ceﬁéfal and nationwide curriciala in Sweden has been made by the
JUNESCO’ Institute for Education. The concept of lifelong learning is
defined and criteria for developing positive attitudes and
opportunities for its gevelopment are discussed. The analysis of the
curricula in the basié¢"and upper ‘Ssecondary schools involved five main
crlterla,/with a.-number ©f subgroups within each: (1) horizontal
~i.g}egrat:.on- {2) vertical integrations:i (3) individual maturity--self

L realima ion; (4) autodi&act1c--developmant of readiness for new

. %gggfand relearnlng;Yand (5) 'direcdting studies toward creativity,

‘ ity, and egmality. Dlscusszoh of the curriculum analysis
t&#eéiup more than half the docnmont. ‘Ro empirical research was
underta en for +his report, bq;'already completed studies concerning

. school - jculum analysis in Sweden were *nvestigated and are

e discuss;a\with reference to thg five criteria used in the analysis.

‘ Conclusmdnsﬂg*ate that school turriculum and everyday “school
activitie s”do not necessarily rrelate, with the desired development
of att tudes towards lifelong léarning being neglected. Adult
educa of is briefly discussed in terms of developing lifelong

~1éq;ni§g,concepts among adults apd educators alike. (LH)
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The Unesco Institute for Education at Hamburg has taken the
initiative in an international research projett on the lifelong
learning of the curricula of the school. In this project partici-
ate Sweden, Japan and Rumsania. Common to these countries:
is that they have curricula applicable to all the country, -Thig’
réport describes the results from the Swedish part of the woTk. .
Lifelong learning is defined, Some criteria of what seems fa-
vourable for the development of good attitudes to and abilities,
in\litfelong learning were produced, Starting from these the
general part curriculuin of primary (Is)gr 69) and secondary
school (Lgy 70) were analysed and assessed, The summary of
the inner work of the school has been dealt * J
with in the same way. The analyses showed thgt the Swedish '

" curricula meet most of the applied criteria, e

In the Swedigh part of the praject none empirical research was Y
done to see how well the curricula are applied in real school

work. Some already firiished school research projects concerning

this question were howé¢ver analysed, The_analyses show that the

concrete work of the school does not correspond to the demands . ,.'

of the curricula, But there are groups of teachers who are working .
in a way which is supporting the development of the lifelong learning.

’

analysis, lifelong learning ‘ w _ -
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INTRODUCTION

.

This Unesco research project is being conducted simultaneously in Japan,

Rumania and Sweden. Each of these countries has a cenrtral nationwide

g ——

_ curriculum. The prOJeCt was pla.nned at the U‘nesco Institute for Education
in Hamburg, February 18 - 28 1974, under the guxdance of the director of
the Institute, Dino Carelli, and its technical director, R.H., Dave, Dr.

T. Eisemon, USA and Dr. G. Maslany, Ca.na.da were other members of.the
Instltute who also pa.rtxc'ggat‘ed Japan was repreeented by Professor
Kentaro Kxhara. and Dr. Eiichi Ka.Jlta. Rumania’s representatives were
Professor Leon Topa and Dr. Costache Olareanu. The Swedish delegates
were Docent Kurt Gestrelius and Dr. Lennart Fredriksson, During the

“

.,

preparatory work in Hamburg, a preliminary list was made of criteria for
what a curriculum should contain in ordér to encourage lifelong learnin'g. .
- It was also decided to find out the extent to whidh school work really ’ '
reflects the intentions of the curricula, . %' '
The Sv>edxsh part of the work has been carned out at the request of
the Swedish Board of Education, which has also financed the work. The _
Rroject has been conducted‘ at the Department of Educational and Psychological
Research, Malm& School of Education, during the budget year 1974 75. ‘
Professor Sixten Marklund has been responsible for ‘the conta.ct between .
the project and the Swedish Board of Education and he haq, especially in the

pPreparatory phase of the project influenced its design.and realization,
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PN W THE CONCEPT OF LIFELONG LEARNING ' b

3 .

1.1 Conditions for and discussion on lifelonglea.rning

Learning is what we ca.ll ‘the a.cqulsruon of new behaviors as a result of

r‘fhis*pr‘ocm‘trmst at:rtve—trr ﬂre-e‘arlre*st yea'r'sr, but can be
retained throughout life. «Ba.—srctextbooks in education provrde theones and

postulatrons about what learning ig and how learning can be made easier.

These ‘l:heones and postulat1ons can be summa.rrzed as by Jessup (1969)

who saw learnmg &s being dependent dn.(l) curiosity, (2) imitation and B

(3) play. The cunoszty is expressed in, the need for mvestlga.t).on and ,

. " onentauon When .a new objects is perce1ved through s1ght or hedring, the

child seeks &ontact with it, exammes it, feels and tastes it) “lnvestrgatzons '

tha.t produce’ pleasant expe r1ences lead ‘t,o a desire for repetr.’tron, while

unpleasa.nt exper1ences cause the chrld to avord a repetition. The ne to

. . -

.

“imitate also has an 1mporta.nt role in the learnmg of the young It is ab0ve ', - .

aﬁ in thrs way- that c}uldren lea.rn a la.ngua.ge. Play is-also of grea.t 1mporta.nce
for the learnmg of‘k,nowledge a.nd skrlls. Skxlful educators base the educauon on
the mborn needs that are expressed in cu‘homty, 1m1tat10n and pla.y These

three needs continuée throughout 11fe., qyen though the 1n§ens1ty is reduced

.- a.nd they are succesewely replaced by othe,r needs. The psychology of »

learnmg has shown t'h&t learnmg is most effe ctrve when it is motrvated by o

s ‘a need experxenced by the mdrvrdua.l "Hull’ g arguments on pr1ma1‘y and”

. secohdary motivztion as a foundatxon for all’ learning form the context of -
f our discussion o lifelong lsarnmg T . < . )t e ‘
v . . R .

Hull’s theory is that 1ea.rnmg is dependent on 1ts.,rqot1va.t10n—.satisfa.ct1.on
effect. The behav1 T that moqt effectively leads to” satrsfa.ct;on of the

mdnn.dua.l 8 needs ig learned }ind reproduced, whrle the less sa.usfymg .

behavroi's are ehmma.ted According to this lme of a.rgument, a.ll lea.z‘nrng« '
is dependenf on needs and the Teduction, o£ needs. (Madsen 1967 ) ’

[y

- A human bemg finds h1s/her way to the kind of envn:onment that he/she

£1nds most promising Yor the fulflllment of’ hm/her ,needs. Techmcal progreas

has not only gi- given' us more I'ersuret trme but'also .in some ca.ses reduced our

chancea of fmdmg 3atrsfactlona1n our work Thrs 1q 1mpo,rtdnt ginge work

, had been the most 1n'rporta.nt a.rea,.w1th1n wh1ch it had been possrble to obtam .

ba.s1c sa.tlsfas:tron of psychologrca.l needs 'Ihese unfulfilled needs,can bé . ‘

important for soc1ety, smc‘e they mak,e dem‘ands on 1,.e drfferent br’a.nches ' ',.‘-r"\ .
of adult educauon. It 1s 6bvrou$ that the psycholog1cal needs of dxfferent

v . '
: P .




a.ge -groups must be allowed to steer education in, bot-h content and
methods. (Gestrelius, 1970.) T,
‘In the education of children and adoleseents the methéds used can be
- descnbed as "gua.rdzan educa.tmn",‘ i.e. the education is steered not by

the mai\vldual student’s _search ermnMedg.e_but_b.)L.cunncula_that_apply—

for everyone This follows the theory that children do not know what is for

their own good\ There have been some changes in recent years, however,

even in the educatlon of chﬁ.ldren and adolescents, and attempts have been

made at lettlng the students part1c1pate,m planning the teaching. "Guardian =
education' appears to us to be unsuitable in the field of adult education. Here

it should be possible to form the education so that it fulfils the self-expenenced

lea.rmng needs.of the students.

1.2 . Educational needs ‘ i

4 Asa concept educational needs can ha.ve ‘different implications, It is
posmble to speak of quantitative and quahta.twe cducational needs. The
quant1tat1ve nkeds refer to the volume of the education, the number of

studentfs, the ‘number of teachers and educa.t1 al a.dmmlstrators, study

matenals, premxses and equ1pment. : . i
The quahta.tlve educational needg are of a different nature and can be

sa.1d to-be a.ssoc1a.ted with the knowledge, skﬂls and attitudes that one

wishes the educa.tlon to lead to. Thus qua.11ta.t1ve training needs are linked

‘ to the pedagogxcal goals and content of ‘the education. .

. One should not speak of educational needs mdependently of the ends
oné wishes to achieve in soc1ety by‘means of education. Nor should one deal
with educational néeds without bemg quite certain whose wzshes concerning
educa.tmn are being dealt with. In this particular discussion we would like
"to start from the 1nd1v1dua1 s need for learning. This is because families,
soc1al institutions, orgamza:tmns and states consist of individuals. Starting
from the needs .on the 1nd1v‘adual need not invelve any neglect of the demands
made by the various collect1ve bozhes on the 1nd1v1dua1 but simply emphasizes

the fact that the demands ef the vcollectxve bodies concern nothing less than

the behavmrs of ‘the mdzvuiual The state, which encompasgses both the
physical énwz’onment (th)e cou.ntry) and the social environment (the people),
has_ for thousands of yedrs developed into.its present form with its institutions
a.nd its written and un;Z/ltten laws. If we call the physical and. socml




mcti vidual faceg in gociety i éad to ex*pectatrons that ca:rrmea:n a demand for

. _7"_

environment 'society’, the representatives of society can claim that the - .
educational need is tied to the expectations th,at society has of the '

individual. The situations that the md1v1dua.l/face5 in society lead to

expectatxons that society has of the individual. The situations that the

P4

education. It.is essential to point out herehthat this line of argument ;

‘lives. The young person meets other problems than those facing the middle-

"problems that he himself asks for specially arranged education or makes

need not lead to static educational goals. Society’s expectations can very ‘,
well include a wish for changes in qwnership - cha.nges ‘that 1mp1y a |
development towdrds meeting new demands in society. (Ge strelius, 1972. )
But the individual can naturally é.lso' have expectations, both of the
situations he meets in s'ociety and o‘£ the way of meeting these situations.
The individual can also have expectations of changes in his role in society

and of changes in society 1tself. These expectations of the individual can

2
-

result in s;;ecial learning needs. .
People face different problem sitﬁué.tions at different periods in their

aged man, while the old-age pensioner is~again faced by new problems.

~ Following thig line of argument, we ca.n briefly summarize our view of
education as follows: Education should be planned from the viewpoint of
the problem ‘situations with which the students are faced. The problems

sholild be self-experienced. Thus the student should be so aware of the

use of the opportunities offered by society for self-studies. It is the ' ,
re sponsibﬂity of educational plannérs and educators to h%lp people become
more aware of the problems. ' .
One prerequisite for the argument about 11fe]ong learning is the
conviction that people can continue to learn throughout their lives, even
after childhood and youth. But in this connection is must not be forgotten ‘
that powerful earlier educational needs can be weakened almost to the point
of non-existence if there haye .been no opportun1t1es for satisfying them during
a succession of years. The problem is greates in groups of a.dults with
only elementary school education living in enwronments with little educational

stimulus. When an adult has learnt to do a job and has work, thére is often

nobody who.stimulates him to continue studylng. There 13 an. obxhous need

_here for catchment activities that can stimulate the 1mpuIse for further, '

education. Q&know that £orrner educatmnal needs can be revived if they are

only given the Fight env1ronifnenta1 stlmulus a.nd that new educatlonal needs
’ - . s
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can arise when a person is faced with a new situation in 11‘e, wh;ch mvolves

new expectations from the environment.

1.3 The school for children and adolescents

)

Swedenhas anine-yéar compuls'ory -school, the basic school, It is divided
_into grades and has three school levels. The primary level consists

of grades {1~ 3, the middle level of grades 4-6 and the secondary level of
-grades 7-9. Students normally start school in their 'seventh year.

Before starting compulsory schooling, children can participate
voluntarily in pre-schooling. The pre~schools are organized privately or
by the Yocal authorities. From July 1 1975 all 6- y'éa.r old will have legal
right to a place in a municipal pre- -school. At pre sent approx. 75 % of
6- -year- -olds attend these pre-schools.

Before the age of six about 8 % of the children attend municipal
pre- schools at present, plus those who attend the private pre- schools

After the compulsory school the students can voluntarily continue in -
the upper seconda.ry school. This school has 2-4 grades. 80-90 % of all
adolescents leaving the basic school continue to the upper secondary school
This school has both theoretical courses that are preparatory to contmued
studies,at the university and colleges, and vocational courses that more
directly prepare the students for work after the upper secondary school.
(Marklund, 1972, 1974.) "

The work of the basic school and ’the upper secondary school is
regulated by central national curricula. The most recent curricula for the
basic school (Lgr 69) was passed by the Swedish parha.ment in 1969, while

[

" the upper seconda.ry school got a new curriculum (Lgy 70) in 1970. The
curr1cula. contain a general section, schedules for the amount of hours to be
spent on eac’h subject and a number of supplements taking up general principles
for the pla.nnmg of the school work in’ d1fferent subjects,. Although the curricula
‘are in prm¢1p1¢ national, there is relatively wide sco?e for local adaptations.

1.4 Adult education* | A

_Adult education can be defined in di‘f‘fereht ways. According to a common
Swedish defintition adult education is such an education which is continued
after completed or broken off basis‘education and after éome time of working
life expenence This education is often divided into three different sectors

according to the a1ms/of the act1v1t1es' general adult educa.t1ona1 associations

municipal and state adult education and labor market training.

- ' 10




. Since they were fu-st started more than 130 years ago, the Swedish
municipal public libraries have been one of the most important instruments
in ‘adult‘education - the only instrument at first. In 1868 the first folk high
. schools were founded. Their number-has increased su‘ccossively and at
e =

different popular movements (political part1es, trade union orgamsat1ons,
'rel\gmus assoc1at10ns, athletics associations, the temperance movement).
The other half of the folk h1gﬁ schools are so called county gchools. The
common feature of all® “the fgl;k hlgh schools 1s that the education is usually .
res1dent1al Since 1@48 bﬁe;e are in Sweden 10 independent adult education
. assoc1at1on%"‘i‘.\§uc}1’“ ’hke the folk high schools mentioned above,’ répresent
dlffereg,t popular movements and interest organizations. They work mainly with ‘
study cu-cles and are lﬁe\ the folk high schools not bound by the curncula
K‘i ; Mﬁm1pal adult éducation was introduced in 1968. The purpose of
" this form of adult education is to satisfy the need of adults to complement
their education prior to farther studies. The education gives qualifications and
leads to merits. Mun1c1pal adult education is organized as a basic school
’ and upper secondary school for adults. The teaching mamly takes place
in the evenings on a part-time basis, but there are also day courses for -
full-time students. To a l’grge extent the prem'ises, curricula, teachers and
study materials of the basic school are used, The schedules are greatly
reduced, however, compared to éhe basic school.

Labor market trammg is vocational training for adults that is motivated

by employment policies. The training has two main purposes: to make it
. ¢asier for the unemployed and handicapped to start new jobs and to increase
the supply of skilled labor within the sectors where it is lacking. Thus this
- training is an impol-tant instrument for active labor market policy and
forms at the same time a substantial part of the education organized by
the oommunitjy. (The Pedagogical Committee, 1974.) . :
In our opinion this restriction of adult edocation to the four forms,
folk high school, adult education associations, municipal adult education
and labor market training presents far toq narrow an image of the concept
of adult educa.tion. It is also difficult to accept on the grounds of learning
psy@logy and pedagogics that limitation which‘.is given by the demands
for ¢ mpleted or broken off basis education with following working life’
expenence We consider that the concept of adult education should be

" linked to all forms of education in which adults participate. There is
* . J
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~——— - — définition is based simply on &e and the simple assumption that as
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admijttedly s%%iﬁi’culty here in deciding when to count a person asan '
adult. In the literature on adult education the concept of adulthood is defined

in different ways. The biological définition works from variables such as

sexual ma.tunty and the achievement of maximum height. The chronolog1ca1

/n adult one has gathered more experience that before onelecame adult.

inally ;he,socxologmal definition is based on the well-known circumstance

;/that one is,aconside red more responsible as an adult than as a child and .

' adolescent and that as a result one gains the right at different ages to.drive

motor vehicles, getcmarried, become of age and have the vote in political
elections. In Sweden one comes of age at 18, ant than gets the mentioned rights..
We would simply maintain that adult education is the kind of education .
in whicﬁ one participates from the age of 18 and upwards. This approach .mea.n's
that in ‘addition to the forms of education mentioned ea.rlier we must also
count as adult education business training (both the private and public sectors),
m111tary training and university and college tra.mm«g One very good reason
for using the term adult education in this mox}eﬁtenswe manner is that -
the same person can during as short a perjod as one year participate in
several of these different forms of training. Since within adult education the
content, work forms and evaluation methods of the education should be .
dependent primarily on the students’ own educational needs, intnerests'andoth{\
attributes, it is only reasonable to link the concept of adult education to -

the students and not tosthe organizational forms and goals of the education.
. ! e ‘/
1. 5 The three components of leaxning

.

B fore presenting our criteria for What we consider fa.voura.ble, to 11felong
learning, we would like to attempt brleﬂy to determine our view of learning
generally. In our opinion learning has three equally important components. ' )
Following More (1974) we can call these three intellectual (cognitive),
emotional (affeetive) and behavioural (behaviouristic) components. Real
learning cannot comprise only one or two of them, but'must encompass all

-

three.
The intellectual component in'learning'concerns what one knows and

understands and this I‘eads to thmkmg and belrevmg An exa.mple is that

one can be very well aware that typing with all the fingers %n accordance

with some recognized system would be much more effective than the two-

finger system one yses. But until one stops using the two-finger method and

’ . o
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N trains a new skﬂl according to a planned system, the awareness of this
T ' ' system remams 81mply 1ntellectual o . . ) .
. The emotional component in learnmg concerns the personal evalua.t1on
of what a certain piece of knowledge means to one - the extent to which
it can be incorporatedinto one’s owd_per-sona.hty and system of values -
and this is expressed in the individual’s arguments, The price paid for
this'is often a temporary'lack of assurance and fear of failure. . ) .
Finally the behavioural co&onent of ledrning concerns how we in our
<) actions adjust ou:cselves to our physical and social environment by virtue
- of our knowledge and values. Thus the component concerns our worklng

methods, our skllls, what we do and how we do it at work and in our

1e16ure time. s .
-~ Ever since it became 1nst1tut1onal1zed teaching has been centred

mainly on the purely knowledge component and to a large extent it is so

still.’ Kn‘owledge and understa.ndmg can be stored in writing and are without
effect as long as they'are stored there. There is a lot of knowledge about *
llfelong learnrng in the curricula of the bas1c school and the upper secondary
school, but as long as it is confined to the school- staff this knowledge will .
have no effect. Skmner 8 educational technology, for example, can be regarded

as an attempt to find forms for a the ory of education that included the

behavioural component of learning. It can also be said thac educational
technology is an attem‘pt to bridge the gap between the theory and practice .
of the ps,ychology of learning. Too strong an emphasis on the components
‘.' of&" owledge and behav1our can easily lead t%peglect of the emotional
s*’ comp&nent on learnmg and a consequent lack of balance in the lgarfing system.
At present we are experiencing an increase in the stress placed on the
emotional element of learning. In Sweden this is mainly taking thé form of an

accentuation of coope'ration, personality development and other important

:l,,.a
) factors in a democratic development of personality. We can now only hope
that this well-needed emphasis on the emotional component of learning will
: not lead to the knowledge and behavioural components in their turn being
. set aside. °
> .~ . 1.6 Learning or education / o .

In this report we often use the term ''lifelong learnlng" and not ''li.etong
ed\xcatmn". This is because we think that the word le nmg suggests the
mdlwdual 8 own act1V1ty in connection with learn1ng Behind this lies the
educatmna.l hypotheses: The 1nd1v1dua'.1 himself is the only person who can

“r,
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be active.in such a way that learning takes place - all that an educator can

do is to create suitable conditions for learning and stimulate the student’s

activity. The attitudes, knowledge and skills that are included in lifelong
learning are not only those linked to the study situation itself, but also
interest in and the a.bzhty to exploit the opportunities for learning offered

by the community. This is particularly important in a technologically
advanced éociety such as that in Sw‘eden, with a free, extensive and many-~
facetted supply of opportunities for léarding. We want to include among these
opportunities not only those that are specially organized (courses, conferen-
ces) but also the more ha.pha.za.rd unplanned ones (conve rsation, newspaper
reading, hstenmg to the ra.d1o) Thus lifelong learning encompasses the
activities of an individual or a group that lead to learning, whether this

is consciouslyeplarmed or‘takes place more randomly, perhaps by chance.

This approach is of great importance when explaining how ene is to facilitate

. and render more effective the a.bility of the individual for ljfelong learning.

S
vz

1.7 Character1st1c features of hfe!g y learning

-

In his book L1felong Education and School Curriculum, R.H. Dave (1973),
has on the basis of @ number of works on 11felong lea.rmng summanzed the
characteristic features of this concept. Taking this summary as a startmg

point, we wish in the following points to clarify wh&t we mean by lifelong
learm.ng . * -
Learning does not start at the begmnmg of formal schoolmg and is

not completed at its finish, but is a lifelong process. Lifelong learning
continues throughout a person’s entire life.

Lifelong learning is not restricted to bridging education, recurrent
education or even adult educatron, it encompasses, a.11 forms of orgamzed

education. -

Lifelong learning includes both forma.l and informal educational models,
both planned learning and coincidental’ learning.

The home plays a decisive but elusive part in starting the process
¢+ of lifelong learning and continuing the proce 8s. ,

The community also has an important role in lifelong learning from the
moment when the child and'the commuuity start to influence each other
,mutually and it continues throughout the lifetime of the individual to

exercise, I,ts educational function in both vocational training and general

© educatidi.
Educat1onal institutions such as schools, the university and other

educational centers are naturally of great importance for lifelong
learning,. but only as one part ‘of the factors that influence lifelong

learning.

+

. Lifelong liarning should be included in every stage of a person’s life,

1

1
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stage and so that the individual prepares for the next stag in order to
improve the’ quality of his persanal, social and professional life.

In contrast to the forms of education that lead to selection of an elite,
lifelong learning encompasses.all categories and represents z\r
democratization of education. :

Lifelong learning is characterized by flexibility and an abundance of
content, study material, study.Jechniques and learning occasions.

The implications of the term '"quality of life'" depends on the society’s
~system of values. It depends'among other things on the political sys em,

social traditions, economic conditions and the general feeling of wha

""a good life" represents. The ultimate goal for 11fe1ong learning is

to uphold and improve the quality of life.

FEN

L1felong learning should function as an effective tool for change. - \

It should lead to an improvement of the conditions of life and the
quality of life and should stimulate the individual into an active
comm1tment a.nd participation.

-

‘1.8 Putting lifelong learnirlg into opera.tion

It lifelong learning is to be more than a good idea and an idealistic pomt

of discussion, itig necessé.ry to find out which social and individual
conditions activate and support contmuousle,arnmg Lifelong learning
requires certain fundamental attitudes, knowledge and skills in the indivigual.
In addition it makes certain demands on society in general and educational
organization in particular. '

In our opinion the demands placed on‘ society by lifelong learning involve
the individual’s access both to information media, cultural institutions
and organized education, and to a rich, multi~faceéted content in these

' A
media and organisations. By rich and multi-facetted content we mean not

" only a multitude of sﬁbjects but also that different ideologies, values and

philosophigs are presented in the information media, cultural institutions
and courses of education. . N

More concretely lifelong learning demands that every individual
t(lsch.ni(ca.lly hag good access to daily newspapers and magasines, journals,
books, radio and television, together with ample opportunities of visiting
cinernas, theaters,. concert halls, libraries, museums and art galleries
and those courses which aré orgarized by e. g. labor market training,
people’s high schools, education at the place of work, municipal adult
education and general‘adult educational associations. The second dema;nd
regarding the content of what is presented thus has two sides: one is the
range of subjects that can be studied, such as languages, mathematics,
social science, history, religion, psychology, biology, physics, chemistry,

medicine, technology, art and music; the other concerns the values and

19
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the intentions of the curricula have been put into practice in the schools.
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outlook of what is taken up. Thisg in its turn impljes @ demand that - R
problems.ai;.buld be freely discussed from e. g. different political,
religious, philosophical and ethical points of view. The demands made by
lifelcu_lg learnin_g on society also include the catchment activities mentioned
earl'ie‘r' that aim at stimulating and facilitating learning fox g_l'oﬁps that
otherwise easily find themselves in a situation in which they cannot profit

from the information and culture offered by society. '

' . The demands made by li.Eelor;g learning on the indiﬂr.idual will mainly
concern hJ.s readmess'@o learn, his will and ability to see, haten, observe,
speak read write and calculate. Further, lifelong learning will make demands
on the individual’s will and ability to plan, evaluate, experiment and discover,
to find and exploxt the information and culture media that society has to

offer, He should know and be interested in how to get mformanon about the
various schools and courses provided by society. Another dema.n.d made on the
individual is that he should be able“to coopérate with other students and

with teachers. Cooperation reéuires adaptation to ot hers,' in group work

for example When studying, the individual should not only ask what he
personally can gain from .goope ration, but also think of how he can help others.
In this way the demands made by lifelong learmng on the individual, can be

used to form a link between on the one hand the elementary and seconc},a.ry
school and on the other all forms lof adult education. By deciding and
formulating criteria for what in society, the juvenile school and adult .

€ducation igffavourable to lifelong learning, it will be possible to suggest

" measures that Yetter satisfy the demands inherent in the criteria.

In this report we shall present the syétem of criteria that we have
constructed and used to evaluate the curricula of the Swedish basic school
and upper secondary school from the perspective of lifelo;g learning,

We have alsc; in the same wa.y' tested and evaluated a short summ'ary of .the
report‘fpresented by the Swedish State Comm1ttee on the mternal work of
the school (s14).

If one is interested’in how in reality the school favours or disfavours

continuous learning, it is naturally not enough to study the curricula -
however important it may be to know whether they in themselves encourage

liieloﬁgxlearning. It is also necessary to get”some idea of the extent to which

We have not personally carried out any empirical studies of achool

k., Instead we have made use of some investigations into practical school

16
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conducted by other research teams. These investigations have been

carz;ied out within the framework of projects lasting several years that
X .
have goals other than to study the extent tho which school work favours
lifelong learning. Despite this the investigations can give us some - -
information about how practical school work functions from the point of
, . view of lifelong learning. : '
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THE PROCEDURE FOR ANALYSIS OF THE CURRICULA

g

ve been pointed out previeusly analyses have been made of the

r the basic school (Lgr 69) and the upper secondary school
(Lgy 70). In addition we have analyzed a summary of the proposition-put
forward by the State Committee on the internal work of the school, SIA.
The proposition'is called '"The work:.ng environment of the school"

(SOU 1974:53, pp. 38 -62).

The aim of our work has been to inve st1gate the extent to which the

.

Swed:.sh curncula‘éncourage lifelong learning. The Jpurpose of the study
of the propontlon mentroned above is to influence the pa.ttern of school s

work for the years 1mrned1ately ahead.

2.1 A preliﬁ:inhry criteria list

The above-named analyses have been ma.de in accordance with criteria
worked out in coopera.tmn with research teams from Ja.pa.n and Rumania.
'I‘he list of criteria presented be,low has been adJusted somewhat since
B the preparatbry conferefice in Hamburg, but largely contains the criteria
. a.nd the arrangement on which those participating in the conference ha.d
- demded The criteria have been divided under five main headmgs, with a

number ‘of sub- group’s vnthm each rna.m heading,

- -

Criteria for the evalua,tzon of Bchool curricula in the perspective of -

lifelong education

ERN

A, . Horizontal integration.

B, ' Verticai'articulation

C.  Individual and collective growth _
. Autodldactlc. o : ' L

D
E. Directing the studies towards equality and critical thinking.
A, Horizontal int’egration . cae ’

I ¥ Integratmn school - horne .-

1.1 Parents’ meetings in the school Lo , ' ’ '
Ty .2 .Tagks for parents in the. school

1

1.2.1° G1vmg the parents information and the opportunity of stating the1r
views on the implementation of a.new _curriculum

1.2.2 Active cooperation of the parents in planm.ng the da1ly program of
their children (not only school work, but alao out~of~-school a.ct1v1t1es)

, 1.2, 3 Opportumnes provided for parents to pa.rt:.c1pate in major eyvents
involving the schookand their children (e..g, starting school,
_ beginning of new school year, change of teacher, choice of qptmnal
. .7 subjects eté.)

oo .18 ‘
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1.2.4 Form and degree of pa;-eﬁts' involvement in the fu.ncti'oning of the
school ) .

1.2,5 Existence of parent-teacher associations, frequency of their inter-
ventions and degree of their influence

1.3 Special staff members visiting the home
1.4 Special training in the home

1.5 Cooperation betweeri school and social welfare authorities in
.tackling social obstacles to the students

1.6 Special tasks and responsibility of the school towards the home

1.6.1 Participation of home in assessing the daily situation of the student

'1.6.2 Measures to improve the student’s learning situation in leisure hours
outside home - : '

"1.6.3 Chanrels of communication between school and home (their
availability and frequency of use)

1.6.4 Availability of major channels of communication between the various
administrative educational levels and the parents (Ministry of .
Education, district authorities, local authorities, .8chool authorities;
radio programs for the parents, printgd material for parents etc.)

1.6.5 Adequacy of the school language for the cultural and educational
level of the home )

3

1.7 Using the students’ home experience in the school work

1.7.1 Making school tasks and home complementary

2. ‘Integra.&ion school-sc;ciety (local, regional and central) : ”:
2.1 Cooperation with central authorities . ¢ . ¥
2.2 Cooperation with regional authorities }

2.3 Cooperation with local authorities » N o
2.4 Cooperation with voiuntary associations and organizations

2.5 CoopéTation with police , - 7

2.6 Contribution by the school to .the solution of community problems

and vice versa

2.7 Study of community problems

2.7.1 Readiness to deal with local, national and international T
problems and make use of theiﬁed,};cé.tional consequences )

2.7.2 Measures for obtaining feedback information for the next cycle of
curriculum renewal { S

2.8 Usge of community resources
2.8.1 Information to students about new educational opportunities in
society . - ‘

2.8.2 Recognition of thé needs of employers of school leavers and further
education institutions in system used for evaluating students

| -
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2.8.3 Giving the community information and opportunities for stating
its-viewg on the implementation of a new curriculum

2.9  Community activities in the school o

2.10 Way in which the problems are tackled by various institutions

2.10. 1 Extent and means by which individuals at different age-levela can
participate in solving social problems '

2.11 Adaptation of impleméntation strategy to exmtmg comhuona (the
present educational system, teaching aids, teachers, administrative

: staff, financial resources) - .

2.11.1 Coordination of strategy of implementation with national socio~
economic planning ,

2.11.2 Active participation of students, teachers and heads.of schools in
the process of implementation

2.11.3 Provision for reorientation and supply of adequate materials to
teachers and heads when introducing a new curriculum

2.11.4 Reorganization and reequxpment of the school programa and material
to suit new curricula

2.11.5 Provision of adequate period of time for readjustment of school
programs as required by the new curriculum

2.12  Appreciation and understanding of changes by supervisors ,

2.12.1 Measures for administrative support, periodic evaluatian and
monitoring of implementation, and dszusmn of such information to
others .

2.13  Identification of unforeseen problems in u*qplementatlon and theix
swift resolution

2.14 Fostering interaction between thogé who develop curriculuim and
prepare the strategy of 1mp1ementa.t1on, and those who effectuate it
.:.. fis Consistency between curr19ulum and ‘strategy of implementation
} i . .
i

3.
'3.1 Visits by students to places of work

Integration school-working life ) -

3’2 The students work at the places of work
3.3 Vocational counselling N .

3.4 Representatives from the :vogld,of work (e.g. parents) visit school
3.5 The school is localized at the plé,ée of work o .

3.6 No formal school - apprentice training ’ ‘

3.7 Attitudes towards work, prodgc%:ion etc.

3.7.1 Work for monetary returns, work for social and pérsonal réturds
3.8 Direct and broad-based experience of the world of work

"3.9" Scope for'a variety of out-of-school activities closely connected
with in-school activities <o 5

3.10 Using school knowledge in solvmg practical problema ' -, Nt

4, Integratmg 'between different fields of study :
v . C() o o

I
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4.1 Integrating different subjecta into fields’ of s{ad) e;.g. econofris.
questions, consumption, sexial guestions and ‘ohabitation, -~ g
social roles, environmental brotection, international questions,
traffic safety problems conunected with alcohol, drugs ard toba.cco )

4.2 Promoung unde rstanding between different fields of study .
4.2.4 Using knowledge and skills from differcat ficlds of study

4.2.2 Developing competen:{{. 1n avplying the tools of learning and methods
of inquire ia different fields of study

I3

—_— 4.3  Understanding of the bas:c unity of knowledge - .
4,4 Identification of common and unique elements of various disciplines
, 4.5 Integration of various disciplines as may be evident :nt survey
"exerciges, selection of Jdlusrtrations, mode of crgamzation and
presentdtion of content &
5. ‘Integration of different furctions, e.g cognitive, manual,
emotional, aesthetic, physical, social
5.1 Ability of the studenis to avquire and use knowledge and skills in school
subjects
. 5.2 Ability and skills of the students in manual and physical work
5.3 Emotional and professional maturiry
i 5.4 Ability of the stuienls to acqure and express aesthetic values
5.5 The adjustment of the students to the phvsical situations of life
5.6 The participatior. of the students in the activities of society and
- theixr ability to coooeratc
6. Integration school miass m(..dlo, e.g. presea (daily, weekly, periodicals),
- . radio, telesision 7
6.1 Catching and deahnéﬁ with those problems .n school that are taken
. up by mass media . .
6.2  Using mass media programs dealing with various fields of study
7. Integration school - cultural life '
. 1.1 School - film
7.2 School - theater
7.3 School - music
7.4 School ~ sports -
B.. Vertical artzc.ula.tmu 7
1. Artlcula.tlon with the pre- sc hool experxience
i.1 Readme ss to profit from pre-school experience
. 1.1.1 Study oi the readiness and interest of pre-school children in using
2 opportumtzes for 1earnmg
. 7 4.2 . Provision for remedial measures where needed
1.3 Formal conferences between the pre-school teachers and the basic

,school t'eat:her s

MC | . R .' i w . ‘ .
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) , I 14 Ovpptortu.nities fc‘;r.the pre- scho'ol students to visit i;he basit schb_ol .
E nr ' 1.5 External sequezﬁcmg and lmka.ge of different curriculum .areas ‘
' with the pre- school experience (pre-school curriculum ?) . :
2. . Articulation .bet}.veen different schoo 'le.vela ‘ ’ -
2.4 Opportunities fof formal confere cz between different levelg

’ 2.2 Coordination within the same §iéld of study betwéen different

levels - Y, .
- R 2.3 Consideration of organized learning opportun1t1es a.va.xlable outside
- the school as parallel prggrams ,

a o 24 La.tera.l tra.nsfe;'“_a.nd mulfi-entry gystem

e , .3.5 Internal sequencing and prganization of content in a particular
+ curriculum area from lével to level . .

. 2.6  Provision for continuity and smooth tran81t10n from one school
level to another :

2.7 Comprehensgive approach to devising a strategy of implementation
(i.e. taking into account the 1mp11ca.t1ons for all levels, types and
forms of educatlon)

7

3. Coordma.tmn between school and different kinds of adult education

“ 3.1 ’ Coord1}1at1on school-university (higher edizcation)

3.2 Coordination school-adult education organizations

\J 3.3 Coordination school-municipal adult education l NN
3.4 Coordination school-adult continuation 'school

. 3.5 Coordination school-labor market training

3.6 Coordination school-education in industry T
3.7 Information te the students about the organization, working methods

and entrance requirements in adult educatmn

C. Individual and collectwe growth

i, Self-realization - i

2, Multi-dimensional maturity: physical, intellectual, emotional and
Bocial

2.1 Growth of emotional, social aesthetic, physical and manual ability
3 Understandmg and renewingdifferent systems of values

"3 Analﬁing one’s own system of values and that of society
4
5

. Growth of adaptability and ability.to deal with problems
. Orientation towards the future, openness for different patterns of
self-growth
6. Support of integral experiences within.various areas of growth
7. Support of varidus voluntary activities outside school -
8, * Accceptance of self-evaluation as an integral part ot the total

program of evaluation

oo’
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8.1  Pravision of opportumt:.es for self- eva.lua.t1on L ' .. .
8.2 Developmg insight into the s1gn1f1cance l1m1ta.t1ons ahd skxlls -of
self- evaluation ‘ . v R A .
8.3 Encouragement of continuous self- eva.lua.t1on R AR o _
9. Integration of evaluation procedures mto proce qs of leaz;nmg anq, .
. development , : RS -
s 10. ~ Promoting the values of evalua.tlon by others in -
i evaluation - - . ,
10.1 Enﬁouragmg openness in subm1tt1ng oneself to e aluatxon by
11., Opportunifies in a group ‘to evaluate 1nd1v1dual a.nd group perfor ancea
12, Trammg in lookmg for mforma.tzon in a mediatek . o ,
. D.. Autod:.dactlc R - ST ' et
1. Development of readmess for relea.rmng and new learnmg i
2. - Development of commumcatxon skills B .
3.  Develdpment of self- learnmg
3 i Encouragement, of self—learnmg - .
3.2 Opportunities for independent learning : .
3.3 Support for learning at an individual speed (speed indivﬁdualization)‘
] 3.4 Opportunities for part1c1patxon in planning, executiop and evaldation
of learning, keepmg in view one s~own clearly identified- lea.rm.ng
.~ needs - besides those of others'in a particular group * -
oo ‘4. DeVelopment of 1nterlearnmg ' : ’ S qr‘ .
’ 4.1 Provision of opportunities for interlearning S
4.2 Opportunities for the students to work in various group-mzes ’ )
. within the same clasgs . ; . . -
5.,  Trainingin study techniqugs St ~ U
5.1 " Use of a variety of miedia, materials and axds,.wmh ease and A
s discrimination - » .- L
: T 5,2 Ability to identify learning needs g.nd competence in pla.mnng,, o
o . conducting a.nd evaluating one’s own stud1es ~o
5.3 Acceptance of individual differences in lea.rnmg a.b111ty and way o
. of learning - PR . . . T
, 5.‘4 Opportunities for various ways of lea.rniné and evalua.tion R s
. 5.5 ' Opportunities for the students to make their own learning needs ' e
oo . .clear . g , . , ot
‘ . 5.6 ° Opportunities to develop skills in planning, conductmg and evaluating . -
! ‘ their own' studies’according.to their own learning needs :
5.7~ Accogodation to different styles of learmng . : L e
5.8 . Use of variéd teachmg styles . . N : .

5.9 " Acqu131t1on of lea.rm,ng skills as well as specific J.nforma.t1on

5,10 Identification of appropn\ate lea.;cnmg aids available' both ingide and
outside the school to suit éne’s own learning needs :

I8 o,
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6. Encoui-agement of a positive attitude towards learning
7. Development .of self con£1dence in the students
8. Development of a pfea sant léarnmg climate
9. " Fa.c111ta.tmg learnmg, usmg various teaching methods and aids
10. Evaluation* of learnmg, accordmg to the studernt’s own ability -
10.1 Individual item-rela%ed eva.Iua.tlcm mstead of relative eva.luatmn
10.2 Evaluation of learning sk111s and techniques in order to plan
) programs- -that meet’ one’s own learnmg heeds )
14. . Avo1d1ng competition between md1’v1duals and groups R
i2. " Avoiding fOrma.l gra.ded evaluations and gwmg preference to descliptive
, evalua.t:.ons ‘ “
13, O_pportun1t1es to work with the same ta.sk at va.r1ous levels within the
same class .
14, " Giving the students the chance to 1isten, read, observe, design,
. credit, experiment and di'scover . )
15, Forma.l opportunities for freely chosen work and contacts with local
voluntary associations and guidance on the resources of the community
. for general and voca.tmna.l adult education . ‘
" 16. Development of basic 1nte11ectual psychomotor sk;.lls such as critical
e thinking, mterpretatmn muscular coordination for manual activities
- ete, . , {
“17. Cooxdixi'étion between the learx{ihg needs of the students andl the educa-
. _tional content of the school ° .- 1
18.’ H@lpmg the students to cooperation by organization and p1 ing of
( the learning content . . . ‘
, 18.4, ‘f-ﬁr‘pipg the student to make his own choice of learning sequences as
;. . - .he grows at school ¢
. 18,2 Opp‘ortumnes to develop the learning plans of the students in
NS . cc\>ope ra.twn between students and teachers .
’19. : Giving the student greater re spon81b111ty for his own development as
o he ad"’vé.ncea in school X -
N 20. Opportun1t1es to develop an integrated view of education in horizontal,
o vertzcal and deptﬁ dimensions
R, D1re¢tmg the studies towa.rds equality and critical thinkirig
o1 :Stlrnulatmg and encouragmg the retention of the students’ natural
b mqm81t1Veness . . ‘
2. Active contribution by the school in order to enc‘ourage students coming
+ V. from environments without educational trad1t1ons to try further
, " education . el . ,
3. Active cqntnbutmn By. the schoel in order to increase tolerance and
) understa.ndmg among the 5tudents for students with chve Wehavmr
4. Equal léa.,rnmg opportu.mt1es for handicapped students ‘
4.1 ' Encouragmg the stud1es of h‘émdacapped students without extra cost to
them . v . ,
. «
5. Equa.hty betWeen male and female students =

: o o P A
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5.1
5.2

.
6.1
6.2
6.3

6.4
6.5 -
~ 6.6
o
7.1
7.2
7.3
7.4
8.

9.

10.

11,
o W
12.
13.

}4.
15,

16.
16.1

16. 2

16,3
17. .
18.

18. 1

_Stimulating the students to be conscious of groblema

- 23 - .
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. |
Encouragement of studies that do not follow traditional sex role ideas 1‘

Teaching with a vies# to counteracting sex differences not founded

on facts within different educational fields .
Flexibility. Promotion of positive attitude s to chapge
Avoiding restricting students to fixed problem solvmg
Accepting alternative problem solving

Encouragement of an adventurous attitude in new sn:ua.tans and
environments . .

Encouragemerit of positi\'/oe attitudes towards experiménfation
Supporting divergent thinking

Development of ability to direct changes -
Creativity \ .
Encouragement of free creative Getivities .

Provision of situations for creative thinking and problem solving

Opportunities for constructive and non-cognitive creative activities .

-

Encouragement of originality S :

Measures to arrange education elsewhere within fields of study not
available at the school or place in question

Measures to enable the students to travel to the place whexe the
desired education is available

Provision for local adjustment of objectives

Encouragement of an open attitude among s

Provision for alte rnatzve/approachea in cgXriculum planning and

implementation

-«

Provision of a.lterna.tive forms and structures of educational services

Emphasis on the development of varied learning sk‘xlls such as keen
observation, purposeful readmg, coordination of eyes and hands -
for manual work etc. —

Familiarity with a variety of learning a.zds and'media. |

O'bportu.mtlea for using alternative skills, media, and aids for -
le&rning in different situations and subjects "

Encoux'a.gement to use new learning aids and matenals a.nd absorb
them in ope’s learning strategy _ .

Improvxsatmn of learning aids in cooperation with pupils ’ . .
Information about new educational resources in society

Use of multiple protedures for méasurement .

Periodic revision and adaptation of the evaluation devices,
particularly with regard to certification, promotion and other‘purposes
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( 18.2 Recogmﬁon of multi-dimensional aspects o“ﬂlearning and the
gffor a.lterna.t1ve and comprehenswe procedures

con ent nee i i
of e%tlon ‘L ) : A

19. Prd¥ision for cont:.nuous monitoring, modification and 1mprovement
of 1mp1ementauon» strategy
: T
20. Opportu.nfcs s for studies within fields of study freely chosen
by the st ts,” s\Xnth out.entailing extra costs for them
21, Equal op_ rtun1t1es for studies 1rrespect1ve of local restrictions

A \/ T .
"%2,2 Method of evaluation : .
- ’, ~

'fhe'r’curri-culum for the basic school was the most extensive text analyzed.
It was evaluated in the following way. For the first three main headings,
A. YHorizontal integration'”, B. '"Vertical articulation" and C. "Individual
and collective growth". we evaluated according to one criterion at a time.
We read the entire curriculum once c6nsrdermg A {,-'Integration school -
home", orice consgidering A 2, 'Integration schbol- gociety" and so on.

Before each reading the sub -cdtegories to A 1, A 2 etc. were taken up.

-

Thus these sub- -categories were regarded as being definitions of the crxterra o

The following rules were followed during the readings.

Rules

.
-

1. ' Read throygh a section of the text and mark. units that provxde e:}é\ples

of the criterion in question.

2. Comments and explanations in the curriculum connected with the
chosen unit are to be included in the unit,

3. If one. sentence contains units with clearly different content within
the same criterion, 3Lhe sentence is to be divided into several units.
: Hereby it can be necessary to reformulate the text of the curriculum
in ofder to ‘clarify the\\.}m.ts

4, The changes in the text of the curriculum should be small as
possible, Often it will be a quest1on of repeating the introduction

. to the sentence, replacing a pronoun with a previously named noun
: or remaoving a conJuncuon

5. Unitg that apply to more than one criterion are referred with

.the same wording to the criteria concerned (units can thus occur under
several different cr1ter1a) . -

" ‘When we were rea.dmg £or the main crgterla D. "Autodidactic" and E.

"D1rectz.ng the studies towards equa.hty and critical thinking", some sub-.

categor1es were combmed For D. ""Autodidactic" five readings were ca.:crzed

out for the followmg sub-categories: D'{ - D 5, D6-D 10, D11 -D 15

D 16 - D 17, g 18 - D 20. For E. "Directing the stud1es towards equality and

. cr1t1ca1 thmkmg”, 14 rea.dmgf; were carried out'for the followmg sub-
categones.Di D2,.D 3, D4, D5, D6, D7, D8 -9, D10, - 114, D12 -

13 D14-15 D 16 - 7,D'18-19,D20-21. \

’
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The readings of Lgr 69 fhade us so familiar with the c;'iteria that ‘
we.considered that we could work. d1rect1y with the rna.m criteria when
reading the curriculum for the Upper Secondary School (Lgy ¥0) and the
summary of the report on the Internal Work of the School, SIA (SOU 1974-53).
Therefo;e these two texts were read only five times, once for each main N
criterion. The practxcal method used was'that we marked the text units
with

only one u.m.t on each card. We have worked with about ten copies of the

with a pen and after the readmg had the uhits written out on cards,

curricula antl usually cha.nged to a clean copy after each reading. On the

cards mth the units we have rnarked headings and sub-headings for the

criterion m question and headings E'fxd sub- headmgs of that partlcular ; . 14
section of the text being studied. -

Exafnple-

< ? “~

Content of teaching

~

Concerning the question of sex roles, the students should be
stimulated to collect information and material for discussion *
from films, radio, television, teenage books, newspapers,

political debate etc.

2.3 Checking evaluator agreement .

The two evaluators have worked independently with the t(exts. It is naturally
desirable that the texts be evaluated in a similar way. Therefore we started
by going through a smaller section of the text together. After this both
evaluators independently read a longer section from the viewpoint of the”
same criterion and the agreement between the units that‘were considered

to satisfy the criterion were checked. Checks were made on two occasions.
Once at the beginning of the evaluation and ¢nce when the evaluation wa; -
compléte. On the first occasion a é‘ection of Ligr 69 was evaluated from the
"aspect of A 2."Integration school - society'". A had then extracted 74 units

and B 70. A lacked 9 of the umts extra.cted by B, whHile B lac.ked 11 of A’s.

A total of 83 units had been extracted of which 63 (76 %) agreed. When the u.mts

extracted by A and B were compared, it was found that on a few occaamns

one evaluator had a smgle unit that corresponded to two (and i in one case even
tlfnte,e) units of the other. We then counted only one unit for the evaluator who °
had made’it intoe several umts. Corwpondmg units could sometimes be of
dszercnt length, dependmg on ho the units had been dernarcqted. These

.were counted as agreemg if the main content was Judged to be the same. -

" After discussions between the evalua.tors while the work was underway, it was
N v .

L . N ’

: '_2'7.
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decided to make the units large enough to prevent ariy misu.ﬁde rlta.nding
about the content ‘of the unit arising in the second check of categonzatz.on

\ In the second check we worked with the criteria D 3 "Development of
& lelf—learmnglf and D 4 "Development of interlearning" at the same time.
We-marked those. sections in the curriculum (Lgr 69) which were
linguistically demarcated by the next section beginning on 2 new line and
which we considered to have a content corresponding to one or both criteria.
Of the 150 sections marked, 91 were'in agreement (61 %). Thus we had a lower
degree of agreement de spxte the fact tha.t we were working with more crudely
divided u.mts. = N -~ o .
The reason for this is probably that the main criterion "Autodldactzc"

~and its subordinate criteria are of a2 mote conrplicated nature than e. g.
"Horizontal integration'. As evalunators we ‘Wwere therefore often forced to .
make subjective mterpreta.tlonfs of the content of t the curricula, mterpretatzonl
that often differed consxderably. In general we found it easier to evaluate
the curricula from the aspects of !"Horizontal integratg.on"'a.nd "Vertical
articulation' than from the aspecta "Individual and collective growth",
) "Atrtodidactic" and ""Dire ctmg the studies towards equality and critical
thinkincgt" As a result the evaluations from the last three aspects are more

uncertain.. - . , Ce Y -

Whe& we demarcated the units, we tried a‘pmentxoned before to make
them large enough to be comprehensible even when removed from their contex...
Ihe naturally contributed to the- content of the unita being rather complicated.
. Quite a lot of units also proved to have been ex:tra,gtg'gl for two or more

criteria. In sdme cases the sub-headings of the cr{t;xi}also overlap

13

considerably. : ,
When working with Lgy 70 and SIA, the same ebbies were used for ~
all five readings. This was to make it easier to study which parts of the ‘
 analyzed texts did not get marked and were thus not considered to favour
lifelong learning. This method of approach also revealed, while the reading
was still underway, the overlapping nature of the criteria and the cc;mpli‘cated

content of the units. Single units were extracted for all five main criteria.

2.4% Definitije criteria list - -
L4
As a result of our experiences in this respect, we""decidegi to use the units

written down on cards to try to achieve a more ¢lear-cut category system

and a better classification of the criteria. i [ i*

¢ .
-
. - -

28 . . e
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The five main categories from the ongmal system were retamﬁ but s
<

" in some cases reformulated. After careful cons1derat1on of all th(y sub-
‘criteria, many of them were moved between the different mam criteria
(A- E) in order to make t.he content of each main cntenon/,aa homogeneous .
as possible. The number of s;zb-criteria. was also limijed severely so as to
_make the c'la.ssiﬁca.ti'on that was to follow easier, It %as possible to make
' these limitations since, as was mentioned ea.rhe;', many of the criteria had
a similar content and differed only in the purely verbal formulation.
Probably the newly-constructed schedule that resulted from this combipé.tion
- " of criteria gives a l1éss differentiated analysis. In return it is much easier
to kandle when classifying units .and ala;gma.kes it easier to survey the
" material. To give an example of the ,léi;ze of the lirhifations, it can be mentioned
that in the first analysis-we used ‘ee}-en sub-criteria for main category A, -
3 for B, 12 for C, 20 for.D and 2t for E. After the combination the '

" corresponding numbers were 7 for A, 3 for B, 5 for C, 5 for D and 3 for E.
Thus radical cha.nges had been made for C, D and E. The limitations were
considered necessary because of the cons1dera.b1e overlapping within the sub-

) criteria. The numbering system used in the original sthedule has also been .
cha.nged since it was thought to be illogical in several casges. In the hewly-
constructed pattern the sub cntena have been numbered consecutively

within each main criterion. The order in wh1ch the sub criteria are wntten .

1%

is in itself of no s1gn1f1cance. The only fu.nctmn of“the numbers is to make
it easier to refer to the cr1ténon in questqon. The only sub-criterion that

. has belen divided fgrther is D 1. In the classification accordmg to the recon-
stru’cté‘c’i schedule_the sub-qritefion D { was ca.lled."'Selzf—lea.rning". A large

- number of units were pla.eed in this category. Sinoé the concept of self-learhing
w3 s considered to be central to the d19cuss1on on 11£elong learning, the D |
units were futthcr analyzed into the sub-criteria D i:1, D1:2, D% 1:3 and |

D 1:4. The .comment made earlier about the order m which the sub- cntena
are written alse applies here. Other\mse the numbenng has been done away
with altogether a.nd the sub-criteria ha.ve been glven a number of short
~definitions. These definitions are combinations and reformulations of the
la}ge number -of sub-criteria in the original schedule. in the ne\:v description :
of the criteria presented below, the sub-criteria E 3 ""Equality'" can be
thought to-be rather uneuitahly placed. One possibility would have been to ‘

let this criteria form its ownmain cgtegory. Since we wished to retain the

)
’

. .
- . . P
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previous arrangement in this respect, we decided to let the sub-criterion

- . remain under main category E.

@ -

N
Criteria for eva.lua.tlon of the curriculum for the bas1c gchool, the curnculum

for #he upper secondary school and the summa.ry of thé proposition put

forward by the ‘State Committee on the internal work of the school (II)

» .- * ) .

4 -~

o AL Horizontal integration ’ : o
B: Vertical inte'gra.tion " . . ’
C. Ind1v1dual rna.tunty - self- reahzatmn ‘ . ' .
' D. - Autodidactic ~ develppment of readmess for new learnmg and re- :

learning . ’ S

. Directing the studie’s towards creativity, fiexit;ility and equality.

E
. A, - Horizontal integration
A

1 Integration school-home

. Visits by parents to schoo], . " .
f Visits by-.school staff to homes of students . ’ )
& . Specipl tasks a.ngl re spons1b111ty of the school towards the home. '

A 2 Inte gratiomhome"-so’ciéty

The schodl’s copperation with,local, regional and central authorities
) '

. A,

The school’s cooperation with voluntary organizations
. Study visits by the students to social institutions ,

- The schgol’s oriéntatfon on society and social problems.

A3 Lntegra.tzon school - wor“kmg 11fe ) e . .
Study visits.and tramee penoc'ls for the students at different places‘ T
) ‘of work - : - -

’

s Gounselling on studﬁes and careers

P . School teaching located at place ‘of work . o i

at

.

* * Students’ attitude towards work a.na productmn :

Students a»ppcha.tmn of’ échool knowledge in solving pra.ctxcal problems.

-
“or N

‘A4 Integrata.on of school subJects o . . S .

‘Integrating pglt_srof different school subJects into la.rger f1e1ds of
study

U,ndersta.ndmg of the relatmn between dszerent school subje cts.

P

A 5 Integration school- mass med1a. (daily press, r-agazines, per1od1ca.ls, '
radio and television) .. ,

~

The school’s pointing out a.nd dealing w1th problems that are taken up
+ ' in the mass media

_The ut111z1ng of the mass media in school wocrk.
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I.r;tegration school -cultural life’

Film, theater, music, museums, libraries a.nd sport.

Measures for the pract1ca1 a.pp11ca.t1on "of the curncula. in school work

Instruction of teachers to help them transform the intentions of the
curricula into practical school work b L

Programs of action for regional and local school authorities for the
implementation of the curricula .

Receptiveness of the school authorities to reactions to present
syllabuses, considering future revisions of the syllabuses.

1

Ab

AT

B Vertical integratien
B1

"Integration between different school levels

A

Integration school - the students experiences pnor to sta.rtmg ’
compulsory school '

Formal conferences between staff of compulsory school and pre-~school
Opportunities for pre-school children to visit the compulsory school

The school’s interest in studying the begmners ability and intexesgh
in the work of the compulsory school

Linkage between the curricula of the compulsory school and the
pre-school.

¢

Formal conferences for sta:ff from different school levels

Organization of the school as a united basic school instead of as a

" . parallel school system PN ' .

Linkage between organization and study content of different school leVels

Measures for aiding the continuity of the students’ stt\zdles and promotxng
a smooth transference between the level.s . .

Integration school - adult educa.tio,n - ' - “, ..
Coordination schpol - university (college) ) ‘
Goordination school - different forms of adult education o

lnformatmn to the students about the orgamzatmn working methods oo
and entrance requirements of the different forms of adult education.

. -
.

Individual matufigy-self-realizatioa- L

c2

All-round personal maturity .

Intellectua.l, emo’cmnal soc1a.1 physical, aesthet1c a.nd psychomotor '
maturity

Development and int_egré.tion of intellectual, emotio'nat'!,' social,
physical, aesthetic and psychomotor functions.
. . »

i]ndersta.nd@ng and renewal of different systems-of values "

Y .
.

Analysis of individual and social systems of values

Openness to local, national'and international problems and"their -
educational consequences. " ,

. . L,
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c3 Development of self-confidence . -

Opportumtles for students to take more responsibility for their own’
.development as they a.dva.nce through the school system
i £

C4 Development of the ability to solve problems

s Al -

Development of problem consciousne 88 -

‘Development of critical thinki.ng. >
" C'5 Orientation towards the future ’ \"‘\' . )
Openne 88 to different forms of self-development. - \‘ ’
’ .o £

D. Autodidactic -'develo pment of readine 88 for new learning and relea.rm.ng

D .1:1 Individualization of teaching, taking mto consideration the maturity,
previous knowledge, interests and other prerequisites of the students. 7

Orgamzat1onal measures to make individualized gea.ehmg practically
’ poss1ble . . ,

Acceptance of individual differences in learning ability and way of
lea.rning

Relation between the learning needs of the students and the content
of the studies.

. D 1:2 Opportunities for participating in the plapning, execution and
evaluation of learning, starting from the one’s own learning needs
and, in grpup work, those of the pther group members ™

<
Oppozrtunities for the students to define their own learning needs. -

D 1:3 Support of and opportunities for self-learning

' Support of the students’ own-activity in the school work

+

Support of learning at one’s own speed :

14

Opportunities for the students freely to choose their line of study

Opportunities for the students freely to choose study content and .
.working‘metheds individually and in groups

Support of the students’ own initiative in the school work.

D 1:4 Development of"study tech.niques and communication skill

Opportumtms for practising observing, listening, spedking, reading,
wutmg, planning, evaluating, experimenting and discovering

[

Development of learning:skills ,

Opportun1t1es for the students to use a.lterna.twe learning skills

* The teachers’ use of different teachmg methods and study ma.tenal
(educat1onal aids) »

The students own ,use of diffe rent learning aids

Support of the students’ own production of improvised study materials

Suppoxft of the students’ own search for information.

. : < ’
> .

,
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D 2 Mutual learning between the members of a'group (interlearning)
Opportu.niti.es for the students to work in groups of varying sizes,

Opportunities to work with the same assignment on different levels
within the framework of the group (class) .

: Support for cooperatidn between students in their school work and -
between students and staff working at thé school.

. 0
. D 3 Evaluation ~ - . ‘ Ve
g ‘ Acceptance of self-evaluation as pn integrated part of the school’s
system of evaluation ) fn .

Opportunities for practising self-evaluation and development of
understanding of its advantages and disadvantages

Development of students’ willingness to let othere evaluate their
achievements

Support of evaluation by others as a complement to self-evaluation
Integration of evaluation in the process of learning and development -

Avoiding formally graded evaluation and giving preference to
descriptive evaluaiion a
Evaluation of learning results in relation to the student’ s own
ability; individual goal-related evaluation instead of relative evaluation.
\
D 4 Development of a favorable learning climate.

‘Encouragement of a positive attitude towards leaz‘\ning

- Avoidance of competition between individuals and gréups.
Y

~-D 5 Adaptation of curricula to local needs \\\

c Support of alternative study content and study organi‘zation.'

E. Directing studies towards creaﬂtivity, flexibility and equality
[

E 1 Creativity

-

Encouragement of free creative activities, creative thinking, drama
activities and non-cognitive types of creative activities

Encouragement of originality, imaggpation, natural curiosity and
spontaneous inquisitiveness .

Support of divergent thinking.

E 2 Flexibility S

Support from the school for the students’ positive attitudes towards '
and ability to steer changes N '

The avoiding of binding students to ready-made problem solutions

" The acceptance of alternative solutions of problems

Encouragement of openness and positive attitudes towards new
situations and environments and towards experimentation.




E3 Equahty Lo : N . - .
. Equality- ‘between rhale a.nd female' students S ' . N ;
. e e R . . . ': ";.'

Equality fdr ha.ndlc;apped students SRR .. ..

Encou'ragement of students from énvironments without educat1ona1
trad1t10ns to continue with their stud:.es . . .

) Tolerance towards and understanding of students w1th dev1a.tmg *
S behavior or spec:ual problems . ' .

Opportunltzes for arranging edudation elsewhere in fields of ‘study. -
not repfeSented locally . .

Opportumnes for students to travel to the places where the educa.tmq
‘they w1sh to receive i's available. . .

All the units were classified according to the newly- constructed ) .
schedule. Both evaluators went through each unit (card) together and decided
after discussion under which sub-criterion the unit should be placed. Since
thie method of approech was used, there has been no check of evaluator agree- °
ment in this phase. The overlappmg reported earlier between the sub- cntena “
in the original schedule together with the .combination of sub- criteria’in the ' -
reconstruction led to a number of duplicates in, the new arra.ngement of the
sub- cr1ter1a. In the analysis the units could, as described above, be of
dlfferent lengths and in some cases "the duplicates are not 1dent1da1 -The .
duplicate unit containing most information has been retained and the othe‘x:s L
discarded and consequently not counted in the subsequent account of ol
frequenc1es. The complexity of the units can result in the same unijt bemg _..°~
claes1f1ed under more than one gub -¢riterion. This does not mean’ that the unjt '
becomes a duplicate. In the discussion of the placing of. the’ uni’ts on the . ',
new schedule, however, our main principle has been that one unit cannot | B
occur under the same main cr1ter1on in more than one sub cnterlon On the' .
other hand, it is possible for different parts of the umt to satxsfy the

requirements of different main criteria. In the class1f1cat1on work of the phase

described here, a numbexr of units have been digcarded completely, since

they were not thought to satisfy the requirements of any sub criterion. There
can be several explanatmns of this. The method of workmg simultaneously

with two evaluators and the detailed discussion of edch individual unit has
certainly contr1buted to a more restrictive view than when fhe evaluators ' :
worked separately w1th a sub-criterion. The evaluators have been better able .
to survey the entire schedule and this together wi’th the thorqugh d1scu381on

of the problems connected with lifelong learnmg have made them less inclined

to make subjective interpretations than in the 1n1t1a1 penod of classzﬁcatmn

The combination of sub~criteria mentioned earl1er and the Te- -wordings can

.

o ) TN 3(1 . ) . . o,
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also have contributed to certain units no longer fitting mto the sy‘atem.

' Thus the final result of the a.ﬁa.lys1s and class:,frcatron ig that three

sets of mater1a.1 from Lgr 69, Lgy 70 and SIA, have been a.nalyzed in
accordance, w1th the principles described above and classified a.cco,rdmg

to the same schedulc. Once the duplicates had been drsqarded frequency
calculat:.onsnwere_carned out for the main and sub-criteria in the three

sets of material. In order that a detailed analysrs can be presented, each

unit must be marked accordmg to'the new c;a.tegory system in each" ,
respective text Thxs work was done by me%s s,r'f‘the heaa,dmgs and page o
r»eference‘S that ha.d been noted on_ the unit ca.rds Tﬁe%esults.of the analyses
are presented 1n Chapter 3. ’ o

In the m‘am we.have presented the results of the a.nalys’es m a

quantitative wa.y-but-on several pomts we have completed the presenta.tmn
with qua.htatwe discussions. The authors of the analysed texts have namely
sconsidered some sections to be especially 1mportant in relation to other

sections, Consequently we are aware of that a cr1ter1on can be. well prov1ded

. fax. even if it only is mentioned ve ry occasmnally .m the curriculum on the

assumptmn that the formulations have been st;ong. ‘Since we have thought

‘it urgent to be a.ble to compa.re the three sets of material we have transformed
Lgy 70 and the summary of SIA to Lgr 69’- 11nes. The different sections of

the curricula vary to a conside rable extent co‘n\‘ce rning the séope of the content.
We have payed consideration to this fact and we\\ work in the presentation of

the results constantly with relative numbers. The exe'mplifyin’gs haye been
.worked out so that important and typical units of\the. criteria have been.

presented. )
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3. RESULTS OF THE ANALYSES

Background to Lgr 69, Lgy 70 and SIA

3.1 .Curriculum for the ba sic school (Lgr 69)

1940 saw the start of a period of reform within the Swedish school system,
which can be said to have initiated an era of continuous school reforms
not yet co/mpleted. The period can be divided into three phases. The 1940’s
represented an investigatory phase, the 1950°s an expenmental phase
and the 1960°s a trans1t1ona1 phase. The 1970's has been a. phase of following-~
up and evaluation. (Ma.rklund 1974.) ‘o

Following a thorough and comprehensive inve st1gatxon, it was decided
in principle as early as 1950 to introduce a nine- -year compulsory school.
Afft.er a long period of experimentation, a decision was taken in 1962 to the
effect that a basic school following the cu’i'-r'iculum of 1962 should be
introduced successively throughout the country over a period of 10 years.
A number of revisions were madde to the basic school and in 1969 a new
cuﬁiculum»*,was drawn up (Lgr 69). Since the autumn term of 1972 this
curriculum has been in effect in the entire basic school. At present the
system is being followed-up and evaluated and SIA ‘is one part of this \;Jork.

Lgr 69 consists of one general part and a number of supplements.
The general part contains goals and guidelines, general directives for the
activities of the school, timetables and syllabuses with instructions and
comments

The supplement contains supplementary directives, comments and
examples to the syllabuses and to certain sections 6f the general d1rect1ves
for the activities of the school.

.The work described below has only concerned the general part of the

curriculum. We have analyzed goals and guidelines, general directives

for the activities of the school and in addition syllabuses with directives .-
and comments for the subjects Swedish and social studies. As an a.'id

in reporting the results we have used the following main headings: goals R
and guidelines, home-school-society, coop'era.tion, the ‘free choice, study

and vocational éuida.nce, tea.ching,- student welfare, evaluation of'the

students’ scholastic results, pla.nrﬁng, Swedish and social'studies.
»

3.2 Curriculum for the upper secondary school (Lgy 70)

During the 1950”8 the Swedish school debate focussed mainly on the problems

36 . o




. -3 : I
of the compulsory school, but in the 60'e the voluntary post- aecc;ndziry , ,
school (gymnasium) began to attract more interest. In 1960 a committee
) was appointed and in 1964 the Riksdag took a decision t}ra.t,.weﬁs then
' developed in more detail in the 1965 curriculum for the 'gymnasium'.
In prief this reform meant that the independent and collaterally organized
forms of the 'gymnasium’ that had exis{ed earlier were incorporated into
a single gymnasial school. The 1965 gymnasium’ is based on compleuon of
nine years in the basic school. In 1969 it was decrded to coordinate the
three separaté school forms, the 'gymnasium’, the two-year continuation
school and the vocatior:lal school into one‘ school form called the upper
secondary school. Curricula for this school are, designate& by the year 1970
(Lgy 70). Vocational training and general education are under the 'same
. principal and thereby the decisive step has been taken towards an mtegrated
Swedish secondary school. (Marklund, 1974.) e
Like Lgr 69, Lgy 70 consists of a general part and a supplementary
part. In addition special planning supplements were published for('aome two- _&‘Z’ga“

¥

year lines and for the three and four-year lines. The general part contains

goals and guzdelmes, general directives, nmet/bles and syllabuses. .
The work reported below has only taken up the general part. We have ‘

analyzed goals and guidelines, general directives and in addition the

syllabuses for the subjects Swedish and social studies. As an aid in .

reporting the results we have used the following main headings: goals and

guidelines, home-school-society, cooperatioh, teaching, 'planning,

information about the students and evaluation of their work, study materiale,

student welfare, Swedish and social studies.

. 3.3 Committee on the internal work of the school (SIA)

The committee on the internal work of the school started work in the autumn

of 1970, following a parliamentary decision to analyze thoroughly the
problems arising from the working environment of the school. This decrsron
was the result of an intensive debate on the def1C1enc1es of the 3chool s
working envrronment. The directives make it clear that SIA’ 8 main task
concerns measures to help students with pa.rt1cu1ar problems at school.

As was mchca.ted above, school education in Sweden was extended
considerably dqf’mé the 1940’s, 50°s and 60°s. The goal has been to give N
all youﬁg people the same chance of g good education. The school has been
given the external organization'that will a.pi:ly during the foreseeable future.

. - 37 4
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It is only natural that now the internal work, the working environment,
has become the centre of interest. SIA-reported on its f'mdinés in July"
BT ” W ' N
lHe_re we can give no more than an a.na.lysis'.of a summ'ary of the

measures proposed by the committee. : ~

3.4 Distributior{ of the extracted units over criteria and curricula sections

In order to be able to compare the extenty to w'hich the curricula: and

the analyzed summary of the committee’s work contain sections favdurable

to 11felong Iea.rnmg, we have converted both the original texts and the units into
the same standard. The unit (standard) chosen is the average number of words
included in one line of the <_:urr1cu1um for the basic school. '
3 .When studying the extent to which units belon-gi.ng to the different

main catégories occur in the curricula, it must be remembered that

often the-same unit can be found under more than one main criterion.

-

Box 1. Extent of occurrence of main criteria in curriculum for the basic

school (Lgr 69)

-

. A = Horizontal integration 457 N
(]
’ B = Vertical integration .
‘ C = Individual maturity and 36% '
: self-reahzatmn -
D Autodidactics . : 23%
R _E = Creativity, flexibility, ) . ——
equality ' p 15%
- w
5% .
A . B C - D E

\
Box 1 showa the extegt to which the five main criteria are dealt with in

the curriculum for the basic school.
In Lgr 69 the emphasis is pla.ced on criteria D and A. The.curriculum
‘ makes good provision for individualization, developinent of communication

skills and openness towards society in general, while less provision is

. made for vertical cooperation. . o, .
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Box 2. Extent of occurence of main criteria in curriculum for upper

aew school (Lgy 70)

A = Horizontal integration . '

B = Vertical integration ’ s \\‘/

C = Individual maturity and 26%"
self-realization 23% :

D = Autodidactics ) 2% B

E = Creativity, flexibility, : 8%
equality 5% - .

' A B c. D E _
- L |

The units in the curriculum f_or the upper secondary school that are favourable
to lifelong learning are distributed over the maifi criteria in roughly the

same pattern as in the curriculuin for the ‘basic school.

)

Box 3. Extent of occurence of .nain criteria in the summéry of report
on the intexrnal work of the school (SIA)

-
A = Horizontal integration i *
| B = Vertical integration ,
C = Individual maturity and = e
self-realizatian S L
D = Autodidactics ' ‘ : .
. (1ens " 11% . .o o
E = Creativity, flexibility, . . . . RS
equality | 6% % %)
. A B C - D E
Y
The pattern from Lgr 69 and Lg)} 70, with the main criteria D and A . /.
dominating, appears aga.m in the analysm of the SIA summary. A great _q

difference can be seen, however, concerning main criterion B. SIA places

conszderalte importance on the transitions from one school level to tBe

next throughout the school and the transition from pre-school to compulsory

_2chool. : P » \*

Another way of studying the occurrence of units aausfymg the \

. requirements of the main criteria can be seen in the following boxe s. Here \

we show how great a part of the text extracts is taken up by units belongmg \

to one of the five main cr1ter1a Presented ip this way, the units can only ¢
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Aruitoxt provided by Eic:

" Of the different sections in the curriculum for the ba

Goals Hoime- Co- The Study Teach- Stu- Evalua-Plan- Swed- Social ,

and ' school- op- free and , ing dent tion  ning ish  .studies
guide- soci- er- ¢hoicé vocat wel~ ’ S c
lines ety ation tion- fare ¢ 2 . T )
. al . * ’ .
> guid- , L) ’ )
ance o . ', :
N . . . ' _'

[

sic schodl, the following '

S,
are particularly dominated by a eontent that we consider fa‘v.qurable to . .
lifelong learning: "Study and vocanonal gu1da}; e'", "The free chmce" ""Home -
school - somety" and "Goals and guidelines'". The section "F/valuauon of o
etudents work" has the sma.llest proportmn ‘of unite satisfyitg our criteria.
- ﬁ ., ) v o, B
. ’ AS
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Box 5. The proportion oftunits on lifelong learning in diffgrent s¢ttions
of the curriculum for the upper secondary school {Lgy 70)

- . -

= Number of Lgr lines .
in‘each section N ;
7, = Number of Lgr lines ” < ’
] / )4 favourable to lifelong
P , learning e v - .
2 ) ) .
/. .
| /T6% R
-z
- S - 66% | )
1A T [ 36% :
/ B A 0 ; 43% | 78% - ,
. 5 A A ——
: . SN i- - -] 4 . 39% ['57%
* Home- Co-" Teach- Plan- Infor~- Teach-Stu- Swed- Social
school-op~- ing ng ma- jpg° dent ish studies .
soci- er-. ' - tion  aidg. wel~
; about, T fare ZatyEe. |
3 . stu- R '
- dents
¢ . and
. their . s
work &

The c curnculum for the upper secondary school is not divided up in exactly
K the same way as the curriculum for the basic school. For this reason no
© direct companaon can be made between the two curricula. It should be

_' , ,;;f ‘pointed out, however, tha.t,large parts of the curricula are as good as 1dentica1
;: The curriculum for the upper secéndary school*is &bmma.ted by a content
that we oons1der favourable to lifelong learning, partictda.rly in the sections,
"Home-school - soc1ety", "Goa.ls and guidelines' and "Student welfare',

* . "Infarmatian about the students and their ‘work!", which corresponds to the
sectlon "Ec::\.}natxon of students” work" in the curriculum for the basic school,
haa the smallest number of units sa.txaf);mg the criteria for lifelong learning. '

The summary, of the report on the mternal work of the’ school is com-

prned to a total of 21 % of units favourable té 11fglong lea.rxﬁng

3.5 Horizontal-integration .

According to our view of }ifelong learning, certain criteria are particularly
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cr1t1ca1 in dec1dmg whetherFthe individual will become acnvely enga.ged }

in this _process. Extensive and positive cooperation. between the planned
formal learnmg at'school and the more unpla.nned mformal learnmg in
the home environment helps create in the students a more mt grated view
of their own srtua.tlon 8., Experiences from the different envxrqnments of
home and school tan: be lmked and utilized. The home’s po:utrve attitude
towards the school is decisive for both thé initiation and the cpntmuatmn '
of lifelong learnmg. If the school is felt by the student’to be pgrt of . B
the rest of society and not simply an isolated institution of lea,irning, the 4
foundations of an overall view .of learning are being laid. Ther%e are abundant
opportumt:.es for active cooperation between school and society if the two

i

' partzeb adopt an open and positive attitude. ]
Most people spend a large part of their lives in their professional
role. Informatiog about working life, visits to work placea,and’activea ‘
participation in working life can produce a coordination between school X
and work, which can help give the “students a reali stic view of work and "
greater cha.nces of satzsfylng their psychological needs in workmg life by a
well-considered and planned choice of vocation. N
Rn,rthef the school can give the students a more overall. impression
of learn:i,ng by leaving as far as possible the artificial division of the school.'
- work inte special subjects. Even from the point of view of pur“e learning
psychology, it would be preferable to inte'gra.te the sub;iects into larger
interest areas. It is important for the school to make use of various kinds
of mass media in differem 1earnmg sztuatzons, in oxder to provide the
students with the “tools and poSS1b111t1es that are a prerequisite for }1fclong’
lea.rning. Active use by the school of the cultural, facilities a.nd events of
the commu.ruty can stimulate the students to cont1nued a.ct1v1ty in this area
after they have left school. )

Even 1f a curr1culum has satJ.st.ed all the criteria that are fa.voura.ble

to 11felong learnmg, thas is not enough. In addition the intentions of the'

curricula must be converted 1nto practical school work. Teachers,
administrators and authorities need concrete programrnes for tlns final
and decisive work. oo ' ,

The different part-criteria under A. '"Horizontal intégration" are
. presented below with the wordings used in the analysis, £ollowed by a

_report on the results for Lgr 69, Lgy 70 and the summary of SIA.

-




_ Summary of criteria A. "Horizontal integration" '
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Al

A2

Inte gratiori home- school 0 .
Parental visits to school o . o
Visits by. school staff to students homes. N ) )
The school’s specml tasks and te spon31b111ty towards the home.,
The school’s ut111za.t;on of the st'ud,ents experiences from home.

Integration school ~-sociédty.

" The school’s cooperation with local, regional and central authorities.

A3

A4

A5

The school’s cooperation with voluntary-associations.

The students’ study visits to social msututzons. ..

.The school’s orientation about society and soc1a.1 problems.

Integration school- workmg life. .

Students’ study wvisits and trial ,perioas at different work places.

Study and vocational guidance. ‘ ) . *
Visits to the scl.lc')ol by represent.a.tive's of worKing life.
School teaching located to work place.

Students’ attitudes towards work and production.
Students’ application of school knowleage to the s’plutioln of practical
problems.

Integration of school subjects,

Concentration of sect1ons from different school subjects into larger
areas.of work.

Support of an understanding of the relation between different school
subjects. . -
Integration school-ma.ss media (da.11y press, weekly press, ma:gazine 8,
radio and television). .

The school’s treatment a.nd discussion of problems brought up in the
mass media. . o '

P

‘Use of mass media in school work. . ' ) ' [
Integration sch061 cultu‘ral life. S . '

Film, theatre mus1c, museums, 11brary and sport. / -

Measures for implementation of eurricula in school work,

Guidance to help teachers convert the mtentxons of the curncula. mto
practical school work. .

Programme of action to be taken by reglonal and local school author1t1es
regarding the a.pphcatmn of the curricula,

Receptiveness of school authorities to reactions to pre sent syllabuées
cons1dermg future revisions of syllabus
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" Box 6 shows how the number of lines in- the curnculum for the ba.s1c school
belonging to the main criteria A. "Horizontal integration" are distributed

over the sub- cntena A 1 - A 7, ——

s

Box 6. Number of lmes favourable, to 11felong léarning ("LLL") belonging
) to the main criteria A divided betweén sub-categories, expressed o

. in a percentage of the total number of lines in the curriculum for

thé basic school (Lgx 69). . - ° SN

- - v

o

.A 1 = School - home Ab= Schgol:; mass media Co

-A 2 = Schc;ol - society, , " A 6 =.School 4 cultura."l/ﬂli-f‘e ' ,

A 3 = School - working life \ T AT = Implementatioh . ‘ ’
‘A 4 = School subjects . B A~ ’ T \

f-———. . . . . .

‘E . . 9% | ) ) v .:

At A2 A3 A4 A5 . A6 AT

Thus the part ~criteria A and A 2 are well eat1sf1ed in the curnculum for
the .basic school Provision has been made for the school to have many
»Qpportun1t1es for contact with the students’ homes and with the immediate
commumty ‘Contacts with workmg life ha.ve also been gwen a promment
position. In the se respects the curriculum favours an openness towards
home - society - work{ng life that encourages the overall view of learning

described ea.rher and that gives the students the epportumty of workmg thh

mforma.tmn from varied env1ronments at ‘school. A © L4 .

" The overall view of learmng is further reinforced by the curnculum 8
recommenda’non that sections of different subjects should be concentrated

. 'mto larger areas of work. Since lifelong lea.rrung a.lso inclades the mformal

opportunities for learnmg offered to the 1nd1v1dua.1 by press, radio and
telemsmn, we consgider it 1mporta.nt that the school should utilize these aids

and!té,ke'up problems brought to the foxe in the mass media. The curriculum

only satisfies these requiremlents to a rather limited degree.

. - ¥ . ‘ -
A ’ h 4/;1. . N - A
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. -2 For many people the cultural a.ctxvxtxes offered by the commu’.mty play
° S an 1mpor1:a.nt part in satisfying their needs. In this context we can also ‘
‘refer ba.ck ‘to the discussion’ of the qua.hty of life pre sented in the mtroductory
cha.pter. 'I‘o some extent Lgr 69 fulfila'the demands of this criterion. If the o

schoql made a greater eff‘ort in'this re spect, xt would probably specially

.

.

‘favoar students w1£h a less’ stimulating home envn'onment a consideration
"that is also one of the mam themes. of the philosophy of lifelong learnmg
The curriculum is lea.st satlsfactory rega.rdmg thé criterion concernmg c
the conversion of the written goals into practical school work, This deficiency
mutt be considered® very serious since the fulfilmeént of ﬂus cntermn is

~

wholly dedisive for whether the intentions of the curriculum are.to have any

real fog:ce in the Bchool work or simply remain a monument of beautiful
thoughts. , < o

-

-

Box 7 presents ﬁgures showmg the relation between the number of
lines fa.voura.ble to‘hfelong learnmg ("LLL") and belongmg to the c-ntermn
"Horizontal mtegratmn“ The figures, which are percentage s; show how

large a proportion’ of the re spéctwe curriculum sectmns deals with part-

. ’

criteria A 1 - A 7. !

NN
N
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Box 7. Proportion of the respective curriculum sections, expressed in
. percentages, that deal with the part-criteria A 1 - A 7 (Lgr 69)

«
e vt manven reav e o wa maherw v o

§ Part- | A1 A2] A3 [A4 A5 iA6] A7 | Total
criteria | Home|Soci-| Work<School- Mass Cul-{Appli-| %
. ‘ ety |ing- (sub- media tur-|ca- '
| Section life |jects ;lf ;uon =
:’ T :, o = : x
§ Goals and g 118 1 7 | 4 2 11 s 51
o guidelines ‘ P \ .
i - . ' ’ I
! ;H°"f‘e school- | ¢y | 34 5 3 i 100
! soclety ‘ - i !
' N N 1
! Cooperation \B 16 |t { 4 29 !
; : i } ' }
. ' N r r N T i : ‘ ;
The. free 5 12 6 4 ' . ! 4 ; 26 .
- choice - : i : \
i ; i "
, Studyand voca- | 5, | 4y | 43 2 ‘ 100 |
' tional guidance ! !
J . . ] ! i ]
i Teaching 4| 8 4 6 30,2 | 27
' Student welfare. 22 ; 5 | g 1 / 1 ' 34
; ; ! ;
‘Evaluation 15 1 1 5 ) , 21 ]
: ) — . ‘ ! :
i Planning - 2 | 3 3 | 14 ! 22 !,
v o : ¥ H H T 1
! 3 i i : ]
| ! Swedish . 1 % ‘ 1, 8 ! 2 6 i 18 :
i ' 13 M i ) ) [
, Social studies | g | 2 e ; ! 27 [
L : L : . ‘ i ! j

Naturally enough the paf‘i:-critefi‘on ”Hoi;rie-;school" is well~represented in
the setction "'Home-school-'-societ‘y". Exé.mbles of units that are classified
under this sib-category are: "Coopefaiion between school and home can

often take the form of meetings arranged by the school board or of parénts'
meetings at the school. But this is far from being sufficient gsince there

" ig little chance of reaching the majority of parents in this way and the

actual work of informing people is a new and difficult task' and "Parents must
be told how the school is organiéed, what opportunities there are for choice

between subjects and courses and what consequences the different choices

have for continued education:. The sections on '"Study and vocational guidance'
a.nd"'Studenf. welfare' have also produced a large proportion of units under

the pé.rt-criterion. This shows the importance placed by the writers of the

6 . 2
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curriculum on the common responsibility r;. sting on school a.nd home.

This applies r'xot least to students with various kinds of difficulties at

school. One of the units be10ngmg to the section on student welfare is the
following: "In order to be able to help a student w:.th gome kind of difficulty

at school effectively, the class teacher must as was pointed put above primari-
ly get some idea of the reason(s) that can lie behind the problem. This should
be done through personal conversations with the student and, if it is thought
suitable, with the parents too'. Only one unit has been placed under the
heading "Planning", which can be thought rather surprising. It would‘o'e

’ rea.sona.ble for representatwes of the home to participate to a greater extent

.in the pla.nnmg phase of the learning process in order to get real influence

over the work of the school. Like A 1 the part-criterion A 2 "Integration

school - society'" has naturally been concentrated to "Home - school - soc1ety".

In absolute terms the chapier "Tea.chmg" has received a large share of
units from the criterion. The curnculum recommends extensive cooyeratmn
during the actual work of learnmg in school. Typ1ca.l examples from thu
chapter are "As far as possible traffic instruction should be linked to the
general road safety information given by the community, which is organized
centrally by the national road safety council in cooperation with road safety
organizations and associatiqns and regional and local road safety committees'
and "Common work can also be iftroduced into the school timetable on a more
irregular basis and linked with events and happenings within the school or
elsewhere in society'. In the introductory chapter, '"Goals and gu‘ideiine 8"
which must be considered essential, the curriculum states the value of
cooperation between school and society. Such cooperation can sa.feguard the
gchool from the isolation tendencies that can afflict educational institutions.
An example of the units under "'Goals and ‘guidelines' can be given: ;'The
iﬁteraction between school and society must be such that the work of the
school is not only fulfilling a function corresponding to the current needs
of society but also on a long-term basis becames 4 pos1t1ve creative force

in the development of society'. Since "Swedish', is a central subJect,"ft is

surprising that not a single unit marking the cooperation between school and

society has emerged in the analysis under this heading. .
' The part-criterion dealing with the cooperation ""School - working life't -
is weighted most heavily in the chapter "Study and vocational guida.ncez”.

Here as before the curriculum clearly aims at providing for an openness

!

o




_market perspectives'". For the same reason as in A 1 the low frequéncy

. in the curriculum. A good example of the way in wh;ch the eurnculum fulﬁls ’

satisfjed in the sections '"Goals and guldelme s'" and ''"Swedish". Two units . "

-4‘?- ,

that will help give the students an overall "Jiew A typical example taken

from the section ''Study and vocational gmdance" is "Study and vocational B
gu1da.nce should also provide information about soc1ety s need for dlfferent

groups of trained people, thus helpmg students and parents who aré planmng

training and careers to take mto consideration more longrange labour

P N B od . —

for "Swedish'" is notable. . . S 0,
' Relatwely "Integration between school sub;ects" has the greatest

representation in the chapter cglled r'Planmng”. The demand for the , |

learning content to be arranged in natural mterest areas 13 w.ell aatlshed.

the requirement of the part-criterion A 4 in the section "Teachmg&' 1s'”In
theme teaching the foundation is formed not of material dlwde'd mto su“b)ects, .
but of chosen units of material in the form in which the students meet them’
in real life'". In ""Swedish' too the curriculum has e/n7phas;;ed the a1m of
concentrating the subjects into larger work areas. One umt from’ the secuon
"Swedish'" is '"Opportunities for combining the teachmg w1th that m other ’
subjects shouid be utilized'". This exarnple givesa good pmture of thq tr'end :
shown in the curriculum towards cooperation between s‘ub;ect,s v o

The cooperation '"School - mass media' has th,e greatest proportmn of
units in the section ""Social studles" The following’ examp‘fe 111ustrates }low "’. g
the cooperatlon between school and mass media can be encouraged' "The '
morning assembly can be used to help arouse and deepen mtere st m a.nd
feeling for fther peoples and cultures,~for human bemgs dependence on eac'h
other and for the importance of international cooperation. Concrete start;ng ‘ ,".

points can be taken from life, the school, the class, the home ‘the” commumty, L

v

P

from everyday events as they are reflected in newspapers, on telexzs_}o_n and”

on the radio'". Not a single unit from thé& part-criterion ADis to be found: -

IS

under the section ""Planning', which is remarkable.

The part-criterion "Cooperation school-cultural life" is -i'nainly AR

¢

in the part-criterion ""Cooperation school- cultural life" from. the sectlon
"Swedish'' are: ''It is important for ch11dren and ‘young people to experience |

professional theatre too. Theatre performances give the teacher impértant

tasks in preparing the students and giving them the opportunity after the ' N

)

performance of discussing together what they have seen and heard, if

possible together with the producer and actors" and ""A more long range goal

18 | 3
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should be to :,make the students interested in participétiné in the mapy-
facetted cyltural hfe ofiered ‘to people in our soc1ety today through books,
newspapers and Journals, théatte, radio, film and telev131on. It should be
an 1mporta.nt task of the school to create an open attitide towa.rds cultural
activities of various kinds and to accustom the students to followmg the . :_. j' .
deve"lopmen.t of the forms of express:.on w1th1n e.g. l1tera.ture, thea.tre B
and film", In this way the curriculum provides opportunities for, sat1s£y1ng
~the cultural needs of the student and for awakening an intere st that £an be
retained even a.fter the completwn of schoolmg Within the cr1tenon ,repo:t:ted
on a.bo,ve the re is once mozre no repre s.enta.t;on in the sectlon "Planmng” .
-As hag been mentioped earller, "Measures for appllcatlon of the o

curriculum in practlca.l school ‘work'" is missing from most of the sect1ons

»
P

of the .curriculim. Ir this respect "Goa.ls and guidelineg" is the rmosts oo
fa'vo(u-ed .One example from .this section is “Rea,l1za.t1on of the basic school's"'
goals and contmuous renewal of the' Lnterna.l work requn-es a high degree . Ix

of cooperatwn bot‘h outwa.rdly with parents, authorities and md1v1duals in

B
.

' "the 1mmed1a.te commumty and mwa,rdly between the many people whose Job
it is to lead, 1mplemept and develop ‘the work of the school In these re spects
the’ school board.and the schOoI principals have a.n important part to play".

We cay sum up by. sa.ymg that Lgr 69 h1ghly favours cooperat1on between
school a.nd home nd betweem-s-ctmui—a:rrd*somety. The impbrtant element’ " °
o-f convermg the verba.l phrases into’ pract1ca1 appllcatlon 1s almost total’ly .

- v e

'a.bsent,, however, L et L. , :

»
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Box 8 shows how the number of lmes in the curnculu{m fo,r the upper’ Cee L
secondary school belonging to the main cntenon A. "Honz ntau mtegra.t:,an”

is dlstnbutedpver the sub- cr1ter1a A:'i - A P .
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Box 8. Number, of lines favourable to lifelong learning ("L;LL”) belonging
’ to the main criteria A divided between sub-categories, expressed

st in a'percentage of the total humber of lines in the curriculum for

. N the upper seccondary school (Lgy 70)
‘ . g ‘ 5
tA 1 = School ~ home A 5 = School - mass media !
t
1A 2 = School - society A 6 = School - cultural life :
} . .
"{A 3 = Schobl - working life A 7 = Implementation

»

%A 4 = School subjects -
| i

s
>

i ST

i 707) !
. ' ’ :
N T '
i 5% | 5% }' z , ;
o ; — ;
3 ; L e 3070 ! . §
: ' ' k e e e e -4 ;
1 , ‘ ' ' £% o 1% 1 1% ] .
' Al A2 A3 A4 ‘A5 Ab A7 -
i 0 - . el —_— i

»
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As in Lgr 69, the pa:rt-criteria A 1and A 2 are well covered by the curriculum |
for the upper secondary school, even if there is less emphasis on the

".'cc‘)nta.cts between sc-hool and home. This is reasonable considering that

) higher dem;dnds must be made on the students’ independlence i}n this age group.

’Corkact with wo‘rk.ing life is of great importance for the students in the

Te

- upger: secondary school since many of fhem will go directly from completed
' fschoolir;g to the labour market. This appiies in patticular to those taking
the vocational training lines. The curriculum shows an awareness of the
px:oblems involved and gives examples of measures that can help make the

transluon to working life smooth. If the student feels that the learning

81tuat10ns with which he/she is confronted at school are relevant to working

e

, life, th1s should stimulate & further irterest in the extensive formal and
' mformal educational opportunities made available by society. ’ |
- ‘*' : Lgy '70 has paid particular attention to the importance of concent‘ratmg
sections from different school subJects into larger areas of work. The upper
secondary school works with a marked subject teacher system a.nd there is
a’ con31derab1e risk of there bemg deep clefts between the subjects. It is
'+, essential fpr lifelong lea.rnmg that the students should in school experience

-’

learning eztuanons tha.t a.re as close to life as possible. Working with themes

N * tha.t encompa.ss several subJects increases the realism, of the school work.

N Much more emphasis is placed in subject 1ntegra.t10n m Lgy 70 tha.n in Lgr 69
T . t)D . : ‘
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The cooperation school-mass media a.nd school cultura.l life is taken up very
littlé in the curriculum. A def1c1ency that was a.lso pomted out in connection .
with Lgr 69 1s that almost nothing is done in the way of concrete directives '
to try to convert the intentions of the curnculum into pracﬁcal school work.
Box 9 gives the relative figures for the number of LLL lines. belongmg
. to the criterion A ."Horizontal integration'". The figures show how large a
* proportion of the respective ‘sections .of‘the cﬁr_riculum dea,is with the

3
o

part-criteria A1 - A 7. . ' . . X
.)

Box 9. Proportion of the respective curriculum sections, expressed in
percentages, that deal deal with the part-criteria At %A 7 (Lgy 70)

-

.[ . ) -~ i} ) N \
~_ Part-- At lAa2}Aa3 A4 | A5 la6|AT | Total
>\ - criteria] Home|Soci-| Work-| School-{Mass [Cul*|lmpled % '
ety " |ing+ | sub- |media [tur-imenta}
Secti life . | jects © - jal  Jtion | < b
s life ]| - 1
Goals and ; i ‘ T A . |
7 : : - e
? guidelinesg ¢ 10 4 2 ‘| 1 1 25
Home-schoyl - i . A :
44 . v i
society 23 3 . . 6 C 76 '
Cooperation 3 | 8|11 N Code2s | ]
Teaching L3 e 15 ., ’j a1 22
Tiannine O T T R L S PO T - 44 |
Evaluation - 0 . < b0, - e 3 71 3
L] . B N - *
‘Teaching e ) - . :
. |aids . © - . - : SRR 6
' . ° . ' ; ‘. e} ‘ E . .
Student welfa.%-e 18 5.4 1 E oo \ fi- i 24
: s - Al T n . + 4-‘ T I;r :
SwedISh,. . ’ R E t o . ” - } I N .
. ,_f 4 i \
Social ! . 52 ‘ i, "A S [ :/ :E'
StUdie 9 N * % ) ! ] j": t‘ - J ; 52

Part-critérion A 1 has na.tura.lly been concentrated on the chapte,r "Home -
8chool - society". Example$ a.re given of the forms this coopera.tmn can,
. take: ""The home must be made a.cqua.mted with the va.nous funcuons of the

school and the people re sponmblq for them. Further the content of these

. . , s H R (Y
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functions must ‘be clarrﬁed together w1th the ways in wluc,h,expert help with . |
A different matters can most ea.s11y be obtained. Such miormanon must be gpread
. “ : auch a wa,y that it reaches all parents" In the unit described above the | ;

e schodl is to take the initiative in making contact. Thé curriculum alsc -

. ‘ stresses the importance of there being a contmuous two way communication .
between school and horne.. The cha.pters "Goals and guxdehne s" and "Student
welfare' are also relatively well-represented under part-criterion A i. . ¢

¢ The following units are taken from the sections "Goals and guidelines" and .
; "Student welfare! respectively: }'R,egarding younger students, it is.of the

. greates importance that the home and school cooperate and - \t;hen this is judged
to benefit the student- try to bridge the differences in norms that can exist -
.between home and school. In order to be able to contribute properly to
the development of each student the schobl needs to be aware of the student 8"

. home env1ronment and the parents should be given the opportunity of

partrcrpa.tmg in the work of the school" and ""By means of .conversation and,
other contacts the school counsellor should help clarify causal connections’

‘ and clear up misunderstandings, thereby creating a favourable atmosphere

for cooperation with the home'. Both accentuate an aspect that is very

important from the point of view of lifelong learning, namely that the student

-

must feel that the basic attitudes of home and school are in agreement in order
to obtain' a harmonious learning situation. "Teaching' is among the sections

la units under A 1, which is ra.ther,remarka.hle.

he part-criterion A 2 "Integration school-society'' i¥ the most

t in the section "Sodd studies'’. A unit expressing the importance
placed by the curriculum on a.n intimate interaction between the activities of
school an¥ community is worded as follows: "Society is changing rapidly and
the school must preserve and stimulate the students’ interesiin pa.rticipating

actively in the work of society. FThe school cannot be isolated from the

student but also to that of society'. This

’

rest of society. Therefore the chool work must be well-adapted not only to
the development of the individui&

view greatly supports the prmcrple of lifelong learning. As expected, the .
pa.rt-crrtena. "Goals and gu1de1me 8" and ""Home-school - -gociety' are also well
covered under A 2. Severa,l sections are not represented, the most surprising
being the chapter "Swedish", T '

The part-cnterra A3 ”Integratmn school- workmg life' has Q/ofumts
under ""Cooperation'. A typical example of a unit under the. section
{'Coope ration'', which mostly deals with questions of study and ‘vocational

_guidance, is the following: ""Study and vocational guidance must be conducted
. " . ’ \ ‘
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i cooperation with those responsible for the vocational information given by -
the basic school and by industry and institutions outside the school, primarily .‘
the labour market department, which is responsibie for the vocational guidance
activities not undertaken by the school staff''. From“the aspect of lifelong‘ .
learning, these information problems are of great signiﬁ]cance, since a success-
ful transition by the student from studies in the upper seconda.ry school "
to higher educa.t:.on or profess:.?nal work can contribute to cr\eatmg a v . .
positive attitude to future trammg opportunities. In '""Goals and gmdelme s"

and "Teaching" too the curnculum has provided for cooperation between

school and workmg life.

/ In the sections "Pla.nnmg" and "Teachmg” Lgy 70 has covered satisfacto- .
rily the demands made under pa.rt -criterion A 4, "Integratzon between school

subJects" The curriculum of the upper secondary school accentuates much

more strongly than Lgr 69 the need for subject integration. The follt‘)wing ’
units have been taken from the sections '"Planning" and "Teaching'" respectively:
“S'm-ce a lot of teachers are affected by‘cooperatiop between subjects,

careful common planning is necessary, preferably resultihé_irf a detailed

p.rogra.mme schedule. The. pitfalls that can accompany long, extensive

“coordination prcjects can usually be avoided by means of limited contacts"

ahd "It is important that the individual teacher feels his work to be part of a
greater whole and one of the many contributions to the development of the
students' personalities Cooperation over the subject boundaries encourages
such a:view and at the same time mcreases the awareness of both teachers
a.nd students of the fact that all subJects in the upper seconda.ry school are

parts that are necessa.ry to the whole'. The se units point out the 1mportahce

of a total view in lea.rnmg and of the wzll to cooperate that is a prerequ181te

\
o N\a .
The cuirriculum devotes little attention to cooperation between school

<

for a wider integration of subJects

and mass media angd between school and cultural life. The same deficiency

is to be found in Lg¥ 70 as in Lgr 69 conterning concrete directives for the .

translatlon of the written curricula into practicat s hool wo:.gx(. ‘- ® N
[N . ' ‘)\

3.5.3 Committee on the internal ngak_czf_tb_zgc_hs (§1&) ' P

Box 10 shows how the lines in the summary of the/report on the internal wprk .

[
of the school belongmg to the main criterion A are di stnbuted over the sub-

€

criteria A { - A 7

.
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Box 10. Number of lines favburable to lifelong learning "LLL") belonging

to the main cntena A divided between sub -catggories, expressed

i

in’a percentage ‘of the total mimber of lines 1n the su.mma.ry of ., ,
- - thereport ol the internal werk of the school (SIA). B
D ~ TSN -
’f A 1 = School - home ‘ 1 A 5 = School - mass medla.- !” -
o ;A 2 = School - society ' . A6 = School - cultura.l life § '
,A 3= Sghool ~“working 11f:\ ™~ " A 7 =Implernentation i !
. |

;A 4 School subjects

i

¥
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Ai A2 A3 A4 A5 Ab A7 \\ -

’_. " The report strongly emphasizes fRe import;nce of ¢lose coopepation between
‘ the s'chooln and the local authorities. This integration between the school
| and the immediate community is essential if the students are to be given a i
positive attitude towards lifelong learning and the. will to enter uport such ’
. activities, Thé school must not act as a state within the state, but strive
‘ conti.nuously\ for opexfwxgs,_s 'towards the community*s different orjganizations
a.nd above all"with thobe p@,g{ding activities for young people. A unit from )
the part- csntenon A 2 that gives an example of cooperatmn between school
a.nd gsociety is the followmg "The comm1tte¢ 1s of the qpinion that many of

<

its suggestions, pnma,nly the cdoncept of the contmuousschool day and a v

better coordination between the school and the community’s other measures v
ior children and adolescents, would give the local author1t1es new a.nd consider-

.

ably better opportu.mt1es to acoomodate without fnct}bn and to the satisfaction

, of the employees a change which the general development of society is
bringing about!'. N . ’
The measures proposed by the comnmittee also cover the irqportant
a

ce in the

~

e
i

-m work of creating contact between the formal learning that t§.kes
‘_f 3chool and the informal learning situations of the home environment. One -

very concrete measure for cooperation is suggested by the committee in the

"following unit taken from part-criterion A i: "Every parent with a child in
the basic school should have the legal right to be free fram work for one day .

. per child and school level in order to be able to go to the school for informa-
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. tlon and conversatron with staff. The commumty should re -ernburse ’
‘the parents for loss. of wages through the family msurance system Such
measures can help create in parents a positive att1tude towards school
activities. Numerou,s research reports hdve come to this resul’t. The :
cotmittee also shows.an interest in rfew measures under part-criterion A 31,
"Integratlon school workmg life'". This applies in particular t&:remforceyot
of study and voc:ztronal guidance at the transition frorn school to gainful
; ernployrnent. "Spec1a1 appomtments on the couhty labour. councils for
cqoperation with the school concerning students not continuation and
understegding between school and working life. Integration between school
subjects go that the studens eyzperience more lifelike learning situations can
be achieved by the teachers work’mé together in teams. Another solutfon’
of the problems of subject i'ntegration, taken up under part- ~criterion A3,
is: "The in-service training for teachers in the basic school’ shbuld aim
at makmg it poss1b1e for the teacher to teach more subjects tﬂat those
originally included in his degree'. The part- cr1ter1a A 5, Ab and A 7 have

together got only one unit.

. N

-~ The proposa.ls given in the committee’ report cover the school’s
cooperatron with home, society and working lifes sat1sfactor11\y What is
1ackmg most are concrete handbooks for varrous categor1es of school
personnel.-The lack of such gu1de1mes can re sult in the discrepancy between
the ‘intentions of the curricula and the internal work of the.school rernaining'.'_

The"‘purpose of SIA was to bridge this gap.” . .-

3.6 .Vertical integlation ’ / ‘

0] r/v1ew of 11£elong 1earn1ng as de scrrbed earher include s in the process
. ‘not only formal 1earnmg, but.also mforrnal randdm learning activities.
One part of the individual’s lifecycle that is very important in this respect
is that precedmg entrance into the compulsory school. It is durmg the se Py
Years that the child’s natural curiosity, desire to imitate and play:fu"l.ness '
are expressed most act1ve1y "The desire to experrment and discover is
important m the Basrc 1earn1ng of langlage and the first concepts of nurnber.
All the ra.ndom learnmg that has taken p1ace prior to formal schoolmg must
be utilized and developed We know, for example, that when starting school v
. children have mastered a couple of thousand words through non-formal 1earnmg
Thus the. school should use workmg methods that make it possrble for the
student to continue the process of learning that has heen started with such

success. These factors indicate the necessity for close cooperation between

) N . ’
- »

f ‘ e
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- the school and the pre- echool activities that exist in the country. Above -
' ‘ all we should strive for%. smooth transition to formal schoaling, since the .
4 student 8 first impression of more formalized learning can be decisive
o for his future. An important part of hfelong lea.rmng is to Have the a.blhty -
to leam from one’s peers. It is neceaaary “for the, schoof tQ integrate and -
develop the group situation to which the children have become accultomed
, - in free playmg and pre-gchool activities. It is self-evident tha.t the school ’
should form an important part of lifelong learning. If the school is to be able
to'stimulate effectively the students’ ability and d€sire to continue le_a.rni’ng.)
it must be felt By the students to be a whole. Tﬁie means that the knowledge,
skills and attitudes.acquired by the students at one school level must be .
" adequate and euita.ble for use at the following level‘.'Thi: requires coopsration
\ between those representing different sections of the school orga.niz;tion. -
A well=prepared transition from one school level to the next can create ..
" in the 'ethde.nt an"e.ttitude positive.to learning. Such an attitude is decisive
for participation in future learning situations. So far we have dealt-with the
schools for children and adoles\cente.' After,this some students choose to
lea.ve school and start work instead. Others continue their formal schooling

at u.mveruty and college. Irreepe ctive of the form in which the students

-

L}

wish to satisfy their learnmg needs, it is of great importance that they
ehould be given info¥mation about the total ,educational opportumtz.ee offered
by eomety. Thn applies to the orga.ruzatzon, working methods and entrance ’
requ1rements fo;; vanous kinds of adult educatmn. A well -developed system
of coopera.ta.on between the schools for young people and the various foxms B

- of adult educa.uan can unprove the chances of meeting the new educauonal
needs that arise from developments in society. If everybode within the school
could be.given a pesitive attitude towards learning and an ability to utihze

> the different educational facilities available in the community, the discussion
- on the short-term educated and catchment activities might become less .

lignificantj By short-term educated is meant people with only a short formal
educauon. Since learning can take place in many ways other than through .

. orgamzed education, the term. s..ort-term educated can be eom-what

smisleading. One can have satisfied one’s learning néeds quite satisfactorily
without having many years of echoolmg. Our view of learning and education | -/
can perhaps lead to the dmcusnon of short-term education and catchment . I
a.ctivities becoming more differentiated and less ducnmmatmg regardmg
peop}.e with ‘short formal education.
Summary of the criterion B, "Vertical integrauon" ) -

.B1 lntegra.tion school-studente experiences prior to compﬁlscry schooling,

4 . ' B

-

[RIC S
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Formal conferences with the staff of school and pre- school e T |
"Opportunities for pre-school childTen to visit the compul sory school.

The schopl’s interest in studying the ability of the begm.ners and thexr e
interest in the work of the compulsory- school. .. .
Continuity between the curr1culum of the compulsory school and the
g pre-school o - .
B2 Integratlon between d1£ferent school levels. . S N 4
Formal conferences with staff from different school levels. . - - ‘
v The school organized as a united basic school as opposed toa paralle} .
school system. - " . .
Continuity between the orga.mza.tmn and study content oi chfferent
school levels. Lo .
' Mea.sures in support of the continuity.of the students’ ;tudies and
encouraging a“smooth transition‘between levels. .
B 3 Integration school-adult education. - B , ..
Coordination school-university (college). o g - "
*  Coordination school-different forms eof adult education. ' ’ :
Information to students about the organization, workmg methodé and .
. . .entrance requ1rements for different forms of adult educa.t:.on. , . ‘
3. 6. 1anrigllery_ier_@ebeﬂs.egyel_f_l;gs 69) SR
The number o£ J.,,LL lines belongmg to the main cr1terlon B. "Vertical
mtggra.non” is. dastrlbuted over the sub cntena Bi-B .3, expressed in ’ .
percentages of the total *number of lines in the curriculum for the bas1c ) .
schdol, as follows: ) ' ] S ) ' L s
B 1 ‘“Integration school - pre- -school exper1ences"’ 1%, '
B 2 "integration between d1fferent school levels“'f 3% -
B 3 ‘'Integration school - a.dult education: 2% o
‘ The mtegrahdn between differerit levels of the’ bas1c school is the -

. part- cr1terxon that 13 covered best by the curr1cu1um. Tfus 18 not altogether * Q
surprzsmg, since it must be easier to cooperate within the regula.r school *
system that with the mst1tut1ons a.nd organ1zat1ons re spone:.\f)le for the _
learm.ng situation before a.nd after regula.r schoolmg ln Sweden.thm school .

.Educatzon, wh;le thoSe organizing other forms of educa.t1on ﬁaVe, other ..
' pr1nc1pals. Certain difficulfies in commumca.tzon make theméelves felt here.

form ig under the a.usp1ces of a central depa.rtment, the' Sweéhsh Boa.rd of |, ,

Thus the curriculum'makes godd prov:aqn for the students to be able to
transfer-as amoothly as possible from one" level to the next. To tiue end, . | .

y A

pexsonal contact*ﬂ are' arra.nged between repre s¢ntatives of different levels .,
and measures are ta,ken to encoura.ge contmtuty 1n methods and study cdntent

s s - LI




- -_56'. o

- L]

.o - .
L] 2 . 3 !

The curnculum is also rela.t:.vely detailed concerning the transfer to different ,;
forms of adult education. Students aré informed both of the range of educa.txona.l '
activities offered by the commu.mty and of the workmg methods and entrance _
requxrements for d1fferent educa.tlons and tz‘a.mmg course!’ It is of great 7
importance that the requ:.rements under part-cr:.tenon B 3 are obaerved .
since lifelong learnmg can be used among other thmgs for linking compulaory
education with the fzeld of adult educat:.on 'I’hus if the abundant opportumnes
for adult educat:lan are not utilized this should be the resuli not of 1gnorance
of the exi atence of these facilities, but of the conviction that one can aanlfy
one’s needs through other a.x:t1v1t1es and in other non.-formal learmng
utuatmns. The part- cntenon that is least sati sﬁed under main cr1ter10n B,
is the coordmatlon between the school and the experzenees of the students
prior to compulsory schoolmg This can pa.rtly be because there is a ,
special supplement to the curriculum dealing thh startmg school and the
integration of the pre-school with the primary level of the basic schdol.
Itis imperative that the school should make use of the learning that has ta.ken
pla.ce during the first, so- 1rnporta.nt phase of the life cycle. The knowledge, g
skills and a.ttltudes acqulred by the children przor to school age by means .
" of natura.l cur1osrty, imitation and play lay a good foundation .for contmued
lea.rnmg in the compu.lsory school. Exper:.ments are underway in Sweden to
integrate the school and pre- schopl more effectxvely and in a future revu:.on . .
of Lgr 69 part-criterion B { will probably be better covered.

Box 11 presents rela.t1ye figures regarding the number of LLL lmes
belonging to the cr1tenon "Vert:.cal integration". The figures, wmch a.rq
_percentages, show how great a proportion of the, re spective sectlons of the

gurriculum deal with the part-criteria B { - B 3. N P -

a
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Box {1. Proportmn of respective sect:.ons of eurriculum dea.lmg with the

: ' part-criteria B 1 - B 3,.expressed in percentages fLgr 69) .
; — - BAEN
: - . - . :‘.ﬁ - N .
: r , Part- _- ' B B2 B3 Total . it o
i o criteria Pre-~ . SChOOl Adlllt % ! et ‘}_
i 1. . ™~ | achool levels| edu- P e
. - g ; seCth.n ~a perlod Ca.tio.ni @ ' T e .
o Goals and . B e g .
: guidelines ¢ i ‘ _—
. L Tt ~ .
iy Home-~school -, (3 g . .
| gociety R ‘ .
i N T = ” - T .
. . 7 |The free ' - O )
. i 7 |choice _ o Cd
1 ; i * : I -~
' ‘ Study and voca- | . X i -
: - ! 1tional -guidance 5 ) . 23 ‘ 30 ] )
" T
1 ’ . ] 3
! Teaching . t b5 0. | 6
. b ‘ i - .'TI :
. o $.t'uden,t welfare y g ! 5 . ’
C . Evaluatioii’ - ) L 2 ¥ 2
. -{Planning. -~ ] ‘ L P |
- M l . L s
. . N , ¥ . .
. ) Swedish 1 ;- .
4 . : -
L . ! SOFiai . g S ) - ‘e
: “ studies e .
: . As wasg shown a.bove very few un@ha.v&been clagsified under the part-

- T ~3- criterion B 1. The _followmg unit ha.s been taken from the section called .
"Tea.chmg", md1ca.t1ng how the school should use a workmg method that.
,.(/ages the learnmg vaulred ea.rher by ‘.He children: "tis e.ssentxa.l
: that the first tea.ch.mg ‘of language and ma.therna.ncs should la.y a solid -
foundation, Children are‘thought to have learnt on an average a ccuple of
thousand words before they start school. This has ta.ken place through thexr
hearing the words while seeing, feelmg and tastmg and thi:ough their 1rn1tat1ng )
. sand speakmg to‘others. The first teaching in Sweden for the begmners should

encourage the acquisition of an increased vocabulary in the same natura.l way''.

“ '
o ; B .
.
.4 .
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The part-criterian B {is not represen;ted under, ""Goals and guidelines",
which is a.n unfortunate def1c1ency ) - >
"Coordmat:.on between different school levels' is the part-criterion
under which the curr1culurn ha.s given most units. The relatively largest
nurnber of units comes from the chapters "The free choice" and "Teaching'".
“The following u.n1ts are’ examples of how the curriculum encourages ccoperation
.~ between schoolNevels, thus attempting to sa.ti sfy needs that d'ifferent age- .
1evels create within the same subject area: "Coo'peratlon between the head
] teachers of the respective school levels is a prerequ1s1te for’ an effect1ve
coordination of rodad safety eduication" and "Particular points a.nd
items ip the teachmg are not a natural part of one'subject alone, but should
be taken up within two or-more subjects and at al:} levels. They should
“the refore be paid {ppe‘cial attention when the teaching is being planned,
both in order to arrange the necessary cooperation between the sub_)ects in
que stion within the same Erade and in order to prov1de the required .
: continui ty and suitable degree of difficulty througheut the student s entire )
‘ schooling". Measures for facilitating the transition between levels wré.m the
' compulsory school are of central importance for lifelong 1earn1ng If the .
students have been given the Knowledge, skills and, att1tudes that make it ‘
poss1b1e to pass from one level to the next without initial d1ff1cu1t1es,
a positive attitude towards learning in general is established. Somewhat = .
surpri singiy the part-criterion appears to have no unit under the section
nStudy and vocational guidance' and ”Pla.n.nmg” C : ‘ 5
- The part-cziterion dealing with c00pe ration between the school and
a.dult education, which is relatively well -represented in the curr1cu1um,

ig centred ent1re1y on the sections "Study and vocational guxdance" and

"Goals and gu1de1mes" .Examples prov1d1ng evidence of the way in which

the curricuium encourages a continuation of education within adult education °
' a.re the following: ""Study and vocational guldance should ensure that the -
’sttidents are mforrned about the opportun1t1es now open, to every adult to continue
. school education later in life" and "It is also the duty of the school to

prowde continuous information to the home throughout the student 8 schoohng

about the orgamzatmn of the basic school and the opportunities ava.11ab1e for

continued educatmn or on the labour' market'". Study and vocational gu1da.nce

in the Swedish basic school is well - -organized and in addition to the information

the teachers can give, a specialist?in the field is available for consultation.
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One would possibly have expected the part-criterion to have been represented

under the section "Social studies''.
4 In summing up it can be said that the cooperation between differerlt .
school levels has been covered very satisfagtorily in the curriculum and
that the 'coordmatlon with adult educa.tmn ig also represented at an acceptable
‘ levél. On the other hand there are.deficiencies in the general part of the’
curriculum concerning the coordination between the school and the pre-
schuol experierices of the children. This weakness can be explained, however,
by the fact that a spe c1a.1 supplement "Sta.rtmg, school' deals with these

problema.l

The nu:mber of LLL hnes belongmg to the main criterion B are distributed
over the sub-criteria B 1 - B 3, expressed in percentage‘s of the total nurnber
- of lines in the curriculum for the upper seconda.ry school, as follows:
B 1 Intégration school - pre-school experiences: 0 % .
B 2 Integratién between different school levels: 2 %
B3 'Integr_ation school - adult education: 3%
The curricu'lum for the upper secondary school has no unit under B 1 -
. "Integration school -students’ expériences prior to compulsory schooling'.
This is rea.sona.ble since the uppg:r seconda.ry school does not work with
5 students in this age- group. Th.e cha.nge over frorn the upper seconda.ry school
adult education’ that is go 1mporta.nt from the point of view of lifelong learning
. bhas already been dealt with, as has the integration between different k

.

- school levels.
In Box 12 the z:ela.t1ve figures are given for the number of LLL lines
belongmg to the criterion '"Vertical jntegration''. The figures, which are
percenta.ge 8, show the proportion of the te spect1ve sections in the curr1cu1um

for the upper secondary school dea.lmg with the part- -criteria B 1 - B 3.

-
.
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Box 12. Propbrtion of respective sections of curriculum dealing withsthe

[

part-criteria B 1 - B 3, expres'sed in percentages (Lgy 70)

0 ‘/ St ‘ h
"~ Part- B 1 B2 ‘B3 Total
™~ . criteria Pre- . School Adult %
Sectio school | levels edu- ~
n _period cation -
Goals and .~ - . 3 { 4 ‘ ’ .
i guidelines : j
ie Home-school- . :
society . ' 1 | 6 ?
"Teachmg PRy 4 , 4
1 3
f T 1 i
s 3 ) ~ ! d
fPlannmg . 1 L1 2
; o . 13 ? -
. Evaluation , ‘
. i Teaching , l | l
: jaids ! | ]
' Student ‘ f :
i welfare i j : |
i . E P . ;
| Swedish '
| i
i Social "
; studies i .

The par/t-criterion B 3 is contred on the sectionﬁ"Cooperation". .The following
is ane of several units from this section that mainly take up questions of -
study and vocational guidance: "Study and vocational guidance ShO\.J.ld give the
students information about the circumstances na?ne;i here and the underlying
factors. They should also be told, however, about new 6pportunities' that

can be made available to them through different forms of adult education
after the upper secondary school'. It 15 remarkable that there are no units
under B 2 in the section on study and vocational guidance. The integration of

different school levels is taken up in the sections '"Goald and guidelines"

»

<

and "Teathing'. It is important for the upper secondary school to a&d to that /

which the basic school has given the students in the way of comm®nication

skills. A central task here is to develop their means of expressing themselves
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‘is taken from part-criterion B and shows the committee’s understanding

. List&ning-in and conferences fof teachers and students representing different .

- ' , - .
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orally and iiv wntmg",. from the section "Goals and guldelme s" expresses
the emphasu placed by the curnculum on' contmurty in schoolmg )
The sumber of LLL lmes belongmg to the | mam crrfenon B is distributed
over the sub-cntena B 1 -B 3, expressed in pez:centages of the total .
number of lmes in the summary of the report ‘on the mtei:nal work of the
school as follows' - N _' L W7 . ’
B 1 Integration school’ - pre- school expenences.. 3% $ S 5
B 2 Integration between different’ 9chool lévels: 2 %. ‘ .
B 3 Integration school - adult educa.t:.on. ‘ O % ‘ '

. SIA has stressed the need to achieve the requisite continuity between
pre-school and the compulsory school. The report states; "When diécﬂssing
possible measures for the transition from pre-school to primary level,
the committee has worked mainly from the findings of research in developmentai
psychology and above all the discuséiorI around the conéept of school maturity.,
Th_é considerable overlapping in the development of students in the pre-school
and primary level, the influence of environmental factors and thé relative
uselessness of the concept of school maturity are just a few of the circumstances

that have been’ pdrticularly heeded in the proposed measures!, This q;lotation

of the importance of utilizing in the primary school the learning and methoda

of lea.rnmg acquired by the children before starting their compulsory schoolmg.
The committee’s report-has also satisfied the requirements set up by

the part-criterion B 2 "Iptegra.tmn between different school levels'". Various ' o

measures can be taken to easge the—periods, so critical from the aspect of )

lifelong learning;-when the students pass from one school level to ax.mther

within the school system. Wider cooperation between teachers at dlfferent

levels can increase understa.ndmg between different categories of tea.chers
Sometimes when transferring to a.nother level the student remains at the -

same school, or it can mean‘going over to a new school. The latter cz.rcum- <.
stance' makes mtroductory penods of vanous length ne cessary If the

school system has class teachers at the one level and subJect teachers at

.the nekt, greater demands are made on the ability of the studc_:nts to adapt.

levels can help blridge the strains and stresses involved. A'common, overall

i)lazming across the school levels should guarantee the stﬁde{xts more contin-~

v

uity in their schooling. The strains involved are often felt m;>st b.y the problem
students. An exan"x'ple~o£ how aware the committee has been of the problems
of changing school level is the following: "' Changing to.a new school level does

,

. .

. 's . .
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i during l‘us life cycle can be 'regarded as 1solated phenomena. A human bemg .

. c- b2 -
not only create problems, 'but can al so mean positive new features in the
school environment. The task set the committee, however, has been to
examine problems and difficulties in the school and it has therefore been
natural to approach school level transition from‘\thi‘s viewpoint", >

The small number of units under the.part- cr1ter1.on B 3 'Integration
school-adult education' is qu:.fe u.nderstandable. The directives of the.
committee d;d not include an analysis of this phase of the vertical integration, ,
but placed the eniphasis wholly’ on the internal work of the primary and
secondary schools. )

The SIA report has covered relatively.well the main criterion B |
"Vertical mtegratlon“, which wasg found to be the one with the least units ..

m the analyases of the. currxcula. . ‘ '

v ¢

3.7 lnd1v1dua1 matur1ty - self-rea11zat1on , C ' ¢

r

The two main cr1ter1a "Horizontal integration” and "Vertrcal mtegration"

mainly fake up practical organizational agpects of what is favourable to life-

long learning, Following the divisian of educational needs into quantative

and qualitiative ones, as we did m the intrqductory chapter, the two above-

meritioned criteria can he placed mamly ons,the orgamzatlonal s1de The

' main category C. "Irdividual mafurity - séﬂ-reahzatmn" is of a drfferent .

nature and involves mamly a quahtatrve apprbach Satisfaction of qua11tat1ve I .

educatlonal needs 1mpl1es linking up with the goals and content of learnmg

. The words md1v1dual and self found in the name given to the criterion mark
‘that the emphasis is Centred on the md;vrdual and his needs. This naturally

does not mean that the needs expe r1enced by the ;nd1v1dual at diffe rent stages

" does not act in a social vacuum but in a constant 1nteract1on with his phys:.cal

and’ soc1a1 env1r0nment the society. Such inte ract1on must obv:.ously colour, .

the needs exper1enced by the individual, The rather r1g1d teacher~¢éontrolled
education given in the:primary and secondary schools can be an obstacle \
to the development of qualities such as those mcluded m mam criterion C, )
Durmg recent yea.rs, however, the 'trend w1th1n th1s school form too has been

to let the students participate 1n plan.nrng bo,th the’ content and workmg methods :
of the education. Student control and problem awareness are concefpts that '
ogcur mcreasmgly frequently in the educatronal debate and.this appl1es to

all kinds of .educational 1nst1tutrons. Smce lrfelong learnmg anludes not only. .
formahzed educa.txon of various kmds bpt also mformal, random learnmg
act1v1t1es, the re are cou.ntless possrbn.htres for satrsfymg needa brought up

S v - b4




-

_ separately so that different individuals represent différent parts. The 1
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under crite'rion C, 1rrespect1ve of how the organized educat1on a.t mst1tut1on8

[ ﬁ) B

is conducted. : ‘N ’ . .
The traditional view of education and learnmg‘hae ove r-empl/ma~s1zed

the intellectual side. Factual and memorized knowledge within theoret1cal

su”bJect aréas has been highly valued. Such knowledge is also easy to handle

in that it'is relat1vely easy to evaluate. Lifelong learnmg derna.nds from. .,

people an all-round effort whic¢h in addition to the cogn1t1ve part means.

emot1onal cornm1tment willingness to cooperate, a feeling for artistic

values and purely physical achievements. These parts must not be regarded

qualities mentioned above should be integrated and balanced within the same

mdlwdual in order to sat1sfy the part-criterion All- round personal w o
The content of formal education and the range of educational actiwities

on the whole should be such that problems can be illuminated from different

aspects, e g. pol1t1cal and rel1g1ous This means among other thmgs that

matunty" IR . : ' ,

any. reappra1sal of the learning ‘content must be of a global nature and not .
narrowly focusseéd on national and/or Western values. The final goal of .
llfelong learning is to 1mprove thé quality df l1fe and this 13 mt1mately

associated with the system of values preva1lmg \n the soc1ety in which one

lives. An analysrs with econom1c polLt1cal, rel1glous and Boc1a.1 aspects
would be needed to clanfy what one means by Y good l1fe" In ordgr to’ -

favour hfelong learnmg ‘the school must work to- g1ve the students such

delf- conﬁdence that’ after lea,vmg school they are equ1pped w;th knowledge

skills and. att1tudes of such quantity and quality’ that ‘they,can master Wlthout
a.nxlety the learning situations a\a1lable. Eve ry, stage in a person s life makf;s ' ..
special demands upon that person. By succe sswely giving the students more .
and more responszb1l1ty,durmg the1r sehoolmg, ‘the school &in help bulld .
up the1r conﬁzdence ;Durmg hig 11fe a person 1,9 faied cont:.nuany with problem
s1tuatmns. If.when teachlng the students the st:hool. systemancally trains them
“in the solutzon of problems, the students aré in a better. pos1t1on later m l1fe
when they are fo make-thexr own“dec1szons Th,e 1n1tla,l phase of ttus process

Y of problem solution is teach:.ng the students to 1dent1fy= the problems that L
" ghould be solved, makmgthem problem-~ conac:.ous After that formal teachmg '
or their " own search. for information can be used to work out a number of — '
alternatwe solunons A.fter a,critical analysm a.nd evalua.ﬁon o/f thb\posmblg s

solut1ons one make'ro{he f:.nal decision. Opportumt1es for tralnmg the approach

’ -

preserted above are grven by the sé’hool on the occasion of for example,

.
. . . . , " . »
. . . fx P
.’ . . . kD - Rt . v, " ’ oy
. - { () - N .o N & . . . '
. . 1 , .
. . . ) . .




. C4 Development of ability to solve problem\s.

T <64 - o=
choice between further education and employment, - and the cHoice of'trade
or professmn after the. complenon of formal schooling. These problem
situations have the a.dva.nta.ge of -being real of being self-experienced.
Thus the students should have the best possible motive for ettempting to eolye
these problems. ’ i )

An important demand that we must make upon the school and that is
important from the lifelong lea.rnmg wewpomt is that is should focus the
students upon the future #Thg students must be mformed about and made

aware of the trends of development w1thJ.n d1fferent areas. A broad base

' of knowledge, skills and attitudes g1ves the individual greatly improved

chances of meeting changes flexibly.in a future society. ,
Summary of the criterion C. "Ind1v1dua1 ma.tunby - self- rea.hza.tmn"

~

C1 All-round perdonal matunty

~

JIntellectual emot1onal, soc1al phys1ca.l aesthetic and psychomotor
maturity.

Development and mtegranon of intellectual, emotional, soc1a.1
physical, aesthetic and psychomotor fu.nctmns "

C 2 Understanding and r'enewa.l of _different systems of values. .
Analysis of individual and social systems of values.
Openness towards local, national and mternatmnal problems a.nd the
reducational consequences of this.

\ -
C 3 Development of self- conﬁdence

Opportunities for students to take greater responsibility for their
own development as they progress through the sd\ool !

Development of problem-consciousness. -
Ed

Development of critical thinking.
/.

C 5 7 Orientation towards the future. )\

Open.ness to different patterns for self-development.'

3.7.1 Curnchlum for the basic school (LEr 69)

S e e i P e e L e e e

Box 13 shows how the number of lines in the curricuium for the basic

school belonging to ghe main criterion C. ''Individual matuFity - self- rea11za.-

tion" are distributed over the’ sub- -criteria C 1 - C 5.
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° - Box 13. Number of lines favourable to 11felong learning ("LLL" hne})
belangmg to the main criterion C distributed over sub- ca.tegor1es,

expressed as percentages of the total number of lines in the

. curr1cqum for the bagic school (Lgr 69) ’

. A" /\» . ~
,' v N v k. " g
; C 1 = Personal maturity
1 C 2 = Different systems of values = 0% . -- S
} . :
"C 3 = Self-confidence ‘ !
%C 4= Ab111ty to solve problems * f : )
. fC 5 = Qrientation towards ‘____ | - : ’ ° .
i 'tl)le future 5 9 - ‘ ‘
H lD :n; J. " __‘_'? v . ‘:
? P 3% 3% ey
g . ] . Z \ ) ! 2% g {
' ‘ ’ , t s .
N ) [P I
:. . Ci c2 . C3 Cc4 C5 . i

Lgr 69 has satisfied the reéuirerrgerrts placed under part-criterion C 2,
"Understanding and renewal of different systems of values'", very well, If
the intentions of _the curriculurh in this respect are followed, Swedish
studentsa;n the ba81c school should have good prospects of ﬁcquamtmg
themselves with the ways of 1 thinking and values of other people The curricu-
lum warns against over narrow, naticnfl and Western views and.recomrnends
dealing with probiems in accordance with more global 'principlea. Differences

between the values of individuals and group's should be taken up for discussion

D

and the school can in this way contribute to increased understanding for and
tolerance towards ﬁeople with different opinions.
Part-criterion C { "General personal maturity" has also been taken up

by the curriculum to an acceptable degree. The writers warn a.ga.mst having

a too one-sided intellectual bias to the school woérk .and pom} out that theoretical
éducation should be mtegrated with manual activities. Another important
element that cor\trlbutes to an all-round matur1ty in the individual is the

- ability to cooperate with others. This somal aSpect becomes ipcreasingly
prominent in a society with efficient commumca.tmns and subsequent frequent
personal contacts. The emotional and aesthetic 81des of the personality are
also frequently stressed by the writers of the curr1c_ulum. The part-criteria

that have a less prominent position, C 3, C 4 and C 5, are according to our

view of lifelong lea.r?n"in‘g' very essential. Self-confidence is'a prerequisite if

Lol
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the individual'is to date to participate in learning situations requiring

contributions and initiative from the individual. Many so called short-term :
educated peo}e with other\mse very godd prospects are prevented by a
lack of self-confidence in their own ability from applymg to various kinds of

I

adult education. The rapidly increasing mass of prmted information and
the growing supply of information yia the mass media maké more and more.
ad\'ra.hcea demands,on critical analysis and. the ability to solve problemsz

The ‘fast technical development also makes a focussing on the future more

N .
i . ~ .

urgent. - )
Cons1dermg these latter points of view and the growing smdent control

in many learning s1tua.t1ons, the demands made under part-criteria C 3, C4 "

and C 5 should be heeded to an ‘even greater extent in the curriculum. o

Box 14 presents relative figures concerning the number of lines )

-

favourable to lifelong learning ("LLL" lines) and belongmg to criterion C.

The figures, which are percentages, show how grea.t a proportion of the

. respective sections,of the curriculum deals w1th the part-criteria C 1 - C5. N
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Bc;x 14. The pro;')ortioh ‘of "LLL" lines in the respective sections of the

~ curricdlum,: exp'raessed_in percentages, dealing with part-criteria
Ct-G5(Lgr69) ° - ' '

3

‘ Part- Ct-c2 C3,C4  C5  Total
criteria - Ma‘j:u- System Self- Problem-‘ Future-- " % -
: G rity - of ,con- solution - centring; . ! o
; Section \\ © . , values fi- oo q : b
i i - , -dence i L P
. , : T P : - > .
| Goals and. 15 20 |3 o1 45
guidelines ¢ ! N : ‘ i
R 0 ; 0 = T M
Homve -achool - ) ' I ; X
society 2 19 - . 2 e 24 !
. . Lo : . 1
. Co?pera.tmn 4 . 22 - 6 | ] | 32

|
% . iThe free ' - , :
AR .choicé - _ _ .7 - i 15 6v : 11 39
i ..Study’and voca- ! , . N
¢ itional guidance § 6 + ;104, 12 S
Teaching SRR PO B 4 1 23

Student | o ; 6 { .3
welfare ‘L - Tole

. : . .
- Evaluation Ty o ™

e .

Pla.n..nipg ‘ 2 , 3" : ! ] 5

"

- Swedish - Los: T2 0 z 3 42

.
ey

.'Social ) : o * - ) \' . L. - .
studies - 8 4- ) 9 48

’ O
+ Part-criterion C 1 occurs relatrvely most in the section '"Goals and guijdelines'',

which is reasbnable conside rmg the content of the criterion. The following

are wruts from the chapter "GoaIs and gmdelme 8'", representing the*view of "

all r’ouﬂd schoolmg discussed earflier: "The students’ schola:‘snc a.chleVements

depgnd only pa.rtly on the type and degree of their intellectual ca.pa.c1t1e s. Many

other ,fa.ctors, their physical a.nd merital qua.11t1eé, mterésts, home conditions

etc. play an important. pa.rt" a.nd "lm addlt;on to the task of stimulating and

trammg the student 8 a.b111ty to thmk there is also the task of developmg his

emotiona and mll-pow‘er, wh1ch is essentiglsfor the deveIOpment of the -

GJ
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personality", A"unit taken from the section "Teachihg" and underlining .,
'

the comprehensive view of the student so strongly recommended by the
curriculu:in reads as follows: "Undoubtedly the ’iﬁdividna.l teacher, irrespec-
tive of the subject he teaches, bears a part of the responsibility for the & -.E‘
student’s development in cognitive; manual, emotmnal aesthehc, phys1ca.1
.and social respects. The various goa.l functions are, however, dxfferently
atressed in different school- subjects. No subject has the:sole opuon on any
of the ‘stated goal fu.nct1ons" One would’ posts1b1y have expectyed the sub_;ect
"Social studie 8" to be represented under this part- cntenon. :

The part- cr),ter,;on occurring most f;equently under C. ' "Understandmg
and renewal of d1£fe1:ent systems of values' is centred on the sections '"Goals
and gmdelmes“, ""Home~school -soctety" and "Teachmg”. This whit: "The
demand for eompreheneiveness arises particularly whén it is a question of
describing ethics, 1deolog1es, values a.nd controversial viewpoints m general.
It then becomes 1mporta.nt for t‘11fferent opinions to be balanced one against the
other, so that one is not favoured before another, unlé ss the demoacratically,
established goals and gu1de1me? of th_e curriculum directly state that certam
values are to be given prominence and encouraged''. expresses the desire to
promote the understariding of different systems of value s recommended by
the cu\‘r.nculum The followmg urut is one of several t0uch1ng on the 1nternat1onal.

aspect of questmns of values: "ln the teaching one should stnve to get away from

" one- sxded national a.nd West European perspectwes. Instead one. should s

attempt to penetrate the views and values of other cultures in .order to

‘achieve a more comprehens1ve understandlng This is necessary not least

with re gard to the ‘under- developed countries, whose cond1t10ns are often

- most under the section "Cooperatlon" A good example of the way in gvhich-

L3

the cond1t1ons and problems they want c1ar1f1ed or dealt w1th in class
d1sc.uesxons 'and the students’ council”. The sectmns "Evaluatlon of students’

‘ - -.70 '.' ’ d ) . "

evaluatéd from the viewpoint of our own vafues". The three, sectmns "CooPera-
stion", "The free choice" and ""Evaluation o the students’ work'' lack units

from part-criterion C 2,

1, -

'+ The part- cr1tenon C3 "Development of self- confidence' has covered
the curriculum wishes to increase the self -confiden'ce o}: the students by
delegatmn of re sponszbﬂlty is given by the following units "The student’s own
efforts and re spons1b111ty for his own good ahd the good of his en\n.ronment
must for obvious reasons be increased gradua.lly, in step with his own growing

maturity and expemence. The students should fmd it natural to ta.ke up al

L]
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work" a.nd "Planning' are not represented, which is somewha.t surpnsmg
in the case of the pla.nmng section. - - <
The part-criterion C 4 has been focuSSed on™hé section "Study and
vocational gu1dance". A few examples show how the curriculum tries to lz's_'e S
up to the dema.nds made by the cmtermn. "The work in the school must
appeal to the interests and needs of t.he students They should be *taced with
problems and situations where the eed to fmd solutions presupposes certain
knowledge and skills, “This is what is usually called creating motivatiort 1n
educational peyeholbgy” and "The- habit and a’hlhfy to evaluate and take a
_stand actively and critically should be developed through practice and in a
pumber of situations in school.life' both mv,plve phaées of the process of
nroblem solution. No unit from the C 4'criterion has been classified under
the sectficns ”Home-;sthool-soczety . ""Student ,welfare", YEvaluation of the
students’work' and "Planning". '
The part—criterion C 5 "Orientation towards the future'

.

18 represehted
n*aml\ ir. the sectzons "The iree choice" and "Study and vocat;onal guidanuce'".,
A typical unit taken f om the 'sect:on "Goals and guideline s is the foliowing:

"The school work must be well - adapted not 0nly to the individual student

) " but alsp to the developrrrent of soc1ety K must be focussed on the future

and prepdre the students so that they can meet cha.nged conditions and new

.dema.n‘ds';" The se chauged conditions and new demands can naturally alsc megan
eds must be met “with a dnferent selection of learning opportunities,
both formlal and mforma.l, with e..g. the field of adult education. The paxt-
criterion'C 5 has ne units in the, aecti?)hs ""Cooperation', ""Evaluation of.
students work', "Planrung" and "Social studies'. .
Thus the eurriculum highly favours understanding d1fferent systems
of values, and the global aspect is particilarly wellycovered. An all-round
personal maturity has also been strongly recommended by the authors of
the curriculum. More shduld have been done, on the other hand, to support
the development of the students’ self-cop?qunce,‘development of their '
ability to solve problems and orientation towards the future. . ., —
The part- cr1ter1a c3-C %5 are essential to lifelong 1earnmgbComm1tment
on the part of the md1V1dua1 requ1re§_x_tse1f ~confidence if he {s to dare to enter
learning situations, tools to sdlve the problems and tools so constructed that
new, future s1tuat10ns can be mastered "The above- mentxohed quahtles are ’

part1cular1y important in,a time when the learning is tendmg to becgme more

"and more student controlled., /
v . . Lt
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3 7.2\ Curnculum for the upper secondar_y_schooli_gy 70) - . o

ws how the number of lines in. the curr1culum for the upper

secondary school belonging to the}mam criterion C are distributed over
\

the sub criteria C {1 - C 5. ' .

LI

Box 15. Number of 11nes favourable t¢ lifelong learnmg (“LLL“ line B)
* - belonging to the main criterion C distributed over sub- Categones,

expressed as percentages of the total number Qf hnes in the

© ' curriculum, for the upper secondary school (Lgy 70) .

s
L4 -
’

C 1 ="Personal matunty '
) 2= D1ffe rent systems of values

C 3 = Self-confidence § noo e
C4 =’Abﬂiey to solve problems * ’
. . &
. C 5 = Orientation towards 0 » ‘ ‘
. the future ° ’ 4% N ‘ . ,
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" The part- cr1ter1a. c2 "Updersta.ndlng a.nd renewa.l of dl,fferent systems of
_ ‘values'" and C 1 "All- round personal matunty" are rela.t1ve1y well-represented
in Lgy 70. C 3 ""Development of self-conﬁdence” has al'so been ment1oned .
’ A considerable effort is made in the curriculum for the upper seconda.ry .
school to encoura.ge the crea.tmn*o!f opportun1t1es for the students to_make
more respons1bﬂ.1ty for their own development The part-criteria C 4
"Development of ability to.solve problem s" andC5 "Orientation towards the s

t

future' are-covered considerably less well. . - . .

. . Box. 16 presents the relat::?e flgurgs for "LLL" lmes belonglng to
) cr1ter1on C. The Higures a.re perqentages, showir(g h how great a prOpontlon of
the respective sectlons of the curncul_um for the upper seconda.ry school | .

+ deal, with the part—cnteria C.t- C‘S ’ N

v

[N




""All-round personal maturity'" has the greatestrelative number of units in

.'. - ’ . = 71 - IJ . ) . )
Box 16. The proportion of "LLL" lines in the reé'pective. sections of the
' curnculum, expressed in pe rcentage 8, dealing w1th part-criteria
C1-=C5(Lgy70) . '
. 1] . . ‘ ’ )
r A Yy A} .
. : . ] v I - -
Part- ci jcz2 c3 |{C4 cs . ! Total
. criteria | Maty~-|System | Self- fProblern- i Future- } %
' rity ' jof con- -'solution : centring| Lo
““lsection © ‘ fval*ues fi- L. . N ! P
- , dence | . ‘ i
! d1s and R : .
Goals an . . . ! Yoo
‘ guidelines T 16 I S 36 ;
E . Hom@e -school - ' L
; society ' ) .
? Coope.ratmn - 4 : 4 .-
i _ ; ’ , yd
o . . . . ; . ¥ lr ."' ; .
RN Tea.chmg", 4 3,1 4 o - 11+
. . XY ’ ¥
;" . ] - . ﬁ : oI ,
>~ {Planning 5 ! ' 1 6
. ) b R 1 .
"s |Evaluation g ‘ T 1 f o P
o - - ‘ { X f
. ‘Teachmg \\ e — , { 3 "1 ‘ ‘
:axds ' f | i
. M i i .
Student' - ! 5 Lon
welfare 18- - 3 ; - 182
Swed1s‘h 10 . ¢ . - 10° '
Social . . | |
oci . ‘ . ' A
studies 14 s v
S > v : !

""Student welfare'. The unit "The goal of promoting the all-round devélopment
of the students, including giving them knowledge and practicing their skills is
equally apphca.ble 1n the upper secondary school and in the basic school" has
been taken froin the section '"Goals and guidelines". .

.The part-criterion C 2 is centred on '"Goals and guidelines'. An

"ﬁzample of umtsunder C 2 is the followmg‘ "Facts and evaluations should

be presented as comprehensavely as posmble In borderlme cases, when there,

. is some doubt as to whether one is faced by a fact or an evaluatlon, the ,

discussion’ should be kept open''. ~
The part-criterion C 3 has the majority of its units under "Goals and

~ guidelines', The following unit expresses the interest of the curriculum in

atrengthening the students” self-confidence: "The development of will-power

S

“
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in the students is a matter of central interést to the school Thus the school .
work should be planned to give the students the Ros s1b111ty of bulldmg up
the1r self-confidence, powers of m1t1a.t1ve, persevera.nce in work and ability

to cooperate'. Such self-confidence is a prerequls1te if the students are to

.

become involved in lifelong learning.

As has been mentmned earlier, Lgy 70 has only to a sma.ll extent taken
up deve10pment of the ability to solve problems a.nd or1entat10n towards

the future. A ) . !

3.7.3 Committee on the internal work of the school (SIA)
The mainly qualitative educational goals coming under the part-Eriterih

in the main criterion C have not been taken up at all in the SIA reporat,, .
with the exception of C 2, which is well-represerted. Approxime.tely 4%

of the summary of the report is concerned with this pa¥t-criterion. The
committee has mainly taken up points of wiew on the position of remedia.l

teaching in the school system and awareness of local problems and their -

educational consequences. Mhus here too it is mostly a question of orga.nizationa{

aspects and not analyses of educational needs linked w1th the goals and -
‘content of learnmg. A good picture of both the view taken of remedial education
and the local cermeCtions is given in the followmg unit: YAp important motive
for organizing the school staff in teams and the students in groups instead

of the one-teacher system and classes is the opportunity thereby created

of integrating parts of the remedial tea.chmg within the fra.me of the group;

avoiding ‘expulsion me chanism s' ",

3.8 Autodidactics - development of readiness for hpw learning and relearning’
' - N

We consider the concept of autodidactics to be the most central factor in

the conversion of the idea of lifelong learning into.practical skills. Autod1dac-

t1cs encompasses knowledge, skills and attitudes that are prerequ1s1tes for

11felong learnmg among school principals, teachers and students. Here we
»

w11:1 take up how school prmc1pa.ls and teachers should plan, _ .
evalua.te the feachlng in order to cre@te good prospects for the deve10pment
in the students of the practical skills that will make it poss1b1e for them to
find the information they are looking for+and effectively learn what they wish

to know. .
We have said earlier that we consider learning to be one of the answers

to an experienced need which has in its turn arisen through the ifidividual

t

N
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being faced with problem situations and that the learning effect is dependent ‘
on the extent to which the needs are satisfied through studies. When a person
has become awarég of the problem and found that he is not sufficiently
prepared to be able to solve it, he may start lookjng-amound for possible
ways of acquiring more experience. This new experience can be obtained
in many different ways. I-ie can, for example, ask friends, read up on the
subject.or go through a course of training. At best the learning will result
in a state of readiness to meet the-problem situation in que stion in a
~+ satisfactory wey. .
* As far as autodidactics is concerned, the problem for the student *
is to obtain in the best way possible go'od opportunities for. Continuous )
learning - ind..i.vidually and in cooperation with others. For school principals
and teachers, the problem situation is how to create in the best way pdssible
good opportunities for the students to acquire ledarning skills and how to ~
achieve a positive attitude towards learning. W1:1en we speak of lifelong
learning here, it should be stressed that these demands on school principals,
teachers and students do not only apply to the elementary and secondary schools. .
‘ The demands of autodidactics on teaching and studies can be geﬁez:alized to
a.pply to all training leaders, teachers and students. In all education it is .
1mpbrta.nt for both teachers and students to c:oncentrate primarily on g1v1ng s
the student suffictent knowledge and study techmque to provide“a platform

for further learning, Even if there are a number of g

rules for study
. technique, the application of the se rules in differ .suhje ct'areas can imply
spec1a.l modifications. The general rules of study technique can also be
. apphed in different ways by different pecple “of different ages+and with ,
: d1fferent backgrou.nds, Tlus should be kept'in mind when, as in this case,’fhg
demands of autodidactics on the staff and students of the sc}xool are being
. studled )
School principals ahd teachers should create. the orgamzatlonal conditions ' ‘
for individualized teachmg ¥%nd carry out the school work with co;;is1de'rat1on
of the students maturity, prevmus knowledge interests and o):her factors.

This also makes it necessary to accept,md:,va.dual variations in the ability to

r

learn and ways, of learning. - ‘ ’ .

The school work should be arranged in such a way that the students
are given the opportunity of part1c1pat1ng in the pla,nmng, 1mp1ementat10n
'and evaluauon on the basis of then- own educatlonal needs The school should
give the studepnts the chance to choose the course of their studies freely
and to choose their methods of work, individually and in groups. In this -

. - the students’ self-learning should be, supported, which ¢an imply supporting

. & -

_
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_.study ma.tenal thern selve,s.‘They should be given.practice in finding their <

.way around libraries and museums. The habit of utilizing existing cultural

- technique can provide.

"74‘/

. & .
initiatives taken by the_students themselves.in th.e school work and permitting

them to learn at their-own speed. . -
It is essential that the development of the students’ study technique

and communication skills is kept in the foreground thl"oughout their school

work, irrespective of the sub:ject This can naturally mean that different

forms-of study t;echmque and communication skj.ll can predomma.te in

different sub_]ects. In gene ra.l the teaching should be organized so that the

students are given the chance td practice such basic act1v1t1es as observmg,

listening, speaking, rea.dmg, wntmg, pla.nnmg, eva.lua.tmg, expenmentlng and

discovering. Studies should be arranged so that the'students are given pract1ce

in making use of various lea.rmng aids themselves and in prodmc1ng improvised

factilities should be supported cofnprehensively. Reading technique and the
ability to interpret e.g. tables, pictures and graphicj:re sentations should
be developed throughout the school. The individual‘student should be given
the opportunity to develop his own study technique, taking as a staring point ..

the expetrience and rules that the psychology of learning and general study .

v, . e

\

The development of the stidents’ ability to learn mutually from each - .
other in groups requires that the school work prov1des chances for the students
to work in groups of varying size. It should also be posslble to vary the age
and experience of the group members, which makes it neéessary to work ’
across the grades, Further the students must receive support both for their
internal cooperation and for cooperation with teachers and other school sta.ff

The goals of lifelong lea.rmng do not concern only knowledge and skills.
The development of the individual’s personahty is a predomma.nt goal."

Therefore it is important for both teacher§ and students to be able to apply

the ideas underlying the.concept "active likening'. This means not only
listening to what the members of groups say conEretely, but also trying te'
undetstand the feelings behind the opinions being _a.dva.nce&. A student often
feels that he ;.B dependent on his teacher and consequently prevented from
expressing critical or personal opm1ons This can result 1n the students
saying one thing but secretly meam.ng somethmg else. If one wants other

people to.express their real feelings a.nd opinions, one must also respect

the feelings and opinions that others have. As long as the contacts between

students and teacher imply a threat, no meanincful contact can be established.
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What has been sai‘d here is closely related to another demand that
. shou_ld be fulfilled if‘the school is to favbur the development of the ‘studént‘s'
ability and will to learn individ@ally and mutually from each other. This
is that the school should develop the students’ intere sb 1 acqu'iriné a good

t '

capacity for autod1dact1cs. ‘ Oy .
- In order to create 'an interest in autod1dact1cs and its practical skills;
'school principals and.teachers should strive.for the development of a
favoura.ble learning climate in the school.. A pos;.tzve attltude towards learnmg
should be encol..raged by the creation of a rela.xed,, mformal relationship
between the students them selves and between the. teachers and students’ It
. should be p0331b1e to act openly and express feelings honestly Competltton B
‘ between individuals and groups should be avoided. In the teachlng situation
one should avold being cntlga., evaluatmg and moralizing and instead create
a spirit of equahty and freedom, frankness and understandmg Students
appxoached in this way can more eas;.ly under stand ‘their own situation and
express what they stand for Deﬁemttltudes can be brought down and
the students own expenences utilized more constructlvely
- Regardnmg the evaluation of study re sults, itis essentlal for 11felong
learnmg that school principals and teachers accept the students self--
" evaluation as an 1ntegratediaart of the school’s system of evaluatmn. For
" this reasdn opportumtles should be made for the students to practice self-
e,valuata.on, ‘thereby developmgwde&*standmg of its advantages and disadvan-
ytages. But evaluation by ‘others-as a complement to gelf-evaluation should .~ .
also be: *‘supported Formallya graded eval'u“ation should be avoided in favour
of a jore differentiated de.scnptmn. The evaluation of learning results should

be dene in elatign to the student s, own ability and be rélated to md1v1dua1
\gd of relatlve ones._’ e L ’ i .\ . )
N If11 this context the experren‘ces gal,ned from_researgh mto levels of
. a8p1ratlon in connectlon W1th stud1es appea,r to ho}d useful mformatlon £ox:
"achool prmc1paIs a.nd teachers. Thé student’s feeling of success is 11nked ..
with the goal he has set up- ‘for himself. This goal, however, is not separate
from how the student places himself in the, group he considers su1tab1e for
« him. In thJ.s way knowledge of the achievements of the other members of the
- group influence's the goals that a student sets up for himself. It aleo mﬂuences

the experience of success or failure resulting from the stud\esults. A self-

goals inst

-

+

eva.luatlon related to individual goals will thus often also involve consideration

. of the results of fellow students.

e e e o 5t
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It is also favourable to the study mottvation of"the stuHEnts if the .
curriculum can be adapted to local requirements and if the school admm1stra-
“tion suppérts alterna.tn/e study content and ways of a.rra.ngmg the stud1es. L ,
*This requires tha.t the curnculum desp1te its general validity for the entire.
country, should prov1de generous aliowa.nces for regmnal and local ada,pta.tlons.
In addition.there should be room wztmn the framework of the curricula for . '

individual initiatives ta.ken by teachers and students, . ] .o

Summa.rv of criterion P "Autodidactic - developmént df readiness for new .

learning a.nd relearnmg" BN

D 1:1 Ind1v1duahzat1on of the teaclung wlth regard to the students matunty, . n
‘interests and other factors. . ..

* Organizational arrangements to prov1de the external cond1t1ons for

. 'individualized teaching. . -
cceptance of md_wzdua.l differences in the a.b111ty to learn and wa.ys
of learning.

Relation b‘et/weZn the 'iea;'ning needs of the students and t

D 1:2 Opportunities for participating in the planmng, 1mp1ementa.t1on and
evaluation of the learning, starting from the educational needs of
oneself a.nd when working in a group, qf the other group membgrs.

Cha.nces for the students to rna.ke plain their own learning needg.

-

D 1:3 Support and opportunitie's for self-—learhmg . . °
Support for the students/ own act1v1t1es in school work.,

“ Opportunities for the students to choose freely the dirgction of

) their studies, ! ’ S
K 5\ Opportunities for the students to choose freely the content of their .
‘ studies and working methods 1nd1v1dua11y and in groups. o .
. ‘Support: for tlae students own initiatives in school work. )
» y

’ D134 Development of study techmque and commumca.tlon skill.

Opportun1t1es for practice in observing, 11sten1ng, spea.klng, writing, |
plannmg, eva.lua.tmg, experimenting and discovering. )

.

Development of learning skills. -
Opportunities for the students to use alternative learning skills.

Use by the teichers of various tea.ch1ng methods and study materials
‘(educatlonal aids). , .

N
Support for the students’ own use of different learning aids.
Support for the students’ product1on of improvised study material,

Support 'for the students’ own search for mformatmn.

D2 Mutual learnmg from one another in a group (interlearning).
Opportunities for the student to work in groups of varying size.

Poss1b111ty of working with the same assignment at different le vels
within the frame of the group (class).

- 78 -
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S N Support for coopera.txon between students in_the schoql work and between
oo students a.nd cher, school staff PR 2 A N ,
. ..D 3’.-" Evaluatlon.- C ST e : Yoo ) ‘
__ : Tk S ’ . |
. S Accepta.nce of self-evaluation as an mtegrated part of the school’ s oo
o evaluation system. . . - 5T BT . T
. Development of the stu,dents vvlllmgness to e ‘€xpose themselve,s to evalua-- .
tion by others of their achlevements.’g,,\ ' .
- o Support for evaluatlon by others as a corhplement.’ to self- eva.lua.uon
) Integranon of the eva.lua.tlon into. the- learning and development procéss“ .
. Av01da.nce of formally graded- evaluanon in ,ga.vour of de cr1pt1ve ) .
, evaluatzon. , oo R ‘ . .
Evaluation of the learnmg results in x’elatlon to the: student 5 own ab111ty, '
individually goal -related evalua.tlon,_ instead of frela.tlve. f’é
" ‘D4 Development of a favourable learning climate. ' ; T e "
Encouragement of a p051t1ve att1tude towards learning. - ' !
‘ ~Avoidance of compeutlon between 1nd1y1dua1,s and groups, ' '

- . PO © .‘.’1

.- P> Adaptat_xon of the currlculum to local requ1rements .

Support of a.lterna,twe study content and a.lternatlve forms- for the
L orga.mzat*on of studies. . .

. . B
Xl » f . .

,

3.8.1 Curriculum for the basic _school _(_l_,_gr 69) . R
»Box 17 shows how the number of 11nes in the curriculum for the baslc school

-
S

. belonging to main criterion D. "Autodndactlcs", ‘are distributed over the sub-

' ’categorresDii—'D14ochD2-D§, _ ) .
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- Box 17. Number of lines favourehie to lifelong learning ("LLL" lines)
belonging to the z;na.m cr1ter1on D distributed over _sub- categones,

. " expressed as percentages~of the total number .of 11nes i the

‘ . - curriculum fo? the basic school {Lgr 69) . .

<

D 4:1 = individualization . .’ D2= mut,ual\lea.rmng from one another e
- . D1 2 . student part1c1pa.t1on - D 3 = evalnation »

* > D 1:3 = student initiative D 4= climate of, learning
D 1:4 = study technique - * . D5« adaptationto local requirements |

- - -« . 3
.

B - L
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: 1 DI:1 *+ pl:2  Dl:3  pli4 D2 D3. D4'  .D5 .

-
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Ih our opinion autodidactics has a satisfactory ceverage in the currichlum
of the bas1c schoeol. This.applies in part1cu1ar to everything underlymg N
‘the concept of self- learnmg, criterion, D t. Within the limits of th1$ - Iy
. . concept lit is the development of study té chmque and commumcatmn skill
D 124, that dommatep ‘the curriculum’s presentatmn even if the problems
.. of md1v1dua.l1za.t1on are also d1scu§sed quite exhaustwely '
The Swedish .sc*hpol works W1th rela.tnte grades, expressed on.a.
flve-ﬁgure scale. Thls system of grading is in direct conflict with the, 1deas

. on evaluation contained in the prmc1p1es of 11£elong learning..It is remarkable

‘that the curr1cu1um nevertheless contains so much in this respect tha.t rnust

be cons1dered favourable to lifelong learnmg _ T 7 ’
The part- criteria within the concept of autodidactics that are least

prov1ded for in the corriculum a.re its ada.pta.tmn to local condltmns, rmeasures

for a.ch1evmg a favoura.ble lea.rnmg climate and support for thc studepts’ own

participation in' the school Work. - ’

_Box 18 presents the relative figures showing the number of "LLL" 11nes

‘ belongmg to cr1ter1on D. The figures, which are percentages, show how great

a proport1on of the respective s ct1ons of the curr1cu1Um deal with the part-

Q ‘ ’ . t)
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criteria D 1:1 - D1l:4.och D2 - D5, . . -_\
Box 18. ’Rhe propgrtion of "LLL" iines of the respective sections of the
S curriculum, expre ssed in percentages, dealing with the part-
. criteria within the main crite rzon‘gD (Lgr 69
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' contexts, such as worklng methods, dividing up the ma.ter1a.l study material

K

. and remedial. tea.chmg A few examples follow:
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Relatively speaking, considering the .le\ngth of the se ctions,’ D 1:1 "Individua-
lization of the teaching"  occurs most within the sections. "Goals and ‘
gu1del1ne s', "Teaching” and "Planning". - ‘ v ) )
. The following funda.menta.l view, wh.1ch is very important for individua-
11zatxon, is to,be found in the sectmn "Goa.ls and guidelines': '"In a school . —
for everybode, where the greatestpossible consideration is to be paid to '
‘the, md;vxdua.l student’s 1ntere sts and ability, the demands made, on achieve=
ments must vary within one and the same class'*, "By various kinds of .
arrangements the basic achool tries to provide the external conditions fer
an md1v1dua.l1za.t10n of the teaching.'" "The tea.chlng and study material can
therefore be adapted comparatively easily to the ca.pa.c1ty and aims of the
individual student, to the ‘emperament and interests of the teacher and to i

the new demands that changes.in the structure of society can make."

’
)

In the section of the cutriculum dealing with the implerhentation of the

-

teaching, the i.ndividua.lization of the school work is taken up in various

q°

P
"There is no form of teaching or working method tha.t can be described -
as the most a.dva.nta.geous for all tea.che'rs, students, subJects and school
levels. ’I‘he form or, method used should be that which is most su1ta.b1e
con31dermg the material and the sk1llq and regultsgpone is tryrng to a.ch1eve ot :,
The curriculum recommends d1v1d1ng the' materlal into main 1tems and’
cont1nue8' "A mdin item can for aome students be gwen a fn‘a.ctma.l a.nd ) ,‘
concrete content, while foYr others,it can be made the object of more

theoretzca.l stud1e 8, Thum 1tem can be dealt w1th in more @r le ss detaijl. .

Nor is it necessary. for all studentq to penetrate every item in the course.

It should always be en sured, however, that the student hés a command of .
that which is essential in the context and whi ch‘ is wlthm the limitations of
his capacity". "Remedxa.l teach1rfg 1s an 1mporta.nt- element in the school 8
efforts to create a workmg method and a course of study a.dapted to each
stud’ents capacity and needs. Remedial t;ea.chmg is a natural measure to help
the students who, ow‘ing to special dxfﬁcultxe in‘their school work, need )
c{omplementa.ry or supportwe teaching paralljel to,the rest of the teachmg‘m .
thei? ordinary class, and for the students who,. for physxcal or mental rea.sons, .
.d1 splay sich. dev1at1ons in development and ma.tunty that the necessary. ]
measures can only be satisfactorily applied by tea.chmg in a remedial class.'

D 1:2 'Student part1c1pat1bn in the school work'#is g1ven a relatively large

amount of space in the two sections of the currifulum dealing with '"Coopera-

tion' a.nd "Planning''.. ‘Theé sect1on802£ the curr1:ulufm dealing W1th "Student
v
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. welfare" is dne~ of' the longest, which tnake's_it even rnc').re s?urpgis:ing
that we'have“the're. found only one unit dealing”with student participation.
As far as student welfard i:s concerned, the students appear to be largely o o
the object of the school’s attention and ve ry lrttle is sadd here about the

. . ) student feeling that he is equally re spons1b1£ , a sub_]ect.

= Some exarnples strongly support1ng the students participation in
t'he school work folfd They have been taken from the gections of the . 1
1on'.and'""Teaching". "The individual should, '

“{rre specgtive of age and assignment feel himself to be co- respon&ible a

curri culum on "C

. subject: To merel', the object of the influence, in a soéial or, educational

* process,ri ot compauble W&{th the demand fJr cooperat1on on equal terms.
7 "The students shou.ld atso be given mcreasmg opportun1t1es of part1<:1pat1ng

: - . in p}a.rmmg the content of the teaching and the working methods and in'the
‘ . evaluation of the results. " ' ! ) e N .

- > N

D 1:3 "Support for the students own activities and initiative' dccursg in th&
" curricujum malnly within the section '"The free choicé', It is firmly stated
here that the pmnmple of th.e free choice is one of the cornerstones.of the
basic school The coz:ﬂ:en@gv pf almost the whole of this sect1on must be

considered favourable*tc*tﬁﬁae development of the students’ read1ness for new

-

learnmg and relearnmg Buﬁalso in the sect1ons, "Goals and gmde11ne s", N
.t "Study and vocatzonal gu1dance“ "Teachlng" and ''Social studies'', qu1te a lot "
is sa1d that favours the acti flty and initiative of the students., No corre_spondmg

suppOrt for the students own acg:,wues and 1mt1at1§e is to be found, however,

. “ PN

e in the sect1ons of the curr1cu,l§.m} aded "S¥udent wélfare' and "Evaluat1on

K . 5 M &,
. of the students’ work" ~..,{«; . ‘*‘*, .

‘ . The support for the students mdependent act1v1t1es are expressed .
v . in the following Way in the curriculum: "In its w1de st sense the prmmple

' .. - of free choice must bé apphed from the first fo Q‘hé last grades of the .

=~ schoql In daily work each -s.tudent should be gradua,lly.,trafned to choose :

freely v’rrthm ce rtain 11rn1ts extra ass1gnments that supplemen‘t the given

‘baslc course that everyone worké on", "The cho1ce of optional 'subJects and

courses may beLmade even 1f the choice conﬂ1cts with the school s op1n1on L,

L4

of the stident’s ability. Th1s means thafl there are no barne,rs to admission
to the varioys optional alternatwes." YA change of course can nece ssitate ' .
\ . special measures to help 'che student if it ig in, reality to ’be possuble to change

s from one. coutse to another In such cases ‘the school’ should arrange for .

- p "

supplernentary‘ teaching,: so called support1ve te’achmg " "The students placed

" m
-

in remedial classes should as far as poss1bf> be offered a‘free cho1ce for

) . example by bemg given the opportumty of en_termg othe@asses optmnal

Q %3* L . A : .
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T It should be observed, however, that the curriculum also contains

the follo;m.ng sentences, which are not wholly in ;rmony with the quotatnms
g1ven above. "The free choice canndt be wholly free from orga.mzatmnal
resti'lctxons, nor as a rule from restrictions arising.from the md1v1dual é
own apntude " *'The possibilifies of establishing groups and thexreby meetmg
., the wxshes of the Btudents conl:érnmg optional subJects, courses and
act1v1t1es are however dependent on the number of students applymg for the

.

Qi“féerent groups." e N ,

D T4 "Study techmique and commumcatmn Sklll" is taken up J.n a way i
fa%:oﬁrable to 11£elong learning in the' sectlons of the curriculum on '"Swedish!',
"Soc1a1 studJ.es", Teaching" and ""Planning'. It was naturally to be expected ,
that '"Study technlque ghd communication skill" should be well represented .
"with the subject Swedish. We were mozxe surprised that these skills also
occupy a relatively prominent place within-’-the‘ subject "Social studies".
Expressed in absbdlute figures.these skllls aeccur most in the sect1q,n "Teachmg"
It should be noted that the part-criterion "Study technique and cohsmumcataon

skxll" also mcludes the reqmrements athat the teachers sh uld. uge different .
teachmg methods and study rnatenal S, that the students themselves should

g ~

be given the opportunity of applymg different” learnmg skills, usmg different -

study aterials, Producing study materials and searchmg for de s1red informa-
T tion. N\ : : . - S ' I )
. We consider that the cuiriculum provides good coverage of the part- '
criterion "Stgdy te chmque and commumcatmn skill". The followmg examples
can bd g1ven""0ne 1mportant element in the school s effort to mediate a more
all-round work. techmque is that the studenfts be given practlce and gulda.nce in
.. study techmques. Thxp ghould concern both general pomts og view and the . .
. more mwce a.nd mstru,ctlons called for by the nat,ure of the d1fferent
s sub_)ects, the age and- capaclty of the students etc. ¥, B "
., "Listenihg, read;ng and obser'vmg w1th thought and m‘i‘agma‘éidn are
fotms of activity Practlsed by the student in the great majority of the school’s
\ teachmg s1tuat1ons. Due to the advance of the mass media, they have acquired
'f‘ even g'reaterurnporta.nee for the 1ndrv1dua1 in our day and should the refore ;.
¥ be allowed to figure to such aﬁ extent in the teaching that the students are |, .
g1ven good habits of listening and observmg" "The students are to\tra.m T
the1r ab111ty‘to obtam information themselves from sources of knowledge su:,table

to ‘the age level Fagts ‘and tqrmmology should then b\apphelé on different kinds b

* of material for .soc;al commumcatlon, such as forms; communications. -

..

. . - o -
> frorn authorities, newspapers, radio, television and other ofgans for forming

‘e . v ' . . ’
. -
.
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opmions. This ﬁammg should also aim at mcreasmg the abllzty toijen and

read w1t.h cr1t1c13m and _]udgement and to place things in thei'r context. "
"Books newspapers and journals, brochures and other written sources
_ can help make the teaching. more concrete. 'I'he same, apphes to autl}entm
+ obJects,\models, pictures, wall~ charts, maps, tables, diagrams, films
and tapes, television and radio programmegs etc. "An even gré’ater degree
of concretion’can be obtazned through act1v1t.1es su* as student exper1rnents,
_ , demonstrations, study visits, excursions, mtermews, talks from vzsrtang
\ experts and othér’guests at the school." "Producnon by the students of study
matérial in the form of text, p1ctures and tapes for use in dxfferent Learnmg
conf‘é‘its should be stlmulated and supported by the school." ’

"Although D 2 "Mutual learning from one another" is represented cons1derab1y

-

less than self-learning, 1; 48 nevertheless taken up inf the curriculum. ﬁ_,
The curr1cu1um sometlmes .appears a trlﬂe mcpnslsteriz In tﬁe sect1on “

on coopera’uon a statement is made that is very positive for felong

-

L learning. " "n its efforts to vary and deepen the forme of democrat1c cor-

existence, the school must work for cooperatlon and joint work to take place

in group's of varyzng size and \:ompos1t1on and for coogeratzon groups to be ‘.

.. formed 1rreapect1ve of class and grade restrictions.' But in the sect1on .

deahng with "Teachmg" it ig stated: "Teaching in groups smaller than a

class can with adva.ntage be carr,1ed out in various ways. The students can

be d1v1ded into groups on the basis of e. g. rate of work, a'b111ty or results", -

. The sectiop on "Teaching" also contains, however, support for _mautu
1earnmg, as in e, g. "Cooperation 1mp11es that the act1v1ty is ngen a social
slant, such cooperation in varying learning 31tuatlons the students get thé~ _

opportum.ty of paying con'31derat1on to and helpmg each other, o‘f planning

o a p1ece of work in cor svliauion with others, of producing somethlng together,

of ngmg and tak1ng togetherfvg}th others, of leading others and in their turn ) .

being led, of expenencmg the pleasure of work together. -
.' The Swe gh school’s main principle concergyng 3«2'Eva.1uat1on“ )
13 relative g ading, a form of gradmg which we con31der unfavourable to

%\ ong 1e *ning. The curr1cu1um dea_éigexs the " grades in the fqllowmg -

way' "Gr des are usually looked upop p rily as a gauge of how the:

student s succeeded, in relation to his fellow-students in achieving the goals

set up in dlfferent sub_]ects and. cou,rses. Thus{’s gauges of, knowledge'and s)ulls
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respondmg a.ch:.evements by all the students in thé cou.ntry, in the same ’

.
~

typé of course, ” K .
Eva.luatmn in the sense m wh;ch 1t is used within the concgpt of 11felong

41earn;ng is neverthele 88 reg)}sented rela.t1ve1y spedking most in the section -
of the curnculum dealing with "Evaluation of students work" Wlthm
the section called "Student welfare' we have also found’ relauvely many units

dealing with evaluatlon in a way favourable to hfelong iearnmg. Conmdering

_ the total number of units,” however, the magozrity are to be found m the
section of xhe curnculum dealmg with 'the actual teaching, - . .
Taking as our dtarting pomt the seven pomts that defme evaluatioh - )

'mth:.n\the frame of the concept of lifelong learning, ‘we can eatabh sh that
— .

<

the following four are badly covered:
(1) “Acceptance of self-evaluation as an mtegrated part of the school s

system of evaluation''. . O
{2) -"Opportumtz.es for practice in self—evaluatlon and development of
: understand.mg for+its advantages and disadvantages'. - s
(3) ' "Avoidance of formally graded evaluation in favour of de scnpuve " '

evaluation'’ & , -

(4) - "Evaluation of learning results in relation to the student’s own a,bxhty,
md1v1dual ‘goal-related evaluation mstead of relative'.
To a c‘.ertam extent it can be sa.1d that' l’Support for evaluation by, - °
others as a compiement to seﬂ\ievaluatmn" is provxded for in the curriculum.
. "Development of the students’ wﬂlmgness to expose themaelvea to evaluation
by others of their achievements" is a pomt that appears to be well provided

. for in the Swedish school, even though nothing is said about active development

-

. of this willingness. "~ - » .-

. The point that isg abqve all co¥ered in the curriculum is "Integra.tmn '
of evaluation into the learmng and development process'. This integra.uon,
which is favoura.ble to 11felong lea.rnmg, mvolves both evaluation of, the .
teachlng (Systex‘n evaluation) and a certain measure of individual goal - rela.ted
‘»evall,latlon‘. The fpllowmg exp.rr)ples of this can be given: "The primary

‘,purpose'ofl the evaluation is to 'cla.ri’fV whether the teaching method and o
study materials hav‘e been well chosen and the. goél realistic. It is not °
necessarily a step in the grading of the students" r’Smce the ultm%ate !;)urpose
of the teaching in the basic school is the optlmum development of the individual ,
student’s persona.l ity, specual interest must be devoted to eva.lua.tlon related

-to the 1nd.1v1dua.1 " "Evaluation can also be regarded as a form of act1v1ty
The teacher shou.ld 1et the students try to check and eva.lua.te their achievements

in relanon to their own a.blhty " ""The so callpd d1agnost1c tests have a spemal
‘., ]
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ga.rt'to play. They are intended to guide the work of the teacher by mapping

in the greatest possible detail the knowledge and skills of ‘the md:.wdual

student or class on a particular iterndin a- subject.'’ - : _

D24 "ﬁevelopment of a favourable learning climate" 1mp11es encouragement

ofa poslnve attitude towards learning.and avoidance .of competltlon between

md1V1dua.ls and groups. The avoidance of competition between md1v1duals

and groups is not dealt with expl1c1tly in the currjculum. On the other hahd ‘_ .

demands are rnade for security and pleasure in the sthool environment and

for mutua.l\cohﬁdence between‘teachers and students. Takér tota.lly thi's

cr1tbnon is dealt with to a lesser extent than any other in the curriculum.
Relaiwely speakmg the criterion is dealt.with most in the section of

the curnculum on "Cooperatlon”, but we fou.nd most umts prov1dmg for the’

development of a favourable climate of learnlng in the sectlon on "Teachmg" :

Examples that can be‘ given 6% units favourable to the criterion are the

following: "The env1ronn(ent that the stkpol creates for the students and

the security and en_]oyment they ‘experience are of the greatest 1mportance" . .

"It is essenhal that all students’ should bé given a positive basic att1tude ’

towa.rds their studles and that everyone should contribute actively and .' 7 - |

w1th interest to*the work domg thexrfbest within the limits of the1r apt1tude

and capac1ty " " The students must féel at homeé.in their school, be met h v

with trust and appreczatlon and given their share of the re spons1b1l1ty. for
~~ ',

-

. the common affalrs of the class and the entire school. " [ .
D5 ”Adaptatlon of the curriculum to local requirements:' has relatlvely
little coyerage in Lgr 69, De spite the fact that the curnculum s valid €or

the entlre country, 1t g*ves the school authontxes, teachers, and students * ST

great freedorn It seems to u‘s that th1s fr edom is not always, realized ,
by the school staff or by those part1c1pa.t1ng m ‘he S»ved1sh schpol debat'g_\m the’
mass med1a. Refatlvely speakmg, the local’ adaptat}pn of the currictlum .
is taken up pnmanly wlthJ.n the sub.]edct "Soc1,a.l studiest?,’ but 1t/a.1so appears .,
under ”Pla.nnlng The section of the curnculum o’ "Teac}ung", however, ’ .-
contains the greate stnuxnber of units that we have considered favourable to '
this particular cr1ter1on for hfelong learnmg The follbwing units give

"~ examples of the we\.v taken in the curriculumi of local adaptat;on of the school

WOI:kt ¢ ' . C u( ' ’ v ! ) o' 3
”Th,e need for well thoughrout concrete stud'y plans; both of a general

nature an,d with lotal, assomauons, is. connected with the’ co’nstructlon of the

yllabuses and with the content and trend of the dire ctives. Within the limits .
A
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- = stated there, there is .room for considerable freedom in the work. This
is one of the prerequisites for ach1ev1ng good results in the teach.lg,g and

for continued development of the school work. The free‘dom is linked,.

. however, with the ob11ga.t1on to arra.nge and conduct the teaching a.ccondmg
. to.a plan not only fot single lessons but also on a rmore long range basis, "
"Local syllabuses should bdullevised when necessary, wherewith the recen
mentioned directisies can ‘s’/ia:s guidelines. In the dpbjectsin which, _
studies of the immediate enwronment.a.re central or form an essent:.a.l element
in the teachmg, e.g. local geography hnd history, natural science, biology and
social studxe s, the syllabuses must n}ecessaﬁly Be linked to local circum-
stances. '’ .. . . . o
wAll syllabuses should con sist of suggeeuon,s that a.te applied
aCCordmg to the circumstances. The active &annmg Qf the teachers ang

. ! teacher teg.x:n & in cooperation with the students ig more important than the
ready-made syllabuses. Y ‘ ) ' ' R - ’ :
- 3N.2 Qurrmulu!n for the uRp__er secondaz;ng_cb_qc_ﬂ._ﬁng:7(_)) 4
Box 19 shows how the number’ of lines in the cur-r1cu1u1n for the upper o
- secondary school belonging to the main criterion'D.are dxstnb,uted over the
’ subcr1ter1aD11-D1°4a.ndDZ-D5 SR l)' *
, DBox 19 T e nurnber Qf "ILLL1." lines belongmg‘ to -the main cntenqp D, .
- d13£r1buted‘over the sub- cr1ter1a, expre ssed h percentgges of the
. total number of lines in the curnculm)n for the upper secondary .
T school (Lgy 70). X . , .
Dl = md1v1duahzat10n ... D2 = mutual learning from one another .
Dl:2 = fudent participation * D3.= evaluation (
. |.Dl:3 =.student initiative " " D4 ="climate of }éarhing N s ’
, . | Dl:4 = study technique ) D5 = adaptation to-loca® 'remen'tg
\ : LT . ' S ._- _ ,/' B / .
. e, 1% -~ A o
. . L . '
N PR SR
S I S R Jom |
. 4% - i_v-_-——— b, . . “ : 49 . ! ' Ry »
) . I s P2 | rf’-‘f 19 |
- . DI:l . Dl:z-" Dl:,; *Dl:4 D2 ~Q D3 D4f\\ © o D5 .
o o~ L . .

E \ The part- cr1ter1a. for a.utod1da.ct1cs are cove‘red to roughly the sarne extent

- in the, curncula. for the basic scﬂool and the upper secondary school. In our
- y ¢
. opinion, however, self-learning shoulzé/‘__!_:e ,provided for<to a greé.ter extent .
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in the curriculum for the upper secondary school, while learnihg in coopera-

tion, '""Mutual learning from one another", should have Been given more

scope in the curriculum for the basic school. . , N
Box 20 presents the relative figures for ”LLL" lines belongmg to
criterion D, The f1gures, which are percentages, show how gréat a pyopor-

tion of the ?95pective sections of the curriculum for the ppper secondalry

o~

school deal with the part-criteria Dl:1 -Dl:4andD2 - D5, \S
Box 20. The proportion of "LLL'" lines in the respecuve sections of the
. curficulum, expressed in percentages, dealing with the pa.rt-
’ .criteria D1:1 - D1:4and D2 - D5 (Lgy 70).
. N -: \\ . L B >
| [N part-- Di:l _'Dlwz DI:3 'Dl:4 Dz . D3 D ID5  ‘Totd
> | eriteria Individ-Student Student Study Learn- Evalu- Learn- TLocal “°'% ,
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. A tion pation tives 'mique each mate .ments L
* ..Section . . other ) : | T
' — PR O T -
i ' . .
-1 Goals and C T 2 . 2 47 2 L1 BURE
. guidelines : . : N : - .

— c— ey

\

; Home - school -

»
v
T T

. . . . 5 )
- socliety . . ! ‘ -
—— S PO .- s P 3 [ oy
5 . ) W
: \Cooperation. S B A 14 ¢+ 1, 3 2+ 1 | 129 |
) . . H ' 5 i ' te
. el : ‘. : S AR DR
i 4 ! Y : ! N ‘ t : .
, - Teaching' .5 2 12 12. 5 . ! 1 738 .
e ’ . ! i f_, S NS S SR !
. } ; T O 2 ¢ | s
Planning . o3 2N 2 1 3 | 8 16 i
| | DI S PO N A R
CrTe Infm'matmn about ’ - ; : ! i o
{the students and ' 3 | -2 12 1 . 24 1 34 !
eva&uatmn of thil 7 ‘ i ’ i : { 3 ‘
by \ . b e t - o
. . 3 t
} ; i b ¥ { i .
‘Teachingaids ' 3 P2 | 2 i34 1,
1 . t 1 H
./ i __ . - i % ! . ’. < } R E R 4‘ |
o O P R N
Y étudent welfare ; 2 ! i~ ] ! i . 4 ! - ; 6 i -
- . s , ’ .( .: hd ! , T
~\\i T s e e AT DT NS
' . [y ' ,
@qdish‘ o e : 139 ¥ Ce 39- i
f » q E [ ) i 4 : : e J{ er—on M :
' L ' o | : \ ' : < : o !
| 'Social studies IS e oo, fa b T ;
7 PENG S S . S S ‘ 7




.- - 88 -

e ey - . [N -

Al

¥
-

’

D 1:2 "Student partiiipation" in the school work is not taken up at all in the

,conferences when the tea.chmg is planned or general educational igssues discuss-

D 1:1 "Individualizafion” is dealt with to the relatively greatest extent in

the sectidns of the curriculum on "Goals and guidelines' and ""Cooperation",
where it is stated, "It is important that the students"interest and desire

to work is con.stantly stlmu.la.ted at school. This requires the school to .,
show interest in the students and an individual adaptation of the teaching ,
to the temperament a.nd ability of the’ md1v1dua.1 student". Among the factors .
influencing the forms of teaching and working methods are named the capacity .
and wishes of the stndents, although these factors also figure among thoae
restricting the efforts for individualization. " The choice of the form of

teaching and the working method must take into corisideration the orga.niza;tional—
framework, the capacity and wishes of the students, the study material and

the results one is attempting to achieve.' But the curriculum also eniphasizél—
"'the importance of personal interests and ability being decisive in the choice

of future education and career. These questions should be kept in mind by

the teachers in the teaching and when discussing with students their choice

of courses and working methods and their prospects for contmued educatlon e

’

of various kinds''. , N -

sections of the curriculum on "Home-school ~-society', " Teaching aids",

"Student welfare', "Swedish' and "Social etudies", and ig little represented =~ v
in the rest of the cu_rriculum e}ther. ""Student participation' occurs most in

the gection on "Planning', where it is stated, for example, that "Represent-

atives of the students should therefore participate in subject and class

ed. In other conferences too, it should be natural for the students to be -
represented if thére is no formal objection" and '"The real purpose of the
different opportunities given for concentrated study is to make it possible
for the students to devote tzl;emselves more wholehea’r&dly toa larger

assignment, pre.fera.bly also to teach them to plan and ca.rry through such '

.
Y

assignments themselves''. .
4 .

D 1:3 "Support for the students" own activities and 1nrha.t1ve" is dea.lt with g

ma.m.ly in the sectiors of the curriculum on ”Co/pera.tlon" and ""Teaching'.

Thq followmg exa.mples are given from the curnculum' "The constructmn .
of the upperéecondary school gives the students certain opportunities,.
by mea.ns of optional subjects, changing subje¢ts or in some cases cha.ngzng -
11ne. of obta.anmg the education that best corre sponds to their mtere sts and
aptitpde.' "Thusa md1v1dua.1 %tudents should when poss1b1e be gwen the chance,
within the 1limits of the part of the course bemg stud1ed of conCentra.tmg '

7 . ~1' . -‘ .
. ., . . . o - ~ \
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theit studiés o'n‘ftHé'T)’a—fﬁcﬁlar issues tHat captute theit “tTéntlon, fhough
still observing what has beeéd in the. curz;1culum about main items. "

D 1:4 "Study tech.mque and cornmun1cat1on sk111" is 1n this curriculum as in .
the curriculuim for the basic school clearly predommaut among the units’
dea.lu?g with the criterion '"Self-learning'. It ig rhainly in the sectzons of th
curriculum on “Swedish" and "Teaching alds“ that we Have found umts
corresponding to the demands made by hfelong learning on study te chmque
and communication skill. We have c.fxosen the followmg examples: ”The

special study training in the upper secondary school is started with an . .

introductory day or period at the begmmng of the %tudies. The' prog*amme

- should include a questionndire o }_1a.b1ts of study and at the same time -
students and parents should be provided with information mcludmg an orienta-.
tion on some basic facts conce1-ning the psycholo.gy of learning The pyrpose
of the questionnaire is to attempt to establish ¢he status "of the individual '
student regarding study technrq'tre The‘d‘ragnosm hereby obtaxged should be
‘made the basis of future gu1dance" '"The students should be given the ;

" opportunity of prodtcing texts, pictures And sound mater1a1 themselves

: Transparencies, films, overhead tra.nsparenc1es, and recordmgs of a
reporting or interview nature are examples of material that can. be handled
and produced by students thhout technical difficulties: arlsmg " "The teaching
in Swedish should accustom apd enable the students to make use of works of
reference and handbooks in the1r studies and in general make‘ use of :
libraries and documentatlon ée rvices." - : B )

D2 "Mutflearnmg from one another” (1nterlearmng) is treated surprlsmgly

- little 'in the curriculum for 'the, upper ‘secondary school but a few units

satlsfymg the cr1terlon do occur, mainly in the section of the curriculum on
"Teachmg” We shall give a few examples: ""Cooperation between students
should be encouraged as often as the teaching situation permits, In class v
teaching the telx:her can, for—example arra.nge d1scuss1ons in the form of a
study circle or let the ‘students participate in group %ork" "Teaching .
outside the school, such asg study yisito, excursions, work on outside objects
and school camps, offers particularly favourahle oppoxtunities for cooperation
between the students.'" Our examples do not indicate any active and whole -

hearted interest in training the students to learn mutually from each other.

In this re spect the curriculurn for‘the basic 8 1 nsiderably more
satisfactory.. * : b )

(3 .
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RN " D 3 "Evaluation" is relatively well provided for in Lgy 70. In the upper

secohdary school, as in the basic’ school, the main prmc1p1e is still relative -

) gra.dmg, even 1if there is at pre sent an‘intensive debate on wh1ch forms of
¢ gradmg should be used, and on whether grades should be used at all. We
have earlrer defined in seven br1ef pomts the cr1terlon for whether evaluation
is fa.voura.ble to 11felong liea.rnmg .
Of thes.e, "Avoidance of formal graded evalua.tlon in favour of de acr1pt1ve
evalua.tmn" is not to be.found at all in the curr1culum. "Evaluation of -
; learnmg re sulfss in relation to the student’s own ability; individual goal:
-, related eva.lua.t:.on instead of re1at1ve" natura.lly occupies a rather, dbscyre
: plat'ce/‘m the curriculum. Little is said on the subject of "Acceptance of
o Self-evalu_a.tlon as an mtegrated part of the sthool’s system of evaluation",
' even if a certain amount of self-evaluation is.recommended in connection
. . " with the discussion on the process of learning. No coriscious proposal for
o "Trammg m self-evaluation and development of unde rstandmg for its I :
Tl ) a.dva.nta.ges and dxsadva.nta.ges" is ha.rdly to be fdund in the curriculurn i"or S
the upper secondary school. It should on the .other hand contribute to g h1gh
degree to a "Development of the students ,w111mgness to expose themselves
to evaluation by others of their a.ch1evements" and to an "Integration of w
' evaluation into the process.of learnmg and 'development'. ’
Most of the units that can be considered favourable to the dévelopment ' .,
” of lifelong learning'are to be found in the aection of the éarriculum on :
"Information and evaldation''. It is emphasizgd that "Evaluation of the
students and their work shotld. be comprehénsive' and contmuous if it is to be _' -1
ged for shaping the teaching. It ‘'should be focussed on all sldes of the . ,

students’ development and achlevements that according to thé goals of the -

upper secondary school are to be observéd'". Examples of other units’ . .
sat1sfymg~ the cr1ter1a. mentloned a.re*the following: "It is important that the ©
atudents feel the evalua.tmn to be a natural part of their stud1es and an aid in .
self-evaluation. Thls goal can be attained if the teachers try together with

the students to clarify the relatlons between the a.ctual results of the work $
and the a.b111ty of eac@ student in various respegts''. The data obtained by the

evalua.tion is to be usedwdual counselling. of the students in th\en' ‘ \

stud;es for the teacher’s evaluation of his own work and for the settmgwf

o grade_s." . o '

.o \ . .
D4 evefopment of a farourable climate of learning" is dealt with as spa.ringly/

[ ) / o
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in_the ;;mnmnmn fg; ng Uppex se ;:ondary school as in that for the bagic :

.

work", .’ v . 0

.

school, No’ avoidance of compet1t1on between mdulduals and groups is .
recommended nor 1s anythmg sa1d expressly about gny activation of the .
students to encourage a positive att1tude towards learnmg. But the curr1culum
does in the section on "Student welfare'” remind school staff that ""Good

care of the students lays the foundation for-all the act1v1t1es "of the school.
Each student should be able-to feel that he belongs to che ‘cornmunity of the
school, be able to.count on its support and be the object of its care'’. In the - .
. section on "Goals -and gu1de1mes" it is stated "For the students the school is

a place of work Their need for activity must be captured there and channelled’

w1th their own part1 cipation in s'ué:h a way that they, feel pleasure in their .

. =
D 5 ”Adaptatzon of the currzculum to local requirements' is also dea.lt‘vnth .
very spa.rmgly in the curriculum for the tpper secondary school._Thls -
curr1cu1um places less! empha51s than that of the has:c school on the. !
freedom of school principals, teachers and students to adapt the curriculum
to local néeds. A few examples can be given: '"'It.is very valuable if the @
school can more freely have at 1ts disposal some time for f1rstly, certain
iterns which admittedly recur from year to year but whose scope and pos1t10n
in the cour§e should not be too fixed and secondly, assignments that vary L
a,cc:ordmg to local cond.ltlons“ "The production of teach1ng mater1a1

syllabuses, instruction etc. airning at cooperation should make &n%ﬂ;;f :
L]

%
the teachers involyed eas1er. Despite this, staft changes emd local circ

¥
stances are bound to compei continuous modrf:.cauons"m the arrangemexit’sf}b L
A

.
. &

3.8.3. Qszmm;t_t_%__@_tlls_:rz_ts_@_al_xvsﬁ_ef_t.lzs_sc_hsgl__(_glé)

Box 21 shows how the number of line€ in the summary of %he report on t .

the internal work of the school belongmg to the main criterion DB is distributed

_over: the sub-criteria\: P . : \ .

IS
3
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s Box 21. The number of "LLL" lines belonging to the main criterion D . -

distributed over fhe sub-criteria, 'expressed in percentages of the
number of lines in the summary of the report on the internal work
of the school (SIA)," | .-

| D¥:3 = student initiative
: : 3
.D1:4 = study technique-

¢ '

v
w9

3
. D5 = adaptation to local requirements

1 D111 = jndividualization . D2 = mutual lea.i'ning’ from one another
f D1:2 = student participat'ion . D3 = evaluatjon ’ T > .

D4 = climate of learning N

e .

5 . ot 970 " e ¢ < '

- e e ¢ e

' i [ ) 370 - ’ ) ) .‘1 : . ' !/' _._._-._..
S N 7 = qu% " ,
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+j_#Dl:l’, Dpl:2, D13
Totally autodidactics is prov1ded for to approximately, the same extent fm
the repott on the internal wérk of the school as in the curncula. for the

The distribution of the umts within the

Dl:4 . D2 D3 D& D5

“ —_—

bas1c and upper seconda.ry 'schools.
fra.me.oga;utochdactms that we cogpsider favourable to the developrnent of

! 11felong I.earm.ng dev1ates ma\_kedly however in the SIA report compared to

v r - >

.‘th,e two curncula.,v . , .

The‘i.ﬁdiﬂvidualization of the tea.ching does not have at all“so dominant
s positmn as in the‘ curnqula, whxle two part- cntena are treated much

more, extenﬁvely.‘ &‘hs apphes in pa.rt1cula.r to D 2 '"Mutual learnmg from

5 one a.nother" but also to a, lesser extent D 5 "Adaptatlon of the curnculum

o/ £o local regulremén.ts‘;, - . , .
D1 "I.nd1v1dua.hza.t‘ion"'1s the part- cntenon within D 1 "Self- learnmg” that
i*s/lven r;'lost space. The 1nd1vxdua.hzat1on here apphes almost exc1u51ve1y
to.students w1th difficulties at schOoI as shown in the followmg units: "The
dema.nd for remedlal teaching stems from the samge demands as are made on
all the schools teach.mg to be able toﬂn'dlwduahze the tea.chuig,ﬁ the rate of

work the demands and expecta.tlons accordmg to the capacxty of the students.




. in some cases - for example, children handicappéd in sight he‘ér‘lng‘ or
movements’ - special equtﬁment ' '"The proposals ma.de by the comm1ttee r
below concerning extenswe special training in reme 1a.l peda.gog1cs for
Jarge groups of tea.chers, plus appointments.as study leaders in the work
units, are int nded to support and make poss1b}e this (remedial penagogzca.l)

‘method of workmgs Thus the commlttee does hot count on there- -being any

» ~ - .
' methods." | o, . . N e ’ oot O

fixed organization of le ssons(remedml tea.chmg)(for work using reémedial

D 1:2 "Student pa.rt1c1pa.t1on" in the school work is stre ssed in t.he report,
partlcula.rly in the se ct1on oh fthe methodology of the internal work. “The’ T
following examples cén be gi vent "The students’ own active participation L
in and re spons1b1l1ty for the shaymg of the. env’ronment of their own school
should be one step in breakmg down an attitude’ of re ga.rd1ng the schopl as -
a serv1ce" ""The methodology used in the school should not be governed by
the design of the study materials but shpuld be the re, sult of common planning, ' ..
- immplemented by teachefs and students in the tea.chmg groups concerned." !
Dt 3'”Support for the sfudents’ own a.ct1v1t1es and initiative' 1s expressed
as follows in the report. "The comm1ttee s proposals for,’ among other, thlngs,
a freer use of'resources, flexible student grouping, supportive teachmg, free
actm;tles during the school day, volunta.ry activities linked to these, the o
8 udents,. own active c0ntr1but1ons to the school environment, the students’
part1C1pa.t1on in'planning,” “variation in laboratory methods, extended parental
contacts and group discussion are, like changes in courses of study, group e
s:ze, and study material stocks, and contacts with clubs and gocieties,
examples o£ means that can be used in the programme set up{by a work umt.
.+ ..D 4 'Study techmque and commu.n1ca.t1on skill" is relativel speaking trea.ted‘
much more sparmgly in the report than in the curricula. Th report states:
""At the same time as mcreased empha.s1s is placed on msm skills, the

other methodologzcal work in the basic school must be' focu sed on pra.t1ca.l

-

. ‘

expenmental forms of work that try other ways of prov1d1n or1entatxon in
an area than in wr1tten form alone'.: f

D 2 "Mutual lea.rnmg from. one a.nother qlterlearnmg)"' hag as been pointed ,
out earlier, been given relatively more space in the report on the 1nternal v
work of the school than in-the curricula. .The committee L.s concentrated

alrnost entirely on how "flexable student groups within th fra.mework of

a work unit and cooperat1on by teachers in a teaching team can make possible

mdxv:.duahzg.tmn of ndt only the amount of material and the rate of work,

, JARI ,95“5",_ .o
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a re1at1ve1y deta11ed§‘ectlon should be inserted into the general part of . -
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but also of the actual wa}r of workx.ng at school“ "Th1s fra.mework for the
orga.mzatzon of a* school - the work unit - appears tg be that which best ) ‘
sausﬁes the essential demands tha.t can be made on’'a’good school orga.nxza.txon.

1: - It does oot fix the size of the groups but enables these to be varied . !
depending on matenal methods and the d1ff1cu1t1es experienced by
" the students. . . .

2.0 It _crea.tes the prerequisites-for delegation and a' concrete, realistic
student welfare and for units sufficiently small to permit the students
to experience real co-~ mﬂuence on planning and drsc1p11na.ry que stioa’s..

3. It makes the units suffi ently large fo create the posmbzllty of d1v1~810n
of work among the ' staff.’ s .

4. It creates - without compulsuon - the prerequ151tes “for qlose cooperation °
and support in the work. n - ; .

Although a rela.twely l‘a.rge amount of spa.ce has been devoted to questlons of |

D 3 “Evaluation" in the report nothing is said to mdlcate that the commlttee
‘.

‘has any other v:lew of these questions than’ that expressed m the currlcula\ Y

The committee has rega.rded the questions of evaluations largely from an c

' organizational point of view: "It ig important that the eva.lua.txon in school» -

is felt by all concerned to be a necessary and st1rnulatmg return of experxence

(feedback). This positive att1tude can best be created if the local school

. with the required support, is trusted-to carry out the evalua.t1on itself. The

appomtment of a special perlod of . evaluat1o§dufmg,each school year is

re commended ag a means of introducing. checking of results as a. r‘Egularly

bl

r,ecurrmg pa.rt of the school’s'activities", "= ., ; "y

D 4 ""Development of, .a favourabie cllmate of learmng” is touched on very

' little in the ,report One exa.rnpi'e\however, is: "Regula.t1ons concerning re-.

source lessons shoulq, consequently be removed from the timetable, Instead

An

the curriculum, pomtmg out school difficulties. a.nd d1fferent ways\of usmg

the, total nurnber of lessons available wit{un the remforcement resources R
to\a:chleve g&od mdxwdua.hzatfon in the teaching a.nd a generally positive* -
enmgonment during the school day". * . e, s .
D5 "Ada.pta.t1on of the curriculum to local requ1rements” is regarded m K-S
the report ma.ml'y“!'mm an orga_mza,tlona.l point of vxew and it is sand for
example: "Accordmg 4o the proposals made by SIA“ the schobl. boa.rd and
council should be given cons:tdera%e freedom concernmg the use of the -
schools resourtes. Hercby the measures ta.ken bz the sch could be a.dapted

bettexr to local conditions and,be focussed rnore o the relevant problems

’ -
.
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This increase in fréedom of action should also stimulate the local ability

to take initia.tive 8", : N . ’
S M -~
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/ 3.9 Centr:,ng “the studies on crea.tw:.ty, ﬁexlbe,Lty a.nd equality /

*

- Like C themam crxterror—&mbe—sat& to—ref.rresent a gqualitative aspect ———

related to the goals and content of education. It was mentioned m1t?l~ly

that learning 1.3— ;iependent on curiosity, 1rfntat1on and play and that le a¥ning

is connected with the individual’s satisfaction of psychologlcal needs.

An important prerequisite for lifelong learning is that the spontaneous thJ.rst

for knowledge that is characteristic of human beings in the first phase of the *

11fe cycle is encouraged and integrated into the school work and not suppressed

by forcing upon the student a learning content a.nd working methods that have

the effect of inhibiting motivation. At schdol the students should be given
ot )portm1ues for free activities and work that can be looked upon as a
cqntmuataon of the spontanegus games of the pre-school. Dramatic activities,
whlch have’ many points of contact with play and 1m1tat1on, should be stimulated

at school so that tje students make early conta.ct with the professmnal theatre s

and can themSelves engage in various kmds of thea.tncal activities. This can

e ﬁesult n 1ts bemg easzer for the students after completing their schooling

. a_
' ,,.}w ' atake a.dvanta.ge of the cultural actzvxtles provzded by the commumty, even

ol

4 .,%'e}f they are not stlmula.ted by the1r Rome envn:onment. If the school centres

/

raamly on c;ogmtwe work, t%ca.vn be counteracted in fa.vour of a more all-

. ”rbund ti'ammg of-the personaiﬁyn..l\on cognitive types of creanve act1v1ty
Ican be‘:i;ntrbduced into most of the school subjects, even'if certain areas of

' the &chool work are traditionally considered more suitable for such activities.,
The@ema.nds made on the school by the criterion of creative a.ct1v1ty must

.gﬂso result in the students being able to a large degree to choose for them-

{':/- }’ Hselves both content and working method. The enpouragement of originality /'[/‘
* fwj .and imagmatlon is after all difficult to combine vnth a system representmg T
# v ‘a hg1d\teacherwcohtrolled qrgan1z_at10n. By giving the students the greatest
; :,( , possible freedom within the existihg framework of individually satisfying .’

.;-.. their peychologicel needs, the school ca.n’ help stimulate the students to non-
T conventmnal solutions of the problems. ' o .

Lifelong leatning is characterized by ﬂex1b1hty and vanety regardmg
content, study materials, study techmque and learning time and should

function as an effective tool fox'bringing about change. This means that the

school should work for a positive attitude towards change, In a 's,bcietth}tlt,
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. a 1:‘apid rate of development the people living there are often faced with ‘
completely new demands, given cbz:npietely new needs. It must £‘hen be —_
essential for lifelong learning that people do not feel at a loss in such
situations, but are equipped with knowledgg, skills and a@titudes suited to

~ . - .-.- meet newly arisen problems, This positive attitude towards change can also

mean that the individuals themselves a.ct as dr1v1ng forces in the m1t1at\ion

of changes in school and society. In discussions of the process -of proBlem

solution under main C}-1ter10n C, the different phases in this process were
described, naming among other things alternative solutions to problem
éituations. It is an iniportant task for the school to ma,ke'thé students open

to different sol'u_tions to Qproblems and n'ot Rrovide themm with standard

solutions, ready answers' and the correct solution s.' This again draws out
a.ttentmn towards a freer, more student-directed way of working. Acquiaintance
with ma.ny different ways of tacklmg content, tea.chmg aids, study

techmque and learning time in the school work helps ma.ke people pos1tp.ve
towards experimentation when they are faced by new situations and new
environments. ) -

Lifelong learning encompa.sses everybode and in contra.st to the forms
of education that lead to the 'selection of an elite, it repre ‘sents a democrat1za-
tion of education. This demand for equality means that the school must ‘show
special consideration of the student groups that for one reason or another
'ha.ve a worse start than other, students. Thxs means that the questign of sex
roles should be discussed from different aspects but it also means that in the |

‘ pra.ct1ca.1 work done within the school the students should expen:ence a genuine
equa.lity&between the sexes. Another question of equality cor;ce'rns students
. who are physically, mentally or socially handicapped. Information about ’
. different kinds o-f handic?.p and <i‘isc'ussions on pos.sible 391utions of the problems 'fi i
of the handicapped should be included in the' school work. Most important, L ‘

however, is that all the students, school admmmtratmn ‘teachers and

ancillary staff in the school strive actively to help bring about an mtegratmn !
of handicapped and normalr student groups. The home environment and study
tradition is decisive for whether people are to participate actively in lifelong -
learning or be le.ft outside. The school should,support students lacking this j‘
stimulus at home. This can be done by means of reinforced study and
" vocational guidance and various £o:;rf1§ of 'supportivé teaching. After the ' D
completmn of compulsory schooling, this support can take the form of so

called catchment activities, Another 1mportant task for the school is to strive’

Pad 4
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for tolerance towatds and un’derétanding of students with deviating behaviour or
/‘spe.c\ial problems, As in'the casg of handicapped students, this should be done l

by means ‘of information and praigtica-l action in the school work. All those

active within the school shouid cooperate to solve t’};e problems arou.nd

ha.nchcapped and devratmg student s_ a:n*d fot szmp’y leave the work to a handful

of specialists. Another aspect of Lhe quesuon of equahty is geographical.

Smce hfelong learning encompasses cverybody,the school should support

z

students living in regions that lack certain alternative courses of study. This
can b¢ done by means of distance education’or by making arrangements for 6,

sgudents to travel to places where the desired education ig available.

Summary of criterion E "Centring the studies on- creativity, flexability and-
equality
E 1 Creativity. _
Encouragement of free creative activities, creative thinking, drama
- activities and non-cognitive types of creative activity.

4

.Encouragement of originality, imagination, natural cur1os1ty and
a spontaneous thirst for knowledge.

- Support for divergent thinking. : \ 3

E 2 Flexibility. o
Support on the part of the school for the studénts p091t1ve attitudes
to and ability to direct changes. \ Co. -

[~ ’ ) Avoidance of binding the students to readymade probiem solutions and
' preparing them to accept changes.

Encouragement of openness and positive attitudes towards new situations
and environments'and to experimentation.

E 3 Egquality. . .ot
Equality between male and female students.

-

Equahty for handicapped students. CoL

Encouragement of students from hHomes without a_tradition of study to
continue with their studies.

Tolera.nce towards and understanding of students with deviating behaviour
or special problems.

Possibility of arrangmg distance education or other education in areas of
study not available 1n the home region. )

Possrb111ty for students tp travel to places where the desired education is
available.

“
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"The number of "LLL'" lines belongmg to the main criterion E ”Centrmg the

studlee on creat1v1ty, ﬂex1b111ty and equality'" are d1str1buted over the sub-—
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criteria, expré€ssed in percentages of the tota.l number of lines in the curri-
culum for the basic school, as follows: -

E{ *"Creativity: 3% ; '

E2 “Flexibility': 1% | . _ !

- E3 "Equality": §1% ° ESa—

-

The emphasis on equality, par;‘: criterion E 3, “is very apparent under
main criterion E. Spécial sections of the curriculum are devoted to special
supportive measures for :‘.he benefit of student groups that dre at some kind
of disadvantage. The probiems of sex roles are discussed in detail and '
examples are given of ways of taking up the igsue at d1f£erent school levels '
and within different subjects. Regarding handicapped students, there is
thorough organizational and methodological advice for dealing with various
kinds of handicap and for the care of children with deviatidg behaviour and. -

ISpeci.al problems. Remedial t.eaching and sthdent welfare in the basic school ;‘}
is dealt with very comprehen/swely in Lgr 69, The demands under part- 1

criterion E 1 "Creativity'' are to some exteht covered in the curriculum, but;
not to a satisfactory degree From the- point -of v1ew of 11felong lea.rnmg it is’

essential that more opportunities for creative activities e gzve‘léx durmg
compul sory schooling. Such stimulus can contribute original solutions in
future life situations, solutions that advance the develo(pm'ent\ of society.  «

The patt-criterion E 2 "Flexibifity" is the least satisfa.ctorilyz covered
- under,main ctiterion E. We corsidey this criterion.to be of greaft importance,
eince the rapidity of developments toda.y requ1res flexible members of society.
The Swedish basic school is possibly.still u.smg far too much of the ’guardian’

" approach, which will not create s’tudents willing to engage in 11felong learning.

BoX 22 presents retative ﬁgures concerning the number of*lines
fa.voura.ble to lifelong learning ("LLL" lines) belongmg to criterion E. The
igures, which are percéntages, show how great a proportion of the respective
ﬁectmns of the curncu.lum deal with the part criteria E-{ - E 3,

\ The pa.rt criterion E 1 ”Creat1v1ty" is représented most in the section
called "Swed1sh" The following units are examples of school ac\t1v1,t1ea that
can contribute to free creativity and encourage originality in the solution of
pfoi:lems ""Creating and sha.pmg are activities pract1 sed by the child from
'ea.rl:Lest childhood. At school it takes place in e. g drawing, handicraft,
the natural sciences; d;)meshc science and a%t. It also takes place whén
the students freely express their expefiences orally, in writing and in other
ways in dramatizations, dialogues, song, music and dance. When they plan
a piece of work, choose ‘tasks a_nd forms of work or in other ways take the
initiative or make suggestions a.nd then realize then, they are also doing

creative work" amd "The students should be accustomed to obta.mmg kriowledge

100, «
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pox 22, The proportion of "LLL" lines in the respective sections of the
curx;iculhm, expressed in percentages, dealing with part-criteria ’

" within the main criterion E (Lgr 69)

i 0 - . RN SN M
‘ ~.Part- . ﬂalE 1 1 E2 E3 .| Total | e
et Rt "‘Ci'f o l Crea- Flexi- Equality; %
Section : tivity : bility He L
} Goals and 3 2 7 . 12 -
guidelines ol 1 :
‘_, Home-school- | S ! 1 1
, society X ! s '
. ! - ‘
+Coopération . *
i N : K3 o
The free | | I -
o choice ‘ 2% 2 1
T i
! |Study and voca-; l ! . |
'11 tional guidance A i
E— T
! Teaching -3 | ‘ 12 17
i - - . - T
i ' ‘ .
i Student 1 o '
! iwelfare ! i 29 >
! Evaluation of . 5 5
i students’ work P i |
! ] - o I
i -+ |Planping - 5 .8 13 =~
‘ i 1
Swedish b g 3 i 10 : . e
[ i | ' )
_ ‘Social }’ | | |
. ‘ ’
; \ 'studies > L ' >
- P 1

+

through observation and que stions should be en\fguraged_throughout the entire
time at sqhool. A good.,foi.tfmdation should be laid at the lowest school level,
when the child’s natural étiriosity is still strong.' The sections ""Home-school -
society', "The free chc’;ice" "Study and vocational guidance" '""Evaluation

of the studengs work' and '"Planning' are not represen&ad under the

, v e, k]
[y

part- cntenon E .
~ The part-cmtez‘-ion E 2 "Flexibility" has most of its units in the section
"Study and vdca.tmna.l orientation'. The following unit has heen taken from
* the sectmn "Teachmg”' "With regard to texts that primarily express values,
_the teache;‘ should be parhcularly aware of the risk that the knowledge can %

become und1fferent1ated and superficial and tha.t the. students become fixed
¥ .
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- H .
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in prejudices and stereotyped ideas. This can partly be conteracted by
accustommg the students from an ea.rly stage to obtaining information from
different sources, where the same phenornenon 18 described in different ways''.
Here measures are suggested that can help make the students more open to

alternative go Fion is men,ﬁxjoiﬁtﬂf____—‘

coverage under the majority of the secuons of the curriculum. .

The part-criterion E 3 '""Equality" 1s well-covered’in Ligr 69 The
followmg units have been taken from the sections on "Feaching' and ‘"Student’

welfare' respectively and give examples of the supportive measures for

’?‘-\

tolerajce towards and unde rstandzng of students with spec1al problems that

abound in the curriculum: "R,emedlal teaching is a natural measu._re for

* offering help to students who, Swing to special difficulties in the school WO{‘k,
need complementary or supportive t'ea.ching 'pa.ra.llel with the rest of the
teaching in a normal class, and to students who, for physical or mental
reasons, display such deviations in development and maturity :that the extent
and type of the measures required can onlly be ir?qplemented satisfactorily
in a special class' and "It is pa.rt1cu»la.r1y nnporta.nt for tea.chers to try to
encourage good working hyglene observe workmg posture and when pla.n.nmg
the teaching, take into con s1derat10n the students physical a.nd ,mental
capacity, and in this devote pa.rt1cula.r attention to the dzstmctwe students'.
Only the sections "Cooperation" and "Social studies'’ are not represénted

under part-criterion E 3. Itis possibly s6mewha.t surprising that the se

-

particular sections have not got a single unit. : , ” ,

y -

: Thus the equality criterion is very well covered by the curriculum,

while def1c1enc1es are apparent, above a.ll in the part- cr;tenon E 2 "Flex1b111ty". '

.
~

- < 3

3.9.2 Curnculum for the u upper secondary school_(Lgy 70) /-

. . s o e e e S e e e '

The number of "LLL'" lines belongmg to the main criterion E ”Centrmg the

studies on creativity, flexibility and equality'' are distributed over the sub- L
criteria, expressed in percentages of the total number of lines in the
! curriculum for the upper secon‘dary.séhool, 0a.sw follows: -
- E 1 "Creativity": 1 % . |
. E 2 "Flexibility": 1 % ' : ) P
E 3 "Equality'™: 6% i, .
Box 23 presents the ‘relative figures concerning the number of "LLL"
lines belonging to main criterion E. The figures, which are ple‘lrcentages,

show how great a proportion of the respective sections of the curriculum deal

Iy .
B3
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with the part-criteria E 1 - E 3.
Box 23. The proportion of "LLL'" lines in the respective sections of the -

curriculum, expressed in percentages, dealmg with part-criteria

: within the main criterion E (Lgy 70)
_ ==  —— = — “ —— . -
E{ E2 |E3  Total A
- . Crea- Flexi- | Equality % >
. Section tivity | bility ‘ 1l 1 - ¢
Goals and 4t 6 (-1l .
guidelines . _
Home ~school -, ? I
. society Co ! i
s £ i \ l i +
Coopera.tmx} ‘ | , 11 11
’ 3 i ! . I}
Planning* 1 3 , 4
Evaluatio;x of . _— {
. students” work . )
N Teaching N - " .
X aids T ' 2 !
; Stddent B .
welfare ' 39 39 7
"!Swédish L i ' 1 B
= ' : -
Socidl .
ol 1studies - ' -
i ] - . ¢ .
‘ . 7 , -
- A unit.taken from the section on "Goals and guidelines'" under part-criterion

" E { is the following: "Aesthetic-practical Subjects give the studenté the chance
‘ of tra.mmg the1r creative ability and developing their prospects of experiencing
_the forms of expression that utilize rhythm and tone, de a1gn and colour".
The emphasis in E 3 is placed in the séction ''Student welfa.re" One
of the many measures for student welfare ta,ken up in the curﬁculum for
. the support of students w1th special d1£,f1cult1es 1s presented in the followmg
‘u.mt' "The sehool cou.nsellor should devdte partmular attention to the
students who, owmg to their home cendltlons, can be in need of advice a.nd
suppoz't and to the students who, for. reasons other tha.n health are often
‘absept from lessons ot who dr0p out of the1r schoolmg” ‘

s : ' -
1 . -
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‘3 9.3 Committee onthe internal work of the school (SIA)

o s e et s e e s S e e i e s o e o e ) et ot o e e e e e e ~

The numbe; of "LLL" 11nes belongmg to the main criterion E are distributed
over the part -critéria E ; - E 3, expressed in percentages of the total
number of 3‘.1nes in the summary of the report on the internal work of the
‘school, as follows: '

" E 1 _"Creativity": 0% - ] o -

"E"Z"WElexibility:. 0%

E3 ”Equahty”. The report has not taken up at all problems-that can be

E3 "Equa_hty“' 3%
- Like the curricula, SIA has taken up issues under the part-cntenon )

classified under E { and E 2, In the same way as with the part-critéria under
the main criteria A, B and C, it is a question of organizational ways of
attacking the problems posed in part-criterion E 3. Students with special
problems can get help from specially trained experts. Other supportive
measures suggested are special methodelogy, supportive teaching and
specially adapted study and vocational guidance. The following mut is;‘{

an example of one of the several concrete measures recommended byfthe
committee for solution of the problems afflicting students with gpecial
difficulties: ""Even though we should strive t@ solve the problems within

the work units, there is bound to, rergam a small grup of students who

demand such intensive help that they must form small fixed groups outmde

" the work units during a part or the whole of their time at school".

The picture for the main criterion E is the same as in Lgr 69, E 3

"Equality" is very well represented while E 1 "Creativity' and E 2 "Flexibility"

have few units.
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4. THE INTERPRETATION AND APPLICATION OF THE CURRICULA )

\

2':-,

- The review glven above has shown that the genegal sechonM Swed1sh

curncula largely satisfy the z:equ1rements we have set up as bemg favourable

of the curricula to be favourable. If these intentions are to have any eiiect,
‘they.must h—aturallvbe interpreted and applied in such a way that the school —

work .provides the students wath the sk1lls and zttitudes needed for effective

-

11felong 1earnmg s - oy
In this gections of the report we will present firstly, an inve stiga=-

tIon mt\o interpretations of the curt1culum for the basic school and secondly,

some resea,nch prOJects on the actual 81tuat1on 1n school. We must emphasize
that we have not ourselves carr1ed out a.ny empirical research in connection®
- with the curr1cu1um analyses, We have made a quick mventory of projects

. dealing with what takes place at school. The mventory makes no c1a1ms

‘to be a complete survey of Swed1sh educational re seafch that could be T
" relevant to our purpose. Such a survey would have required resources in
both-time and personnel far beyond thdse at our d1sposa1 in this pro_]ect
" The investigations we quote should be looked upon as examples of what has
¢ been discovered in vatious studies about the work done in Swedish schools.
But we think that these inve stigat1ons; provide satisfactory information on how

the i/.ntentions of the curricula have hitherto béen ap\plied in reality.

r

The se mvest1gat1ons have not been carried out for the express purpose

of-studying the extent to w}nch the intentions of the curr1cula with regard

N

to lrfelong learnmg have been applied 1n practice. Th1s mea.ns that we do

[y

— not have emp1r1ca1 material to cover all our criteria. Let us make it clear

from the beginning that the empirical matérial presents a p1cture that is

far less beneficial to lifelong learn'mg than the curricula had led us to heope. ‘-
*x L, .

4.1 Interpretation of the curricula

%
'

- Before dealing with the investigations concerning the actual school work,
we wxsh to give a brief account of a study concernmg interpretations of

the content of one section of the curriculum for the basic school (Lgr 69).

~

e A research group at the Department of Educational Research of the
Umvermty of Gothenburg (Stencrantz et al., 1973) have stud:.ed how different
groups mterpret the section of the curriculum dealmg with goals and directives

(Lgr 69). “fe research group first interpreted the section themsklves and

-
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worked out various goal areas that they considered the sectic;n encompasses,
Each goal area was then defined with key-words. In this way eight goal
areas with defining key-words were obtained. The content of these goal-
areas is very similar to some of our criteria. Below we give the eight goal
___areas and in p#renthesis those of 'oer-criteria that we think are close.to-the— .

_,______“__goalarea&__, e .. . L M i

Development of pupils’ emotional life (C t all-round perseﬁe:l maturity)

. Development of self-reliance (C 3 development of selfconfidence
. Development of irgellectual skills (C 4 development of ability to
' - ] - solve problems)
' . .= Training of creative talents (E 1 creativity) ~
.*  Esthetic training ’ (C 2 understanding and renewal
of various value systems)
‘Democratic training = - (C 2 understandning and rgnewal
of various value systems) )
Critical training (C 4 development of ability to
solve problems)
Development of qualities desirable (D 4 development of varourable
in working life learning climate).

! This is natura.lly not a question of a complete parallel, but it is
never-theless remarkdble that the research group have almost only extracted
those goa.l‘/ 8 in this section of the curz;mulum that con:eepond to criterion C,
‘individual maturity - self-realizatton. We know that the sections of the
curncula. dealing w1th goals and directives also take up horizontal and .
vertical integration, ‘autodidactics and the channehng of the studies towards
creat1v1ty, flexibility and equality. 19 groups, each with abgut 7 members,
were asked to state what they thought these e1ght goal areas really refer to.
The groups included representatwes of teachers, pupils, parents (through the
/Pa.r‘ents' Assogiation) and of different political parties, .employers and

) e‘n:xployees\(through trades unions). Those participating in the various
groups were prepared for the task in that they were given in advance an e.xfract
from the section ofﬂthe curriculum dealing with goals and directives to read,
‘together with the eight goal areas named above. The instructions to the group
members consisted of their beining asked to describe what each goal area .

" meant for them pe rsonally, e,g. "What does democratic training mean to

ydu?" "What significance do you place in this. concept?' Almost all the groups
found it difficult to define the content of the goals precisely. Some members

put forward the opinion fhitiaﬁy that the secfion on goals and directives is not -

intended to be defined more ekactly, since after such definition it can no longer
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be embraced by advocates of different opinions and ideologies.
An analysis of the éoal formulations produce(i by the groups
resulted in more than 700 goals, grouped in 39 goal area’s. These 39

goal areas were classified into six main categories:

——— e AR )

“The individual )« Mlm_m)_m_
. The individual °~  (2) : Aesthetic and physical development, {C) -

’ .The individual (3) + Intellectual development - (D)

.- Social interaction (1) T ) (D)

\ N Relations to society (1) : Sdocial life  ~ : © . (A)
\ . Relations to society (1) : Working life ' _ B (&)

- These six main categories correspond approximately to our main

criteria. that are given in parenthesis. In this case goals that are close
to our cr1tenon C d:—;c\)t predominate in the same way as they d;d in the '
& ‘ goal ageas originally suggested by the research group. In concludmg their °
report, the research group states, "ln‘jsummmg up the interviews it can be
said that they have given a la.rge. numbér of inte rpretationc of the section
of the curriculum (Lgr 69) dealing with goaly and directives. They def}me Lgr
69 more closely but are still on a relatively genera.l level. There is a i
noticeable lack of goals that give concrete Qagcan‘rples of what the curricilum’s
phrases mean at ‘'school, in the home; among one s fellow-students - goals
that can help the teacher whén he is i)lanning the teaching and putting it into
: effect'. ‘
Thus it is probably difficult for the individual teacher even fo translate

the intentions of the curriculum into words that state concretely which

measures should be taken.

4,2 Overall goals in general

v .

The material that we ha.ve classified as being favourable to lifelong learning

is called overall goa.ls in the school debate. The Stockholm School of .

Education made a study (L_]ung, et al., 1973) that concerned among other

things what students thought the basic school had given them. The students

were asked four years after they had completed their schoolmg The

questions took up both knowledge and more overall goa.ls, The students were

a d to state f0r each question one of the alternatives ""More than epough",
gough”, "Not enough” or "Don’t know'. The results showed that the . -

students to & much greater extent answered '"Enough' when the qu.estions

concerned knowledge goals than when they concerned overall goals. Students
A

N I .
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belonging to er social groups or a high ability group answered to a .

greater extent ‘than other students "Not enough" to questions concerning the

overall goals. ,The questions in which the alternative '"Not enough' gained

Fs

_ 'f*}x greates proport1on of answers were the questions dealing with questions '
g __oia—fﬁersonal relations and eéonomi-c training. ) ' :
" " We interpret t] the results of the study as 1nd1cat1ng_ha.t the school
work ghould pay more attention to‘th-emfuture needs of the students and =~ N
concentrate more on the overall goals, goals that should also satisfy the
demands that can be made for conditions favourable to lifelong leaxjning.
\ v
R 4.3 School work and the demand for horizontal integration .
. g Horizontal integration as a criterion of' support for the development of
lifelong learning covers seven part-criteria: ’
A 1 .integration school ~ home
A 2 integration school - society
A 3 integration school - working life ' . .
.A 4 1ntegrat1on between school subjects / -
A5 /1ntegratlon school ~ mass media . -
A6 integration school - cultyral life
‘A7 measures for the practical appl1cat1on of the curricula in the school
work - )
In general the contacts between the school and parents interestedm
the school are probably satisfactory. One frequently hears tea‘che;s and ) '
' school principals co;npla.ln _however, that the parents they most need to
make contact with are the most difficult-to reach.
) " The educational development block in Upps;a.lé de sc‘ribevs;a. r;jation-wide
que stionnaire that was used in a study of '"problems connected with transition
between school levels and school forms" (Axelsson & Ekma.n,, 1973). Contacts

"visits to the homes.

between school an& home were also taken up in the study. Representatives )
of the parents assoc1at1ons were asked what chn be done to reach the
parents with whom the school ha’s no contact. It was suggested that cooperation

should be esta.blished between the parents’ associations and the school for

' thig purpose and that the class teacher and the class representative of the ¢

parent8’ association should be'responsible for initiating this cooperation.
In practice this could be done by means of telephone con\acts, written informa-
tion, a small weekly information sheet sent to the home 8, or by personal |

Further suggest1;ns were that information should be |

' I
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) gent to parents about what had Been discussed at parents meetings and
- class meetings. It was also thought that the meetmgs must be m‘jz'fe\&ore .
att}si‘cnve by having more mterestmg programmes. The parents should be
invited ih smaller groups for discussion of current problems. The aitn
. should be to support, advise and help. The patents’ associations s.houI.d .

be able to influence the opinion grou:ps that contact the parents in question,

so that these groups heip to make it plain to everybody how unportant it is

to hagé’, close,‘cc';ntacts ‘with the \school.

& - . As far as the integration of sphool and society is concerned, we )
.« can here caly state that.the intentions of the curriculum in this respect

often come to the fore in the current school debate and that study visits

to vdarious social 1.;1st1tut1<ms have become mcreasmgly common. The school

in its turn a.lso receives visitors representing different social institutions.

Part of the school’s traifm training, for example, is regularly taken care

of by pohcemen.. - ‘.

' The mj:egra.tmn of school and workmg life is satisfactory, inly
because the upper level of the basic school has a special appointment for
study and vocational gmda.nce. Thismember ofthe staff organizes the visits -
pa;?,,by students to work-places and theitr ‘compulsory practice periods in
drfferent jobs. In the upper secondary school a number of experiments on
various models for study and vocational guidance have been carried out in
several different school districts. The following can be reported from an
i.nvestigation (Skoglund, 1970) carried out at the Depa.rtrnent of Educa.tumal
> Reséarch of the Uppsala. School of Education: Of the different sources of
information for voca.tmna.l guidance that the students can come infto conta.ct
with, those apprkciated most are personal conta.cts with variousg skilled
trades and professions, study visits a.nd prmted material on vocational
guidance. In addition the students con sidered that teachers shoiﬂd take up
questions concerning the choice of work during normal lessons. —

We have no empirical results to present on the integration of different
school subjects and of school and the mass media. In general, however, it
can be said that in the lower and rmddle levels of the basic school, which

T W, v

have a class tea.cher system, the mtegra.tion of subjects does not cause

any problems. In the upper. level of the basic /school and i
upper seconda.ry school there is probably still a7 lot left

\intentions of the curricula are implemented, even t}

particuldr in the
o be dpne before the

ugh it is noticeable

in the school debat'e that efforts are being made in many quarters to increase

the integration of- séhool subjects.
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Many local attempts to integrate the school and cultural life have been’. °
A ‘reported not least in connection with the freely-:chosen work done by the »
,upper level students The overall goals of the curriculum in these respects
are probably satisfied to a widely varying degree from one school district
to another. .‘;. .
In- some places measures for the practical applrcatmn of the curncula
in the school work have been tned out within the framework of municipal
' so called educat;pnal development blocks. Here researchers and teachers
have received .fmancra.l support.from the Natxona;l Board of*Educatron
and the local boards d! education to carry out e:cperunents, some of which .
have been devoted to te sting different measures for realxza.txon of the overall )

goals of the curricula. But in general it must nevertheless be said that the

o
o

lack of measures for the practical application of the curricula isa major

problem for the Swedish school.

4.4 School work and the demand for vertical integratioh .Q

Vertical integration as a criterior@)r support of the development ofdhfelong

learmng encompasses three part-criterias

B,1 integration lower level -.pre-school experiences ~ -

B 2 integration between the different school levels .- . -

. B 3 integration school - adult education . '

v ' compul sory pre- school for six-year-olds if already being planned
"and coordination between this and the basic school will be built into the
orgamzauon In some mumcxpa.hnes there are already experrments under-
way in which the pre-school has been mtegrated into the lower level of the ‘

_basic schoot. The rﬁunicip'al and private pre -schools have regular study

". visits and other contacts with the school in order to prepare the pre-school

- students for. when they begin their compulsory schoolmg m the lower level of

-

the basic school. ‘ .
,  We have earlier referred to a study on "Problems connected with

transxnoxf?&efwee’ﬁ ”ielf&*il levels and school forms" (Axelsson & Ekman, 1973).
n—:a-—‘-v‘ﬁ o V' g

We would like to returs: to thid study in this partrcular context. In order to
4 find out what routine's were used int schools throughout the country when
! Al . 3

students transferred to the upper level, a questionnaire was distributed in
1971 to 104 randomly chosen schools all over Sweden. The {uestionnaire was
addressed to' school principals, teachers, student welfare personnel and '

representatnTes of the parents’ assocxatzons It emerged that the schools

1i0
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usually try to pass on mforma.tron between the different levels often at

various kinds of conferences In many pla.ces mformatmn about the students

is collected, in con.nectlon with their transference to the upper level, This
information_concerns not only the scholastic a.clnevements of the students,

but also the development of their personalities. The study expresses doubt .

as to this latter kind of mforma.tron. The writers declare that "this documen-
tation undoubtedly fallg into good ha.nds, but it is nevertheless doubtful

whether such a paper should accompany the student to a new, school level.

There are several reasons: This evaluation of the student by the middle

level teacher is necessatily ve-ry s)ubjective. Since the evaluation is documen-
ted in writing it becomes definite; there is a risk that teachers and student ‘
welfare ‘staff in the new school level s.re influenced by a written evaluation

of this ty'pvg so that there is full scope for the so- caJ.Ied self-fulfilling prophécy
~ the student functrons in accordance with the treatment he receives, treatment '
that is based 6n the school’s a.dvance attitude towards the student''. Thé

writers do not however reject the 'idea of information of a non- cognitive

kind being passed on from one school level to the next. They suggest that

the information should be given qrally and not until after the initial périod

when the new teachers have learnt to know their new students and formed

their own opinions of them. They also consider that mformetion about the
students that the teachers need to have right from the beginning of texm ‘ B .
about certain illnesses or serious disturbances should be given hy the school
nurse or psychologist one o_f the first days of the school term. This informa-

" tion should be given in such a way as to make it plain to everyon. concerned

that these students need extra care and attention. -

The report points out that the teachers have the most frequent and’
natural contact with the students and that they should the refore be given the
opportumty of engaging in preventive student welfare work. .They should,
avoid simply relying on the members of the student welfa.re team (school
psychologrst counsellor, nurse) to take care of the va.rrous problems that _
ar1sf m the students’ relations to the school. It is also noted that mtelhgence
testing of the students naturally has no function to fill when the choice of luge,
in the upper level is based on intere st, ‘but it ca:n be valuable if the school

psycholog1st for example can help the students to see their own real interests

more clearly, ‘
Information and guidance Tor the students going from the upper level to

different courses in .the upper secondary school or to other training appears

111 -.
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to be, reasonably satisfactory, mainly because of the work done by the specxal

~sta.if for study and vocational guidance. . v

4.5 School work and the demand for measures for md,wxdual maturrtx_

.

’

self- rea.hza.tron

Mea.su'res for md;v;dual rna.tunty - self-realization as a criterion of the
school’s efforts to support the development of 11felong lea.rnmg encompass
five part-criteria: ) ‘

C1t all-round personal maturity

C 2 understanding and renewal of different systems of va.lues

a’

C 3 deyelopment of self-confidence

C4- development of ability to solve problems (problem awareness and

critical thinking)
C 5 orientation towards the future

To assess how well the school in practrce applies the parts of the

'curncul hat correspond tg the cr1ter1a for individual maturity - self-
(

reahtatxon we have primarily ma.de use ‘of a report from the Malm& School
of Education. Between 1967 and 1972 a project called "'Social development
a,nd trammg in the comprehensr’e school" was conducted at the Department

of Educational and Psychological Research, Malm& School of Education.

. Here we shall in particular rela.te to the part of the project that worked on
*"optimal resistance to authorlty and propaga.nda."(Jernryd 1974)

“When the resulth of the investigation were reported, it was pointed out

’

"that the school aims at a general positive personaht?y development in the

students, the ultimate goal of which is to prepare them to function as good

citizensin a changmg society'". The question is put: "To what extent do the
‘school and its teachers succeedtin realizing the int'entrons of the curriculum

in this respect?" The report partly answers the question by describing a

study of age and sex differences, measured with instrurments constructed
for the purpose of measuring dependence - independence in.students in severa.l
different grades in the'basic school, their ability to evaluate information
crrtrcauy and to adopt a.n mdependent attitude, together with different aspects
of the personahty

" Data were collected from 428 students in gra.d_e‘s 5, 7and 9 a't two

schools in Malmsé. These data were processed by means of multi-factorial

" analysis of yariance. Most of the analyses showed no significant differences

between the three age-groups. One would have expected to find differences
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iflthe school had succeeded in realizing the intentions of the curriculum. Only’
one & the five analyses made of the evaluation of information showed that the
students abjlity 1o this respect increases with age, '""Since the curriculum
emphasrzes toa greater degree for grades 7 and 9 than fQr grade 5 that the
students should receive knowledge and sl/gl’ils that promote a development
_towa.rds inde‘pendent opinions, one would have expected to find greater .
differences in the means of the middle level and the upper level of the basic
school than is in fact the case in the present investiga{tion". This should be
considered in the context of the project’s earlier discovery that the students’
“evaluative ability'' 18 rﬁore-duectly rela'ted to the teaching and training in
critical thinking than to the individual student’s intellectue.xl capacity.

The results obtained give a relatively discouraging picture of the way
in which the school and its teachers succeed in realizing the intentions of the
curriculum regarding the promotion of the students’ ability to evaluate
information critically. The report points out, however, that ''despite this
it should not be concluded on the basis of these results that teachers do not’
follow the directives given in the curriculz.rm. Since the concept "evaluative
ability" dehotes not only certain cognitive skills, but also a disposition to
'react selectively to different types of information a.nd an inclination to accept
more matter=-of- fa,ct and objective arguments, it can ha.rdly be possible
to promote such a deve10pment solely by teaching the students in individual
subjects and on separate points according'to the directives given in the
curriculum of 1969. It should instead be a prerequisite that these exercises
should constantly permeate the teaching throughout all the school levels.
Therefore it would be desirable fot the curr1cu1um and the school to

emphasize to a greater extent than at present at all levels knowledge and

. exercises that would motivate the students and provide a foundation for an

o rpa—

active a.rid critical evaluation, re sistance to one-gided, subjective information,
and the a.doptlon of an independent standpomt. Thus the reason for the .
nega.twe results arrived at here can be that critical thmkmg and the adoptron
of independent standpoints by the students is only possrble in individual,
isolated teaching situations and not in the total teaching envircnment. It is
also conceivable that the school of today stresses to far too great an extent
a conforming behaviour in the students, thch in its turn has an inhibiting

%fect on both the students” ability and their motivation to make up their

mmds independently and responsibly." .
The inve st1gatr¥.x found no gvidence that the students become mozre
-+ .
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independent as they get older. The sttidents in grade 7 were also found
/\to be less independerit than those in grades 5 and 9. The reason for this
was thought to be that the students in grade 7 have got new teachers and
partly new classmates after the transition from the middle level to the upper
level of the basic school. As a result the social pressure that the students
assert on each other and that the teachers asse-'rt on the; students is not as
powerful as in the other two grades. ) . -

A more positive picture is reported from the analyses of variables
characterizing the prejudiced personality, The students' authoritarian,

" rigid a.nd dogmatic attitudes were found to lessen as they grew older. In
all gra.des however, the mean was over rather than under the schools’
middle point and the report notes ''that even 1f the development is for the
majority of students to'display more tolerant and reflective attitudes,
greater efforts must be made by both school and society if the young people
of today are to be considered unprejudiced. Among the features of the
prejudiced personality syndrome are a moralizing an,:i punishing attitude,

“i.e. a tendency to point out, condemn, reject and punish individuals who
violate conventional values, to accept influence from sources felt to be , -
authorities and to favourize what is practical and concrete over the theoretical
and abstract. The results of the analyses made of the variable§ ificluded in
this investigation, which are related to the prejudiced personality syndrome,
agree with the 'dévelopment trend that could be observed in the analyses of

: authoritarianism, the dogmatism and rigidity scales, which further éupport

~ the theory that the students between the ages of 10-16ﬁ'develop positively. e n
Thus as the students grow older they appear lo’ be less inclined to be ’
‘influenced by ohe?sided information, less punishing in their attitudes and
less concrete, )

The, investigation also took up the development of the studen‘t&a' gelf-
réliance. "An important feature of the goals for the school’ s teaching 13
to create self—rehance in the individual student. In some of the analyses
made here it appears at first glance as if the students’ self-confidence ' |
decreases in'the higher grades. Supplemeittary analyses showed, however,

students' evaluation of their

that the increasihg discrepancy betweepn th
own ego and their ideal, which is assumed|to reflect the individual’s self-
evaluatzon, has been caused by the fact thqt, compared to the younger
students, the higher grades have set up higher goals (ideals), which they
strive to attain, This can be founded on a troné need for achievement and

a hon-accepta.nce of the status quo. A contfibutory reason for the increasing
discrepancy between the ego and the ideal older students can a.lso‘be that

the older students have a somewhat greate self-instinct when evaluating

- 114
, -

»




') ‘ e
) - {13 -

4
i3

their own ego. Thus these differences between the grades can be regarded
as showmg a posxt:tve development "

"In sumrhing up it can be said that the present inve st1ga.t10n reports
the results of & study of age and sex differences, which shed some light on
the extent to which the school has succeeded in fulfilling the intentions of -
the curnculum with regard to the genera.l development of the students’
peraona.lities. Some ot the results g1ve a positive picture of how the school
has succeeded in t}us respect, while other results produce a more negative
view. , The foremost reason why the school has not succeeded m every
respeéct is probably that several of the goals for social training stated
in the 1969 curriculum for the basic school presuppose that the students
are at an early sta’ge and in a re sponsive environment given more opportunity
than is now the case of tra.iningl these skills in all the varying situations ' '
that the work and environment of the school can nevertheless provide. In
addition one can-query on the basis of these results the suitability of placing- ’
the change from one teaching sy,st'em to another just at the ages when the
students are experiencing uncertainty, anxiety and the search for a .personal
identity. An earlier and more successive transition from the class teacher
to the aubject teacher system would perhaps give a smoother a.djuétment to

school and the‘adult society.™

4.6 School work and the demand for the development of autodidactic
ability - development of readiness for new learnin ing and re-l'ea.rnmg

Our cnter_xon "Autod1dact1c-developm§;xt of readiness for new learning a.nd
re-lea.rnmg” encompasses e1ght part -criteria: . -
D 1:1 The individualization of the teachmg

D 1:2 Opportunities for the studehts to participate irt the planning, execution
and evaluation of the learning

-

D1:3 Sup;)ort and opportunities for self-learning
D1i:4 Development of study techniques and commaunication skill
D2 Mu,tual learning from one another in a group

D 3 Evaluation

D4 Development of a favourable leagning climate
D 5 Adaptation of the curriculum toHocal needs
We have said earlier that in our opinion autodidactics is the most
central concept when it comes to converting ‘the idea of lifelong learning
into practical skills. Therefore it is particularly important to study thel extept

to which the students receive at school training that will promote the develop-
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ment of their autodidactic.ability. There is an extensiw;e research project
on which the discussion of the learmng process in the basic school can
be based. .

At the Department of Educational Research, Gothenburg School of
Education, work has been underway for the past few years on a project
called "Didactic process analysis' (Bredinge et al., 1971 and 1972). The
aims of the project include mapping the main gtructures in the teaching
precess. The DPA project includes 80 teachers and their classes, all in -
grade 6. 60 of the classes are normal clase'es and the remainder are special
classes for children with problems or handicaps. Thus our assessment of
the extent to which autodidactic development is favoured in the school

will here be based on inve st1ga.t1ons concerning only grade 6. There is
however no reason why the teachers and classes studied here should in any
essential way differ from other class teachers and classes as far as school
work is concerned. :The experiment-group was compared with a national
' average ef middle level teachers, with regard to age, sex and marks in
pedagogics and school subjects. This comparison showed tha.t‘th'e experiment
group did not differ from the national average on any essential point.‘

In the studz the teaching process was registered by means of sampled
TV recordings and continuous tape recordings. 10 lessons were recorded (
in each class and systematic observction analysis and assessments were
carried out. The teaching processes in the different classes were studied
on two consecutive days. The researchers themselves considered,this‘ a
makeshift solution, necessitated l;y technical and financial difficulties
and point out that it can be regarded as a restriction on the repre sentatlveneu
of the ma.tena.l Six obServers were used to obtain the observation material,
The assessor agreement was checked and found to be on roughly the same
level as the demans usually-made on te st ,rehab111ty

A comprehensive literature search was carried out within the project
and the vari;.bles included in the observation schedule and the assessment
_schedule have been taken from a la.rge number of researchers who have
prevxously worked on different kinds of process analyses. Two observatmn

schedules were used one for teacher behaviours and one for student
beh*aviours, and a few asse gsment variables. The observation schedule for
_student behaviours wag divided into two sections, one for behaviours that the
majority of the students carried out during the obse rvation and one for in&ividu-
al student activities in and outside the collective teaching process. The main

features of these two sets of variables for the students’ beha‘.viours were in

agreement, 116
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! We give belqw some e'xa'.maléb of the variables. We consider that some -
of them agree to some extent with some of our criteria for what can be * -
Ia.voura.ble for the development of a.utod1da.ct1c ability a.nd the criterion in -
que anon is then g1ven in parenthef,us after the, variablé. c

Teacher behaviours T

T S G M. S SN e Sy S Y P G — ,‘

001 Mediates orally reproduc1b1e memorized knowledge.

) ' The teacher mentions, lists; gives an account of describes etc. ‘
e " material that the curnculum prescribes or that he himself possxbly
. considers the students should learn. : o
, * ‘004 Mediates knowledge by means of study material, - ¥ oo

1

The teacher writes on the board, in a studcnt s exercise book. Points ‘
to a map, wall chart. Shows pictures, obJects. Plagys an mstrument.
’ ", (D 1:4) '

006 Knowledge-checking practice questions/
The teacher asks questions in which the student is to judge, compare,
differentiate between, place in relation to, discuss, criticize etc. )
material pre scribed by the curriculum or that he himself poss1b1y -
considers'that the students should learn. (D 1: :3) ., ' .

008 Heuristic pract1ce questions. ) ) -
The teacher gives clues by using the student’ s 1dea:s, adds or develoPe
ideas from the student clarifies in some other way etc. This applies
to questiong where the student is to agsess, compare, differentiate
between, choose between, place in relation to, discuss, criticize etc.
‘ material prescribed by the curriculum or which he himself considers
) ( that the students should learn. (D 1:3)
1
I

‘| 009 Affective que stions. ‘ ‘
" - The teacher asks questions in wh1ch the student is to express attitudes,

evaluations, opinions, interests, feelings etc. (D i: 3)

010 1Isinvolved in the teaching by listening - being attentive, inspecting -
examining.
a) Listens to ‘students talkmg, part1c1pates in students’ work Walks

around an® examines students’ work.
b) The teacher walks around in the classroom with his attention dire cted

on the students” work. (D 1:3) .

019 Gives teaching instructions.
Hands out and follows up instructions, gives and agks for information

connected with the teaching.

036~ Is taken into student’ s confidence. Shows affection, sympathy,
042 personal interest in the student. Investigates, mediates. Leads
relaxation, jokes. The teacher accepts, demonstrates feelings
. with the intention of making the student feel understood. (D 4
043 Individual teaching. (D 1:1)- . o )
044 Group teaching. (D 2) '
045 Whole class teaching. = ’ »

051 Reinforces group-positive behaviours.
By giving collective praise or by pra131.ng or encouragmg the
' individual’s contribution to a group’s work. (D 2)~

117 7
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058 'Encourageb students to draw their own conclusions. ’
Presents the students with a problem and tells them to find dxfferent

ways of solving it (learning by discovery). (D 1:3)

059 Encourages students to find out things for themselves. Emphasmes
importance of self-initiated work, refers to reference literature etc.

‘,(D14) ,

. s

—~
N ~

e e e . e ey e e e ——

120 " Speaks, prompted by teacher. .
. Student speaks at teacher’s request, answers question put by teacher
_or feacher’s substitute. Smaller group of students or a single student
' repeats what the teacher, tape-recorder or radio says. (D 1;4)

122" Sgpeaks, on ‘own m1t1at1ve to teacher, relevant to teachmg (D 2)
123 Speaks, on own m1t1at1ve to teacher, not relevant to teac}ung (D 2)

AN

The table below gives means and sta_ndard deviations for the variables
givén in the examples Variable 001 has a mean of 27,8, which means that
it has been marked in 27,8 of the approx. 600 observatlon occasions,

Vanable M S ‘ \
00t - - 27,8 7,0 !
004 (D 1-4) . 17,1 1,1
Q06 (D 1-3; 12,0 4,6 )
- 008 (D 1:3 0,3 .0,4 =~
oo9(D1.3) 0,5 0,6 S
019 34,6 . 6,9 N
036-042 (D 4) . 1,5 1,3 R4 d
043 (D 1:1) 21,4 10,5 . ‘
044 (D 2) - 2,2 3,8 = .3 :
045 63,5 . 12,3 > :
051 (D 2) _ 0,1, 0,1
058 (D 1:3) 1,0 0,1 ,
059 (D 1:4) 0,1 0,2
120 (D 1:4) 25,9 6,0
122 (D zfg 8,0 "4,1 ,
123 (D 2 0,6 0,8 . ' .

As can be seen above, there are teachér behaviours favourable t‘o dn
autodidactic development that have relatively high frequencies, e. g.
004 '""Mediates knowledge by means of study materxal", which we consider
favourable for D 1: 4"Development of ‘study teachmques and commumcatmn
skill". Other examples are 006"Know1edge checkmg practlce questmns"
and 010 "I's involved in the teaching by listening, pay1ng attentxon. mspectmg
and examining'. We consider these teacher beav;ours to be to some extent
favourable to our criterion D 1: 3, which 1mp11e3, encouragement of and

opportunities for self-learning. It is plain that the teacher behaviours that

are favourable to hfelong learning a.nd relatively frequent are pnmanly such
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that can take place in so called-whole class teaching. But_it-."rs-ﬁaiso
essential to point out that of the three forms of teaching 043 "Individual
teaching", 044" Group teaching' and 045 "Whole class teachmg" the
individual teaching that we na.turally look on as being favourable to Dj:t "In- 4
dividalization of teaching" has a compara.nvely hfxgh frequency As far as
D t:4 "Developrnent of study techniques and comuunication skzll" ig concerned,
¥ we include in this crxter‘zon "the students’ own search fo mformatzon" This -
corresponds almost directly to the variable 059 "Encou: ages the students
to find out things for themselves;'. But as can h'e seefi this teacher beha.vi.o\uér/
is very unusual. - - : .. e ‘ S , x\
Our criterion D 2 "Mutuyal teaching of one another', which corresponds
to the teaching form 044"Group teachmg", the teacher behaviour 051 "R mfor- ~
- ~ ces group-posmve behaviour" and the student beha.vxou’r 122 'Speakg on own ‘
initiative to teacher, relevant to teaching" are ouly satisfied to a very mmor
extent. Our criterion D 4"Development of fa.voura.ble learsing chma.teﬂ R
corresponds primarily to the very, na.re tea.cher beha.vmur '036 042 ”Is taken
into student’s confidence'. Otherw:.se we ha,ve not found a.ny ,real equiva,lent’s .

. [’G ) " . .
among the var1ab1es to our part- cr1ter1a. w1th19 the- au;odzdaetxc— area. N

In-order to obtain a colle cted picture of the tea’chmg process, J:he S
) ‘ research group built up a‘?n average profile baséd on the mea.n number of |
; ma.rkmgs for all the teachers stuched and *varza.bles observed ¥The c$11eci:ed
picture of the sc,hool work produced by the resez,rchers in fh.ts way ay es not
look parncula.r%'y brzght from’ the per«sPectwe of lifel;mg learnmg, W qub'te, .
‘ "The teachmg form that clearly dornma.tes the pmt.{lre is whoie cla.s tea.chmg

’ - or collecnve teaching, where theatea.oher d1rects hlS a’e’centzon to thé’ whple

. tha.t require the rec1p1ent to regxster somethmg "The presentatxoz;. :
—  function of the teacher can be summanzed thus: The; tea.cher ‘conducts & SV,
predommantly colle ct1ve teaching, in which que st;ons and teachzgg’ material
have a content that is cognitively simple to reproduce ‘His steering of the ’
procesg is clea.rly pronounced Only small deviations from this pattern occur
- in some categories within i individual subjects.'' s . K ) foe .
. In the latter of the two DPA reports uged as ~a badis for our chsqusnon

here, Bredange and Odhagen (1972) declare concerning the average proﬁle

4 3
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' varying distances from the mean on the negative or positive side in the
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that "such a description is naturally of interest since it pro{'ides an

overall picture of what takes p1ace'?.n the classroorn". They continue:

"But the de scription must necessarily be only approximate and we must
reckon ?n t.he re being many variants around this average description, which
the meﬁi‘od is incapable of distinguishing. Some teachers are probably

*" rather close to the mean in all categories. Others can conceivably be at

-

respective ‘categories. B.y means of latent profile analysis, the average
profile wass broken down and groups of teachers were extracted, who
demonstrated s1m11ar behaviours in the teaching process - similar prome 8.
On the basis prov1ded by the latent profile analysis, five profiles were c.
ohosen ‘for further analysx's. The 59 teacheTrs taking part in this section

" of the investigation were distributed over the five profile groups in such

a way that thér,e were 8, 9; 26, 9 and 7 teachers in each respective group.
. ‘\‘ The characterJ,st1cs of the £1ve different teacher groups will be
descr1bed bneﬂy he-z:k - \

. stoup 1" feight teachers) The group is characterized by whole class
teachz.ng where the teacher is very active in puttmg questlons‘and’ g'ﬁhng .
feedback. The teacher concentrate’s en cogn1t1ve activities and makes’

5

cpns1derab1e se-bf study materials,

o

group B, v10urs noted here aré "ego~ stre.ngthenmg", such as's rong .

‘ces.

.
. . s 4 1

pos1t7 feedback and a1ertness to students dpm1ons, inte revsts and experienZ

Group 3'(26 teachers) Th1s groyp! can be considered an average group
ami the pro£11e is in agreement in all’ essen})fai po;.nts thh the average pnoflle

P ’

dxscusse‘d earlier. ) ; | NN
Group 4 (nine t:eachers) In this group the teaching process is
character:zed by dlsturbances and adm1ntstrat1ve activites., '"Side- act1v1t1e '

~and d1sc1p11nary measures are typical for the group. ’
Group 5 (seven teachers) The miost not1ceab1e feature in this group is

" that it gets the students to work with dlfferent act1v1t1es at the same time and

that the teacher move& arou.)fdL among the students, giving individual instruc-
“tion and group teachmg, The tea her behaviour in the teach1ng process is

cha?ractenzed by a}égh degree o student act1v1ty and by md1v1dual gu1dance
‘ c
4

from. the teacher. -

’

’,
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Bredidnge and Odhagen summarize the analysis by saying. ""that the '
analysis has produced three clearly distinguishable profile descriptions,
namely profiles 1, 3 and 5, plus two proﬁles that are not so.significant
with regard to the teaching process but that demonstra;:e interesting features
ba.s”e&ip?rimarily -on behaviour categories with a low frequency". -

| The results of the latent profile a.nalys1s computations are very inter-
esting from the aspect of lifelong learning. With regard to the development ‘ ‘,/
of attitudes and abzhty that prov:.ae a high level of preparedness for new
learnmg and re-learning, groups 2 and 5 in pa.rt1cula.r are of great mterest
These groups show that among the teachers theye.are some who display
in the learning process behaviours that we consider favourable t§ the «
development of autodidactic ability in the students. Working on Bredinge’s
and Odhagen’s interpretation, teacher group 2 can to a certain extent be
said to satisfy our part-criteria D {:2 "Opportunities for participating
in the planning, execut;on and evalua.txon" and D 4" Development of a fa.vourabty
le learning chmaj;e“g’Teacher group 5 appears mainly to sa.t1sy our
criteria D {: 1"’I‘he individualization of the teaching", D 1 :3 "Encouragement,
arrd opportunxties for self- -learning" and D 2 "Development of the ability to
learn mutually from one another in a group'. ' o,

Fmally the teachers in group i can perhaps also be said to bc;htri,bute '
to the satisfaction of some parts of our part criterion D {:4 "Development
of study techniques and commu.mcatmn skill" by their ass1duous use of
var1ous study materials and energet1c que st1on1ng

The deta.11ed picture of teacher behaviours given by Bredange 8 a.nd
Odhagen’s proflle analysis is i our opinion much more hopeful than the ,
gex;eral average proﬁle. 'Whe.n average values are taken as the basis for )
an assessment of how well the intentions of the/.gerieral part of the
. curriculum are put into practice, the experiences desqribed here should be

kept in mind, There is a lot that suggests that a corre spondmg analysm

of sometimes dismal average results would give a more baj.anced and more

. Ry

positive p1cture of how the work done in the schools sat1 sﬁes the demands
made by the overall goals in the curriculum. This then also means that
the demands brought to the fore by l1felong learning are startmg to be

reasona.bly well satisfied in some places. But we must at the same time

. remember that the study on which we have here based our asse ssment only

) dea.lt with the middle leével of the basic school.




LNV

R -120 - Y

4.7 School worK and the dema.nd for the studies to be focussed on creativity,
Y
flexibi

et s
3

a.nd equahtz

This criteri encompa%ses the three part-criterig included in the hea.dmg ’ -

S

We here report exﬁplrlca.l‘matenal only for,the cr1ter1onE 1 "Creat:.vrty'" ;

A certain amount,
‘esearch Malms School of Educa.t1on, around school )

”promote creativity. Eriksson {1972) has carried out"

and Psychologic
activitie\e likely &
classroom obéervations, focussing on teaching behaviours that can potent~
ially promote creativity. The main aim of the study was to ti_'y out the |

observation schedule'and assessment schedule, .and to study possible relations
.

between the teachersl' way of teaching, assessed in accordance with the
" observation schedule and the students’ results in creativity tests. A, stud-y
was also made of possible relations Petween the assessment of the teachers’
teaching and the students’ rewsults in creativity tests. 23 classes from six

different school districts participated in the study. All the classes were {rom

grade 6. )
Thys the main purpose of the mvest1gat1on was not pr1mar1ly to study

the extent to which activities promoting creativity og‘cuﬂr in the school,
. - L P

but it is nevertheless possible to use the investigation to get some idea of i

this. Different forms of thought processe were studied and the frequency

of these different thought processes during an average [esson in grade 6

\

could be mapped. _ . o - _ '

' . ’
s

- Thought pro<ess, R. with reproductwe bias;
recogmize, learn by heart, remember. Examples.
The teacher asks: '"Do you remember ?% "Do you " ,
recognize this?'", "Do you remember thls"" ’ ‘

The teacher asks the student to_read for'mforma.tmn, , , o
listen for informatién. The teacher asks for terms, ) _ a.
specific facts: asks the student to describe something o

or give an account of rules and laws. . | - . T 66%

Thought process, K. with convergent bia s; \
norms for behaviour, right attitude, right . .

solution.: Examples: The teacher gives questions ’ o . ’
in which the right answer is expected, asks the
. student to solve a problem according to given
prerequisites, encourages student t nge the
r1ght answer. - .- 25 %

‘Thought process, D. with d1vergent bias;
being forced to obtain one’s own facfs in a
situation lacking in information. Examples. - . :
The teache®™tells the student to think for ..
himself, st1mula.tes his imagination; asks .
for severa.l solutlons~ encoui ﬁes unusual N s

-,
x
. ..
¢ . V7 ]
- '

)] . . - .

' .
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. answers; agks the student for 1déas' gives the . .
o student time to speculate. . ‘ : 4%

! Thought process, B. withassessment trend; S

evaluating critically, -comparing, choosing, : )
thinking, Examples. The teacher asks for opmmns- . .
asks'the student to criticize suggestions, motivate . o
opinions, discover weak points, question Opnuons,
weigh arguments against each other to arnve at a ,
penoonal opmmn. . . . 5%

) "The percentages given after the de scriptions of the.thought proce sses
shows how the thought processes mainly used in the school are thase -
with a reproductlve and convergent trend. The work is only to a minor ‘
extent focussed an crextivity and flexibility. Thus we cé.n.a.sc'ertain that, .
according to this investigation, the ietentions of the curriculym regarding
the cente:;_ing' of studies on creativity.and flexibility are followed relatively
little. So creativity still.holds a subordinate position in the school de spite
the intentions of the general section of the curriculum. Hansson (1974)
states that "The predominance of ‘adjustment-oriented’ evaluations and a
traditional teaching style, the. division of the timetable into subject units
and the often dne-sided trend in textbooks to provide easily reprodgucible .
knowledge are all inhibiting factors, reinforced by the inadequacy ’6f the -
outside environment, with its lack of constructive a.ctivities'!.-
Ty . At the same time we would like to p8int out here that in these
mveangatmns, no attempts have been made at latent profifg analysis as
in the atud;es of‘didactic process analysis quoted earlier. A corre sponding
: a.nalys:.s would perhaps have shown that there i's already a group of teachers
working in a way likely to promote creativity. ' .
In the creativity project special exercises have been' constructed for
the promotion of creativity m schools (Hansson, 1974) The exercises were
—’eonstructed from material ta.ken from the curnculum for grade 5 in the subjects
e .Swednh ma.thema.tlcs and general subJects and were tested in 34 classes in
gra.de 5. Four expenrn.ent groups were given different kmds of influence.
©  Pre-tests and post-tests were carried out in all the experiment and control
groups. The results were summarized as follows in the report. "Effects of
mﬂuence"could be ascertained in all four experiment groups. In general
this applied not only to différent types of creativity tests but also in several

' cases to tests of crea.t1v1ty-re1ated_ behaviour and attitudes and to knowledge
“ . . ” .
teat‘s. . -~ 3 ‘ <» . e .
' This supports the conclusion that the exercises improvedythe creative
t Ll
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ability - not only the ability to respond better in creativity tests. The 1

\a.cquisition of knowledge has not, as many feared, been made more difficult

by the 'crea.tivity exercises, but has noticeably in’xproved.l This probably
results from the fact that the students in the experiment groups worked with
the material in a more active, penetrating é.nd all-round way,

Supplementary analyses and checks show that no u.nequivocal differences
in effect between different sex, intelligence and social groups could be found.
Possibly,  however, students of high intellectual capacity have a greater
ability to profit from the exercisesmore genefally '

What useful practical knowledge has the mvestxgat:.on provided ?
Bneﬂy itis poss1b1e with rather s1mp1e means to promote important
pa.rts of the school’s goals. The exercises constructed represent a type
of educa.tlonal measure that melts naturally into the teaching, not requiring
any extensive reorgamza.t on of the school 81tuat1on, and can therefore be

int ro;iu ced rela.tlvely quickly",

LN .
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5. SUMMARY AND DISCUSSION

-

In this report we have presented criteria for what we consider to be favourable
to the development of lifelong learning in school. The general sections of
the curricula for the basic 'school and the upper secondary school have been
analyzed in the light of these criteria. The general sections deal with the
overall goa.ls of the school and express thc trend of schodl policy in Sweden.
The wording of the general sections is to a certain extent a compromise
between different opinions on school policy and\eometin_'xes the wording is so
vaéue and in such general terms that school principals, teachers and
students can interpret them very differently. But there are also elements
that express fundamental ideas in the school of the open soc1ety When these
ideas are converted into practical action, they can be of great 1mportance
for the nature of the school work. In our opinion these ideas, on which the
politicians arg agreed, are in adilition fundamental to a positive dex;elopment
of lifelong learning.

In the curriculum for the bzsgic school there is one section which we
would like to pomt out particularly in this context. The gection ig to be
found under the headmg, "The internal work of the school" and under the
first sub-heading, "Cooperat:.on". Here it is stated: ""All activities in the
school take place in a social environment. In this environment it should be
possible for the feeling of fellowship that is so important to the developl_rnent
of socia.l attitudes and habits to be cultivated. In the school as in ail places
of work, the results of the activities depend on continuous cooperanon X
between people. Even. if it may vary in form‘\ the will to cooperate the“
attitude, is always extremely susceptible to mﬂuence from the envn-onment.
Cooperation in this sense must be developed into a social habit and working
method, which imbues'the work of the school and the relatiéns between
bothk individuals and groups. Good companionship and the will to good coopera-~
tion are prerequisites if the school is to be able to fulfil its task succesgfully.
Everyone concerned should strive towards creating a situa?tion in which
this attitude towards cooperation could grow out of conditions that are as
far as possible the same for everybody. The individual, regardless of age.
and assignment, should be able to feel himself co-responsible ag a subject.
The state of merely being the object of influence in a social or educational

process is not compa.tible with the demand for cooperation on equal terms.

This cooperation must be based on the adult’ sin s:.ght and expenence plu
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" one is cooperating. The aim of the conversation is to greate and retain mutual

"and values'.
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the values of the young generation, even if the experience and maturity on
which the se va.lues are founded are not very great. A close contact between
individuals and groups at school is necessary for cooperation. This can be
a.chieved in a number of ways. The work brings individuals and groups into
mea.nmgful contact in a natural way. Working together gives both teachers
and students abundant opportu.rutles for a.pproachmg each other and winning
each other’s confidence. Dialogue, or conversation, is an important form
of cooperation. The school society, like any other society str‘iving for greater *
cooperation, must use this eeeiiy a‘cces\sible means. The adults in the schqol .
must aliw;ays be awa._re of the risk that their association with the young people )
can consist solely of a monologue, there never being time for a constructive
exchange of tl:zoughtb Conversation between teachers and students should
’alwa.ys be p0881b1e during the da11y work, whether it concerns the teaching in
the subJect, other activiti¢s or individual relations between students and
edu}.ts. . ‘

This form of contact and cooperation promotes rnutual respect, based

?on insgight into the expert ‘kno‘wledge and experience of the person with whom

respect, even 1f One holds mcompanble views and feels unable to compromise.

The d1alogue should deepen the feelmg of fellowship 1rre spective of sta.ndpomts .

We have found this and a great deal more in the curricula favourable to
the development of practical application of the ideas of lifelong learning.
We have also found, however, that the positive expectations one has when
studying the curriculum from the aspect of lifeleng learning do not correspond
to what actually happens in.the everyday life of the school, even if the picture )
is by no means wholly black. But lifelong learning is not only dependent on

what is stated in the curricula for the SCnuOlS of chzldren and adolesCems or

on what takes pla.ce in these schools. From the point of view of lea.rnmg,

the way in which people act after the completion of schooling in the basic
school or the upper secondary school is'also decisive for how the development
of lifelong learning is'to be assessed. Lifelong learning also depends on the _
pattern of adult education. Earlier we have emphasized that lifelong learning

encompasses both formal and informal teaching models, both planned learning

. and that which happens by chance. With regard to formal, specially arranged

education’, recurrent education is of great importance in this context. .

Recurrent education is only dne way of organizing the formal, specially
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arranged part of lifelong'learning, but it gives outward administ lative

and economic stability to an imp})rta.nt l'aa.rt of lifelong learning, This is

of ind(xstri' and the university. The armed services have also in prigciple
long a.rra.n‘ged. tslfir training in the form of recurrent education. These
forms of adult education can be of great importance for the development
of an individual’s interest ih and capacity for lifelong learning in its ider
sense. But if adult education is to have this effect, it is in our v.:iew
necessary for it to be designed in such.a. way that it satisfies the criteria we’
have taken up here. The forms of adult education that at present appeé.r to
benefit lifelong learning best are the people’s high schools ("folkhtgskoker)
and the adult education associations. But these forms can also be designed so
‘that they to a greater or lesser extent obstruct a'&evelopment of lifelong
learning in its widest sense. The education given by the people’s high ‘schools
and the adult education associations also represent the part of lifelong learning
that is organized and more or less formalized. But these two forms of
gdult education i)roba.bly have the best prospects of arranging their education
in guch a way that it develops the students” interest in and ability to make
use of informal and often chance opportunitiés for learning,-'to“ utilize individ-
ually and in groups on one’s own initiative the different opportunities offered
by society for learning.. : ’

The debate on adult education has,also descussed what is usually ‘
called bridging education. From the point of view of the concept of lifelong
léarning as presented in this report, great care must be taken in dealing
with bridging education. This is because behinq‘the demand for bridging
education here is an exaggerated respect for formal school q'ualifications and
a belittling of the expenence given by 11fe itself. At its most grotesque, the
debate on bndgmg education has spoken of e. g. a f1fty year-old with six
years elementaryjschoolmg as lacking the last three years of the present .
nine-year basic school. Bridgii..ng education for this fifty-yemr-old would
according to this view correspond to the uppef level of the basic school.
In other words about 37 years experience of life would not compensate the

loss of the upper level of the basic school. In reality no particularly well~

developed capacity for lifelong learning is needed to learn during these 37
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years mere about how :o deal with the problems of life‘fhan in the most o
brilliant basic school course. This argument does not mean that we do

not realize that there are many people with little formal education who
could benefit greatly from studies in the basic school and upper .seconda.ry
school. What wé want to bring to the attention of our readers, however,

is that there are also mahy péople with little formal education who, through
their own ability to apply the ideas of lifelong learning i have acquired very .
respectable levels of knowledge and proficiency without ha.vmg gone through
the courses and training schemes that formally provide qualifications and
proficiencies of various kinds. We still know far too little about what ,
lifelong learning outside studies governed by curricula or in organized
Equrses can give. But we would here like to put forward the hypothesis that.
this free learning individually and 1n groups gives kndwlledge and skills that
can in many respects match up to those acquired by means of special
‘courses. But many more systematically gathereé experiences of this are
needed. It is Femarkable however that the debate on lifelong lekrn’ing has
hitherto been conducted in Sweden on the assumption that lifelong learning
only occurs in connection with specially arranged courses. As a result
ma.r;y of those participating in the educational debate have equated lifelong
learning with‘ recurrent education. Finally we wish to express the hope

that this report will contribute to a development of the concept of 11felong
learning and at the same time st1mu.la.te the debate on the concept in all

its aspects. h .
t
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